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WITHIN THE PRIMARY YEARS PROGRAMME
IN BRITAIN

Abstract. The article notes that the fulfillment of the Primary Years Pro-
gramme (PYP) is constantly changing, so the investment in supporting this
increase in professionalism, from both school leaders and teachers, is very im-
portant in terms of commitment, time and emotional energy. Each school must
decide which model of shared pedagogical leadership works best for them. It may
be straightforward and include only the principal of the primary section of the
school and the PYP coordinator. On the other hand it may also be a matrix model
including the head of the school, the principal of the primary section, the PYP
coordinator, and all the teachers to various degrees. It is clearly understood that
the distribution of pedagogical leadership responsibilities should be shared pro-
perly among the members of the pedagogical leadership team. Therefore, to make
these divergent working relationships effective, communication within the group
needs to be open, respectful, and focused on teaching and learning.

It has been characterized that the role of teaching assistant (TA) has been
taken into consideration almost 20 years ago firstly to help the kids with spe-
cial needs. Nevertheless in modern pedagogical world TAs have lots of different
responsibilities that sometimes can be overstated in terms of personnel manage-
ment system. The aim of all International Baccalaureate (IB) programmes was
determined. Models of shared pedagogical leadership were given.

In addition, many of the conversations within an effective school community
are focused on individual reflections on learning and teaching. So to implement
this system into Ukrainian educational process we need to think firstly about
supporting and encouraging both TAs and kids with special needs with respectful
treat and understanding.

Keywords: pedagogical leadership, the primary years programme, personnel
management system, teaching assistant, educational process in Britain.

IHCTPYMEHTU NIABUIIEHHA EOEKTUBHOCTI
TA PE3VJIBTATUBHOCTI IIEJATOITYHOTI'O JIAEPCTBA
B MEJKAX ITPOI'PAMHU IIOYATROBUX KJIACIB BPUTAHII

AHoramis. Bigznaueno, 1o BUKOHaHHS porpaMu iepBuHHUX pokiB (PYP)
MMOCTIMHO 3MIHIOETHCS, TOMY IHBECTHUIIIl y MIATPUMKY IOTO TABUIIEHHS MIPO-
(becioHaynizmy SIK y KePiBHUKIB ILIKiJI, TaK 1 BUNTEIB [y’Ke BAKJIUBI 3 TOYKU 30-
py 3000B’s13aHb, yacy Ta eMoIliiiHoi eHeprii. KojkHa 1mrkosia Ma€ BUPIIINTH, sIKa
MO/I€JIb CIIJIBHOTO IT€/IarOTITHOTO KEPiBHUIITBA HAaKpalie mpaiioe A1 Hux. [
MOJIeJIb MOKe OYTH MPOCTOIO i BKJIIOYATH JIMIIE KEPIBHUKA OCHOBHOI YaCTHHU
mkoJu Ta koopaunatopa PYP. 3 inmmoro 60Ky, 1ie Takok Moske OyTH MaTpUYHA
MOJIeJTb, BKIOYAOYN KePiBHUKA ITKOJIN, IUPEKTOPA TIEPBUHHOI CEKIlii, KOOPIH-
naropa PYP i Bcix BuksazauiB pizHoro crymnens. /JloBesieHo 710 po3yMiHHS, 110
MPIOPUTET TEATOTIYHNX 000B’SI3KIB KEPIBHUIITBA MA€ OyTH HATEKHUM YMHOM
POBTIOMIIEHNIT MIZK YieHAMHM KOMAaH/IH TIe[aroriyHOrO KepiBHUITBA. Tomy, 1mo6
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3pobuTH 11i po36izkHI podoUi BiTHOCHMHN e(PEKTUBHUME, KOMYHIKAIlisl BCEPEIN-
Hi Tpy1u Ma€ GyTH BiIKPUTOIO, IOBAKHOIO Ta 30CePe/KEHOI0 Ha BUKJIAJaHHI Ta
HAaBYAHHI.

CxapaxkrepusoBaHo poJib acuctenta Buntenst (TA), sika Gysia npuiiHsTa 10
yBaru Maiike 20 pokiB ToMy, HacamIiepet, o6 JOMOMOTTH JIiTSIM 3 0COOTMBUMMU
norpebamu. [Ipote B cyuacHomy temaroriunoMy cBiti TAs MatoTh 6arato pisHUX
000B’sI3KiB, sIKi 1HO/Ii MOKYTh MEPEBUIILYBATH POOOYi HOPMU 3 TOYKH 30PY CHC-
TEeMU yIPaBJiHHS MMepCOHAJOM. BU3HayeHo MeTy BCiX MporpaM Mi>KHapOIHOTO
GakasmapaTy. By/iu HajaHi MojeJIi CIJIBHOTO TeIarorivHoTO JIiIepCTBa.

Kpim Toro, 6arato po3moB B pamMkax e(heKTHUBHOI HIKiJIbHOI CIIJIBHOTH OPi€H-
TOBaHi Ha 1HMBIyaJbHI PO3AYMH MO0 HABYAHHS Ta BUKJIaAaHHs. Tomy, mob
BIIPOBA/IUTH 110 CUCTEMY B YKPaiHCHKUI HABYAJIBHUN ITPOIlec, HaMm Tpeba criovar-
Ky TIO/lyMaTH TIPO IMATPUMKY Ta 3a0X0oueHHsI ik TAs, Tak i giTeit 3 0coOJMBUMUI
noTpebaMu 3 OBaKHUM CTaBJIEHHSIM Ta PO3YMiHHSIM.

Kmo4doBi ciioBa: riejjaroriuse JiijlepcTBo, Iporpama IepBUHHUX POKIB, CUCTe-
Ma YIIPaBJIiHHS TIEPCOHAJIIOM, ACUCTEHT BUNTEJIS, HaBUaJIbHUN TIpoitec bpurtanii.

NHCTPYMEHTDI IIOBBIINEHUA 9O®EKTIBHOCTU
N PE3YJIBTATUBHOCTU INEJATOT'NMYECKOI'O JIMJEPCTBA
B PAMKAX ITPOT'PAMMbI HAYAJIbBHbIX KJIACCOB BPUTAHUU

Annotanus. OTMedeHo, YTO BbIIIOJTHeHNe TporpaMMbl iepBuuHbIX JeT (PYP)
MOCTOSIHHO MEHSIETCS], 1109TOMY WHBECTUIIMHU B IOJJIEPKKY 3TOTO TOBBIINICHUS
npodeccronanu3mMa Kak y pyKOBOJUTeE el IIKOJI, TaK U yYuTesell O4eHb BaXKHbI C
TOYKM 3peHNst 00513aTeJIbCTB, BpEMEHH 1 AMOIIMOHATIbHOMN sHeprun. Kaxmast mko-
JIa JIOJIZKHA PEITUTD, KaKast MOJIeJTb OOIIETO TearornyecKoro pyKOBOACTBA JIydliie
BCEro paboTaet Jisi HUX. ITa MOJIENb MOKET ObITh TPOCTON M BKJIIOYATH TOJIHLKO
PYKOBOJIUTEJII OCHOBHOM yacTu 1mkoJibl 1 koopauHatopa PYP. C apyroii ctopo-
HbI, 9TO TaK/K€ MOKET ObITh MATPUYHAST MOJIEJIb, BKJIIOYAsK PYKOBOAUTEIS MIKO-
JIbI, TUPEKTOpa NepBUYHON cekiuu, koopaunaTtopa PYP u Bcex npenogasatesneit
pasHoii creneHu. JloBe/ieHO /0 TOHUMAHUS, YTO NPUOPUTET I€JArOTUYECKUX
006sI3aHHOCTEN PYKOBOJICTBA JOJIKEH ObITh HAIEKAIINM 06Pa3oM paciipeiesieH
MEXK/IY YI€HaMU KOMaH/Ibl TT€IaTOTMIeCKOro PyKoBoCTBA. [ToaTomy, 4ToOBI cie-
JIaTh 9TU pacxojsimecs: paboure oTHONEHUS 3 (hEKTUBHBIMU, KOMMYHUKAI[HS
BHYTPH IPYIIIIBI I0JKHA OBITH OTKPBITO#, YBaKUTEIbHON U COCPEOTOUECHHON Ha
IPeroaBaHum U 00y4eHNH.

OxapaxkreprsoBana posib accucrenta yantesst (TA), koropast OblTa IpuHSATA
BO BHUMaHue mout 20 JIeT Ha3a/1, Mpek/ie BCEro, YTOObI TOMOYb JIETSIM ¢ OCOOBI-
mu ioTpebHOoCTsIMU. OTHAKO B COBPEMEHHOM TelarorndeckoM mupe TAs nmeror
MHOTO Pa3JInYHBIX 00513aHHOCTEH, KOTOPBIE WHOT/IA MOTYT IIPEBBIIIATH paboune
HOPMBI C TOUKHU 3PEHUSI CUCTEMbl yIIpaBJjeHus mnepcoHasoM. Onpe/iesieHsl 1ean
BCEX TPOrPaMM MEXKIYHAPOAHOTO HGaKaaBpata. BbLIN MPeoCTaBIeHbl MOIEIIH
OOIIIETO TIEIATOTUYECKOTO JINAEPCTBA.

Kpome Toro, MHOTO pasroBopoB B pamKkax 3(h(heKTUBHOTO MKOJBHOTO CO00-
I[ECTBA OPUEHTUPOBAHBI HA WH/MBU/yalbHbIE Pa3MbIILIEHNS 0 00YYEHUIO U
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npernogaBanuio. [loaToMy, 4TOOBI BHEPUTH ITY CUCTEMY B YKPAUHCKUIT y4eOHbBII
IIPOLECC, HaM CJIelyeT CHavasla MolyMaTh O HoJiepKKe U noolipeHnn Kak TAs,
TaK U JieTeil ¢ 0cOOBIME TOTPEOHOCTSIMU € YBAKUTENbHBIM OTHOTIEHUEM 1 TIOHU-

MaHHEM.

KmoueBsbie cioBa: nmegaroru4eCroe JingepCcTBo, IporpaMmMa 1neEpBUYHbIX JIET,
CUCTEMa YIIpaBJIEHUA IEPCOHAJIOM, dCCUCTEHT YUUTEJIA, y‘{e6HbII>)I Imporecc BPI/I-

TaHNH.

Thesis statement. It is known that
all PYP schools must appoint a co-
ordinator. Normally, the coordinator
is recruited from the teaching staff.
This person should be able to act as a
pedagogical leader of the programme
at school. A commitment to collabora-
tive planning is central part of the PYP
philosophy. The PYP coordinator plays
an integral role for efficiency and per-
formance growth of pedagogical lea-
dership. Together with other members
of the school’s pedagogical leadership
team, the PYP coordinator is also res-
ponsible for the development of the
programme and the whole-school im-
plementation of the programme. The
pedagogical leadership team has a res-
ponsibility to encourage the learning of
everyone in a PYP school community.

One of the most inevitable and im-
portant parts of the PYP management,
is the role of teaching assistants (TAs)
who are qualified members of staff,
based in the classroom for learning and
support. It is particularly relevant to
study this now because TA numbers
have risen dramatically since 2000 and
they continue to rise in UK primary
schools [1]. This has led to a certain
amount of overlap between teacher-TA
roles which could impact the relation-
ship dynamics. It is also relevant to
study this now because the professional
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standards for TAs were published just a
couple of years ago [2] and they empha-
size TAs’ role in working closely with
teachers in the classroom.

Balshaw [3] divides the role of TAs
into four categories: support for tea-
chers, the curriculum, the whole school,
and for particular pupils. However,
children can sometimes have great dif-
ficulty explaining TA roles in terms of
classroom management. They can be
easily confused by thinking that TA is
only for translating words or phrases
and for communicating with parents
who might not speak English well.

The number of TAs working in Eng-
land has increased dramatically over
the last twenty years, meaning that ma-
ny teachers now share their classrooms
with TAs. Blatchford, Russell and
Webster [4] argue that there are two
main reasons for this: 1) concerns over
teacher workload and retention lead-
ing to the National Agreement which
aimed to raise standards and tackle
teacher workload, central to which was
an increase in support staff; and 2) the
increased role for TAs in supporting the
inclusion of students with Special Edu-
cational Needs (SEN) in mainstream
classrooms.

Analysis of recent research. Du-
ring the recent years, a large amount of
publications and articles, considering




the importance of having TA during
the lesson, has appeared particularly in
works of McDermott, Balshaw, Blatch-
ford, Russell and Webster. The most
generalized and fundamental works of
foreign researchers, who analyzed and
described in details the functions of
the process of communication between
teachers and TAs are publications of
Cremin, Thomas and Vincett, Rose,
Docherty. Wilson and Bedford inves-
tigated different models of effective
practice for teachers and TAs working
together in classrooms. The Interna-
tional Baccalaureate (IB) also provides
a wide spectrum of pedagogical leader-
ship of the PYP including the relation-
ship between the staff members.

The objective of the study is to give
a brief description of the pedagogical
leadership in terms of the primary years
programme in Britain; to characterize
the aim of all IB programmes; to diffe-
rentiate the role of TAs and the rela-
tionship with other members of staff.

Results. First of all it is important to
mention what International Baccalau-
reate means to the whole pedagogical
world. The International Baccalaure-
ate (IB) is an international educational
foundation that offers four educational
programmes: the IB Diploma Pro-
gramme and the 1B Career-related Pro-
gramme for students aged 16 to 19, the
IB Middle Years Programme for stu-
dents aged 11 to 16, and the IB Primary
Years Programme for children aged 3 to
12. To teach these programmes, schools
must be authorized by the Internatio-
nal Baccalaureate.

Each teacher’s and administrator’s
personal construct of the PYP changes
over time as a result of his or her prac-
tice and reflection. Based on this, the

aim of all IB programmes is to help in-
ternationally minded people to create a
better and more peaceful world [5]. IB
learners tend to be:

e inquirers (develop their natural
curiosity);

* knowledgeable (explore concepts,
ideas and issues that have local and
global significance);

 thinkers (exercise initiative in
applying thinking skills critically and
creatively to recognize and approach
complex problems);

* communicators (understand and
express ideas and information confi-
dently and creatively in more than one
language);

* principled (act with integrity and
honesty, with a strong sense of fairness,
justice and respect for the dignity of the
individual, groups and communities);

* open-minded (understand and ap-
preciate their own cultures and perso-
nal histories);

e caring (show empathy, compas-
sion and respect towards the needs and
feelings of others);

* risk-takers (approach unfamiliar
situations and uncertainty with cou-
rage and have the independence of
spirit to explore new roles, ideas and
strategies);

* balanced (understand the impor-
tance of intellectual, physical and emo-
tional balance to achieve personal well-
being for themselves and others);

« reflective (give thoughtful consi-
deration to their own learning and ex-
perience).

PYP is dedicated to facilitating the
learning of every student in their com-
munity, and students with special needs
are supported to maximize their lear-
ning. The programme provides all stu-
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dents having seen themselves as mem-
bers of the local, national and global
community. PYP recognizes that all
students should be able to develop their
native language and understanding of
their culture in order to support their
learning. That is because many PYP
schools have students with a native
language other than the language of in-
struction in schools and with a cultural
background different from the host
country where the school is located. By
any manner of means, through learning
other languages, students deepen their
understanding of other cultures and
can learn and communicate in the glo-
bal community in which they live. In
terms of this the importance of having
the bilingual TA in the classroom is
inevitable for creating better under-
standing in relationship student-
teacher and parent-teacher. Various
facilitators and barriers to effective
collaboration emerged through this ar-
ticle. Below is the list of facilitators:

* supporting each other, for example
teachers supporting TAs with their pro-
fessional development and TAs provid-
ing teachers with emotional support, as
well as support in the classroom;

¢ school systems which allow time
for teachers and TAs to meet with each
other;

e a positive school ethos where
teachers and TAs are not separated and
have joint meetings.

Here are some barriers that can
be harmful to hard-working atmosphere
in the classroom and both to teachers as
well as TAs if not to prevent them:

* a lack of direction from teachers;

* TAs feeling underappreciated;

* a negative school ethos, such as
one where teachers and TAs are sepa-
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rated and there is a lack of joint meet-
ings.

Alas, but even despite brilliant pe-
dagogical leadership, TAs can be some-
times under evaluated. The attitude to
TAs in the classroom directly depends
on the teacher. TA is the person who
deals with everything from conduct-
ing the lesson to communicating with
parents. The most common problem
TAs can face is respect. It is impor-
tant for TAs to know and see their tea-
chers treat them equally, share respon-
sibility as well as lead in the lesson and
talk to them respectfully in front of the
children. Otherwise there are teach-
ers who forget to inform their TAs of
the content or process of the lesson, so
then TAs obviously feel redundant. But
the worst is that kids also see that at-
titude. In order not to have difficulties
in future co-working in relationship
teacher-teaching assistant and tea-
ching assistant-student we made a list
of suggestions:

* introduce your teaching assistant
by name in the beginning of every les-
son;

* treat your TA equally;

* develop a shared responsibility of
managing the behavior of the class;

* meet up regularly to discuss the
plan for next lessons.

In addition, for the leadership team,
it is important that everyone knows
and understands the programme. This
includes students. The opportunity
has been missed if students, especially
seniors, do not have an understanding
of the significance of the programme
in which they work, and can’t estab-
lish a link between what they study,
how they study it and why they study
it. So everybody is involved in the pro-




cess of developing and improving peda-
gogical leadership within the primary
years programme. The staff and parents
of a PYP school are also considered
to be learners. In order to strengthen
the community of learners, the school
should do the following:

 expand opportunities within the
teaching leadership team;

* develop job descriptions for the
PYP coordinator and for all teachers
related to the standards and practice of
the program;

* identify and train teachers to take
responsibility for pedagogical leader-
ship;

* develop a clear and long-term stra-
tegic plan;

* ensure that all staff is informed
about everything that happens within
the PYP;

» regularly arrange general ses-
sions about the PYP both for staff and
parents;

 demonstrate reflective leadership
practice that values feedback;

* encourage teachers to see them-
selves as researchers and support their
inquiries into pedagogy.

All responsibilities concerning rela-
tionship between every member within
a particular leadership team rely on the
Head of Primary:

* provide leadership, development
and management of the learning and
teaching of all studentsin terms of PYP;

* have a leadership role in the moni-
toring and evaluation of standards
across the school;

* lead and actively promote effective
learning and teaching across the school;

e work in partnership with the Head
of School and staff to ensure the con-
tinuous improvement of the school;

* serve as a professional leader to
promote a mutual understanding of the
school’s vision and values;

* contribute to the self-evaluation
of the school;

» work with the Senior Leaders,
Middle Leaders and staff team in the
implementation of the curriculum;

« contribute to marketing and stu-
dent retention strategies within the
PYP;

* monitor and evaluate classroom
practice;

* set high expectations for the per-
formance of self and of others;

 support the Head of School in
meeting school performance targets;

« promote and model good relation-
ships with parents, which are based on
partnerships to support and improve
students’ achievement;

» support staff in understanding
their own accountability, and deve-
lop approaches for review and evalua-
tion.

If talking about the senior responsi-
bilities within the whole school then it
is necessary to mention the upper level
of leadership management team. The
Principal is the chief administrator
of the school and has been delegated
to take responsibility for the organi-
zation, operation, physical facilities,
educational programme and all mat-
ters relating to the recruitment, ap-
pointment, evaluation and promotion
of staff members. There are some in-
ternational schools in Ukraine that are
being worked according to the IB pro-
grammes. The programmes encourage
both personal and academic achieve-
ment, challenging students to excel in
their studies and in their personal de-
velopment.
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Conclusion and prospects for fur-
ther research. The pedagogical lea-
dership team needs to see that it has
a responsibility beyond maintaining
the condition of the programme in the
school. The responsibility in the long
term is to bring about a deep-seated,
pervasive understanding of the pro-
gramme so that it is implemented more
confidently by the community, and re-
cognized by all to be flourishing. The
mission of the school and the vision
for the development of the programme
need to be addressed at regular intervals
within the school, not merely linked to
the programme evaluation requirement
of the IB [5].

In our opinion, the written respon-
sibilities for TAs need reconsidering
in terms of obligations and clearly-set
tasks. Thus in Britain TA plays an im-
portant role in educational process
of studying. However in Ukraine, for
example, teaching assistants are in-
troduced only to kids with special
needs. So it would be useful in future
to compare British educational process
throughout the International Bacca-
laureate programmes and Ukrainian
educational process.
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