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FOUR BASIC METHODS OF TEACHING ENGLISH
IN A CHRONOLOGICAL ORDER OF THEIR
DEVELOPMENT: APPLICATION IN THE SYSTEM
OF PUBLIC ADMINISTRATION TRAINING

Abstract. The article is devoted to the comparative analysis of the basic met-
hods of teaching English in chronological order of their development. The follow-
ing teaching methods are studied: grammar translation method, direct method,
audio-linguistic method, communicative teaching method. The specific features
of each method, their positive and negative characteristics are revealed. The pe-
culiarities of their application in the system of training in public administration
are considered.

It is determined that training in the field of public administration corre-
sponds to the activities of those who study, namely, public administration,
both in terms of subject matter and linguistic content and language learning
activities. In general, teaching / learning a foreign language is not essential,
so teachers and students / students should only focus on certain aspects of a
foreign language. Thus, general language learning should be combined with
professional training. In groups with a sufficient level of language proficiency,
it is immediately possible to begin a special vocational-oriented training. And,
conversely, in groups with low and average English proficiency it is necessary
to focus first of all on general language training, and then on professionally
oriented. Grammatical material should always be developed and used in oral
language.

It is noted that an important role in the study of foreign languages is given to
the assimilation of professional vocabulary. Assimilation of lexical units is carried
out in order to develop the skills of oral communication and is aimed at the imple-
mentation of communication skills and an adequate response in typical situations
of professional communication, both verbal (for compilation of messages on pro-
fessional subjects) and written (ability to write resume, any documents, etc.).
After all, the possession of the working or official languages of the community
provides in practice wide opportunities for obtaining international experience in
public administration, undergo internships, work in international projects, etc.
In the context of broad international relations with other countries, it is impor-
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tant to communicate with foreign specialists, to develop professional-business
and personal contacts with foreign partners, colleagues, to read different editions
in the original language.

Keywords: grammar-translation method, direct method, audio-lingual me-
thod, communicative teaching method.

YOTHPU OCHOBHI METOJIMKU BUKJIAJIAHHA AHIJIINCHKOI
MOBHU B XPOHOJIOTTYHOMY MOPHIKY iX PO3BUTKY:
3ACTOCYBAHHA B CUCTEMI HIATOTOBKHU 3 IIYBJIYHOTI'O
YITPABJIIHHA

Anoraniga. CtaTTs npucBsiueHa NOPiBHIJIBHOMY aHAJi3y OCHOBHUX METO-
UK BUKJIQJAHHS aHTJIIHCBbKOI MOBU Y XPOHOJIOTTYHOMY MOPSAKY 1X PO3BUTKY.
BuBuaoTbcsa Taki MeTOAM BUKJAJaHHS: IPaMaTUKO-TIepeKJAIHUN, TPAMUii,
ay/lioJIiHTBaJIbHUM, KOMYyHiKaTuBHUM. JlochizKkyoTbest crernudiuHi pucu
KOKHOTO METOJLY, IXH1 ITO3UTUBHI 1 HEraTUBHI XapaKTepucTuku. Po3ragnaioTsb-
cs1 0cOOIMBOCTI IXHBOTO 3aCTOCYBAHHS B CUCTEMI IiJTOTOBKM 3 MyOJiYHOrO
yIIPaBJIiHHS.

Busnaueno, 1110 miiroToBKa B rajysi epKaBHOTO YIIPaBJIiHHA BiATIOBIIA€ [li-
SUTBHOCTI THX, XTO HABYAETHCS, a caMe — MyOIiqHOMY YIPABIIHHIO SIK 3 TOYKU
30py TeMaTHKH, TaK 1 MOBHOTO 3MICTY Ta JisIJIbHOCTI 3 BUBUEHHS MOBH. 3arajom
BUKJIa/IaHH$ /BUBYEHHS IHO3€MHOI MOBU He € OCHOBHUM, TOMY BUKJI/layi Ta CTY-
JIeHTH /cyiyXadi MOBUHHI BUAIJATH JIUIIIE TIeBHI acTeKTH iH03eMHOI MOBU. Takum
YUHOM, 3arajibHe HaBUYaHHS MOBU IIOBUHHO TO€AHYBATHUCS 3 IpodeciiiHuM Ha-
BUAHHAM. Y TPyIax 3 JIOCTATHIM PiBHEM BOJIOJIHHA MOBOIO e(heKTUBHO Bi/ipasy
MOYMHATHU clietliajbHe MpodeciiiHo-opieHTOBaHe HaBUaHHS. |, HaBMaku, y Tpy-
Max 3 HU3BKUM Ta CepeHiM piBHEM BOJIOAIHHS aHIJIIChKOIO MOBOIO HeoOXij-
HO 30CepeJIMTH yBary HacamIiepe/l Ha 3arajbHiil MOBHIH MiATOTOBIN, a MOTIM Ha
npodeciiino-crpsiMoBaniil. [paMaTnyHUl MaTepiaa 3aBK/IK TIOBUHEH OYTH PO3-
pobJieHnid 1 BifnpanboBaHuii B yCHIN MOBI.

Binsnaueno, 1110 BaKJIMBY POJIb Y BUBUEHHI iIHO3eMHUX MOB BiJ[irpa€ acCUMiJIsi-
1is TpoheciiHOTO CTOBHUKA. ACUMIJISATIIS JTEKCUUHUX OJMHUIID 3/[IMCHIOETHCA 3
METOI0 PO3BUTKY HaBUYOK YCHOTO CIIJIKYBaHHS Ta CIIpIMOBaHa Ha peaisalliio
KOMYHIKaTUBHUX HABUYOK Ta a/IeKBATHOI BIJIMOBI/Ii y TUTIOBUX CUTYaIlisIX mpode-
CiffHOTO CITIJIKYBaHHSI — $IK CJIOBECHOTO (/7151 CKJIa/JaHHs TI0Bi/IOMJIeHDb 3 ITpode-
CiiTHOT TeMaTHKM ), TaK i TUCbMOBOTO (BMiHHSI TUCATHU Pe3ioMe, Oy ib-sIKi JOKyMeH-
TH TOIIO0). AJIZKe BOJIOAIHHS po60u0io ab0o OMilliitHOI0 MOBOIO CIIIJIBHOTH HaJa€
Ha TMPAKTUIL TIUPOKI MOKJIUBOCTI OTPUMATH MiKHAPOJIHUIN OCBi/ JEPKaBHOTO
VIIPABJIiHHS, TPOUTU CTAKyBaHHS, MPAIIOBATA B Mi’KHAPOJHUX IPOEKTaX TOMIO.
B ymoBax mmpokux MixkHApOJHUX 3B’SI3KIB 3 THITUMU KpaiHAMU BayKJTUBO CITiJI-
KyBaTHCS 3 1THO3EMHUMU CIIeliaicTaMu, PO3BUBATU MTPOhECIHO-TIJIOBI i1 0Co-
6UCTI KOHTAKTH i3 3apyOiKHUMU TTapTHEPAMH, KOJIEraMu, YATATH Pi3Hi BUAAHHS
MOBOIO OPUTIHALY.

Kmo4oBi cioBa: rpaMaTHKO-TI€PEKIATHUN METO/, TPSIMUI METO/I, &y Ti0JIiHT-
BAJIBHUI METO/I, KOMYHIKAaTUBHUI METO/.
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YETBIPE OCHOBHbIE METOJANKH ITPEIIOJIABAHUA
AHIJIMICKOTO SA3BIKA B XPOHOJIOTUYECKOM MOPS/IKE
X PASBUTHA: IPUMEHEHUE B CUCTEME IIOATOTOBKHA

I10 IIYBJIMYHOMY YIIPABJIEHHUIO

Annotanus. Cratbs 1ocBslleHa CPAaBHUTEIbHOMY aHAJIN3y OCHOBHBIX METO-
JIK ITperojiaBaHus aHIJIMICKOTO sI3blKa B XPOHOJIOTMYECKOM ITOPSIJIKe UX Pa3BU-
Tud. Vdyyaiorcs Takue MeTo/bl TIPerolaBaHus: FpaMMaTHKO-11€PeBO/IHOM, 1psi-
MO, ayZIMOJMHTBAJIbHBIM, KOMMYHUKAaTUBHBIN. ViccaenyioTes crnennduyeckue
YepThbl KasKJ0T0 METO/1a, UX MTOJIOKUTEIbHbIE U OTPUIaTe/IbHble XapaKTepPUCTHUKHU.
PaccmatpuBaioTcst 0COOEHHOCTH WX TPUMEHEHHSI B CHCTEME TIOITOTOBKH 110 T1y0-
JINYHOMY YIIPABJIEHUIO.

Orpe/iesieHo, 4To TOATOTOBKA B 00JIACTH TOCYIAPCTBEHHOTO YITPABJIEHUST CO-
OTBETCTBYET JEATENbHOCTH YUAIMXCsl, & UMEHHO — ITyOJIMYHOM yIIPABJIEHUIO
KaK C TOYKM 3PEHUs] TeMATUKHU, TaK U SI3BIKOBOTO COJIEPKAHUS U JIesITeIbHOCTH
110 U3y4eHUIO s3bIKa. B 11es10M npenojiaBanye/n3ydyenre THOCTPAHHOT'O SI3bIKA He
ABJISIETCS] OCHOBHBIM, TI09TOMY TIPEIIO/IaBATENN U CTY/ICHTBI/CJYIIATeN JJ0JKHbI
BBIJIEJISITH TOJIBKO HEKOTOPbBIE ACMEKThl MHOCTPAHHOTO sI3bIKa. TakuM 06pasoM,
ob1iiee 00yUeHMe SI3bIKY J0JIKHO COUETATHCST € TPOGhECCHOHATBHBIM 00yUeHUEM.
B rpynnax ¢ goctaToyHbIM YPOBHEM BJIa/IeHUs A3bIKOM 3(D(EKTUBHO cpa3y Hauu-
HaTh ClienuanbHoe MpodecCHoHaTbHO-0preHTHpOBaHHOe 0bydyenue. U, Haobo-
pOT, B TPYIINaX C HU3KUM U CPETHUM YPOBHEM BJIa/IeHUST aHTJIMHCKUM SI3BIKOM
HEeO0OXOIMMO COCPEIOTOYNTH BHUMAHHE TIPESK/IE BCETO Ha 00IIE SI3bIKOBOI IO/
TOTOBKE, a 3aTeM Ha ITpodecCMOoHaNbHO-HAPaBIeHHON. [paMmarueckuii mate-
puas Bceria oJKeH ObITh pa3paboTaH u 0TPabOTaH B YCTHON pevn.

OTMeyeHo, 4TO BaKHYIO POJIb B U3YYeHUM WHOCTPAHHBIX SI3bIKOB UTPaeT ac-
CUMUJISAIINS TPOGECCUOHAIBHOTO CJI0Bapsl. ACCUMUJISAINS JIEKCUYECKUX e/[MHUIL
OCYIIIECTBJISIETCS C TeJIBI0 PAa3BUTHs HABBIKOB YCTHOTO OOIIEHMS M HAMTPaBJIeHA
Ha peayin3aliio KOMMYHUKATHBHBIX HABBIKOB U a/IEKBATHOTO OTBETA B TUITMYHBIX
CUTYAIHSIX MPOGhECCHOHATBHOTO O0TIEHUsT — KaK CJIOBECHOTO ([ COCTaBJIECHISI
coobrennii ¢ mpohecCHOHATbHON TEMATUKN ), TAK U TIMCHMEHHOTO (YMEHUE M-
cath pe3toMe, JoOble JOKYMEHTHI 1 T. 11.). Benb Baagenne pabounm nim oduin-
AJIbHBIM SI3BIKOM COOOIIECTBA OKa3bIBAeT Ha MTPAKTUKE MIMPOKUE BO3MOKHOCTH
HOJIYYUTH MEKYHAPOHBIN OIBIT TOCY/IaPCTBEHHOIO YIIPaBJIeHUs, IPOITH cTa-
JKMPOBKY, pab0OTaTh B MEK/IYHAPOHBIX TIPOEKTAX U T. M. B yCIOBUSAX MUPOKUX
MEXKIYHAPOAHBIX CBSI3€H € IPYTMMHU CTPAHAMU Ba)KHO OOIIATHCST C WHOCTPAHHBI-
MU CIIelHJINCTaMH, pa3BUBaTh MpodeccruoHaIbHO-/e0Bble U JIMYHbIe KOHTAK-
TBI ¢ 3apyOeKHBIMU TTAPTHEPAMHE, KOJIJIETAMM, YUTATh PA3/JMYHble U3IAHUST HA
A3bIKEe OpUTHHAIA.

KimoueBble c10Ba: rpaMMaTHKO-TIEPEBOAHON METO/I, NIPSIMON METO/l, ay/Aho-
JIMHTBAJIbHBIN METO/, KOMMYHUKATUBHBII METO/I.

Target setting. Modern methods aimed, first of all, at developing com-
of training in a foreign language are municative skills of learners. Regard-
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less of the number of techniques and
their similar features, each method has
its own specific characteristics. Because
of these characteristics the techniques
differ from each other and become a
separate, independent phenomenon in
the methodology of teaching.

The most common at different times
were grammar-translated, direct, audio-
lingual, and communicative teaching
methods. Today there is no universal
method, since the effectiveness of one
method or another depends on many
factors. At the present stage, the inte-
gration of methods is occurring. One
can say that the formation of a complex
method, which absorbs the best ele-
ments of different methods, takes place.

The implementation of one or an-
other method is particular importance
in the process of public administration
professional development, as the sys-
tem of public servants training, in the
context of Ukraine’s European integra-
tion course and public tasks, should ac-
tively promote the process of minimiz-
ing the separation of Ukrainian civil
servants from the EU language barrier.
After all, possession of the working or
official languages of the community
provides in practice wide opportuni-
ties for obtaining international experi-
ence in public administration, undergo
internships, participate in international
projects, etc. In the context of broad in-
ternational relations with other coun-
tries, it is important to communicate
with foreign specialists, to develop
professional-business and personal con-
tacts with foreign partners, colleagues,
to read different editions in the original
language.

Analysis of recent research and
publications. The various aspects of

the grammar translation method were
explored by Nunan D. [1], Richards ]J.
and Rogers T. [2—4] and others; the
specific characteristics of the direct
method became the research objective
for Krause C. [5], Littlewood W. [6],
Richards J. [7] and others; Fries C. [8],
Richards J., Rodgers T. [9] and others
studied the application of audio-lin-
gualism in teaching/learning foreign
languages; communicative language
teaching method was researched in
the works of Bax S. [10], Brandl K.
[11], Brumfit C. [12], Hiep P. [13] and
others. Among the Ukrainian scho-
lars the methods of teaching a fore-
ign language studied Gaponova S.
[14], Kazachiner O. [15]. Kravchuk L.
[16], Legan V. [17], Soshenko S. and
Kolomiyets B. [18] and others.

The purpose of the article. The
purpose of the article is to discuss the
four main methods of teaching a fore-
ign language in their development, to
highlight their peculiarities in the con-
text of their application in the system of
public administration training,

The statement of basic materials.
Throughout the history of teaching
languages a number of different teach-
ing approaches and methodologies have
been tried and tested with some being
more popular and effective than oth-
ers. Certainly there is a great number of
methods, but none of them is the best in
all contexts, and none of them, on the
essence, does not excel other. In addi-
tion, it is impossible to apply the same
method for all students, which have dif-
ferent goals, terms and requirements in
teaching. It is needed to apply the most
suitable method for implementation
of concrete tasks of studying. Every
method of teaching is based on certain
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vision of understanding the language or
teaching process, often with the use of
special methods and materials which
are used in the set sequence.

In the scientific literature, the me-
thods of studying a foreign language
are divided depending on: which as-
pect of the language prevails in the
study (grammatical or lexical); the role
played by the native language and the
translation in the teaching of foreign
languages (translated and non-transla-
ted or direct); the purpose (oral method
and method of reading), the technique
of working with the language (audio-
visual and visual), the principle of or-
ganization (traditional and method of
programmed learning), etc.

Each method has its priorities and
while exploring the training of mana-
gers and public servants we will con-
sider:

1. Grammar translation method —
classic method of studying Eng-
lish;

2. Direct method — discovering the
importance of speaking;

3. Audio-lingualism — one of the
first modern methods;

4. Communicative language teach-
ing method as a modern standard
method.

Grammar translation as classical
technique for learning English. At the
heart of this method is the study of
grammar. The main means of teaching
the language was a literal translation.
Grammar Translation is one of the most
traditional methods since the late nine-
teenth and early twentieth centuries.
It was originally used to teach “dead
languages”, such as Latin and Greek.
The main characteristic of this method
is the study of grammatical rules and

their application in translating the text
from the native language to the foreign
language. Throughout its history, the
method of grammatical translation has
repeatedly been criticized by suppor-
ters of more “direct” methods, which
argued that languages should be stud-
ied through speaking and listening, and
not simply by studying them. Some crit-
ics went so far as to argue that the me-
thod of grammatical translation seeks to
“know everything about a thing, not the
thing itself”. Nevertheless, the method
of grammatical translation continued to
be one of the main methods used in the
American teaching system, although it
was partially replaced by the so-called
“method of reading”, which replaced
the classical texts of grammatical trans-
lation with texts written specifically for
students studying a foreign language,
based on the study of frequency words,
and encouraged students to avoid con-
sciously translating what they read.
Since this method was not suitable
for teaching an oral foreign language,
it was used as a method of teaching
reading and translating classical texts
[19].

According to this method, language
proficiency is the storage of a certain
number of words and knowledge of
grammar. The student consistently
learns different grammatical schemes
and replenishes his vocabulary. Textual
teaching materials are the so-called ar-
tificial text, in which the meaning of
what you say is not important, the im-
portant thing is how you say it.

This method of teaching foreign
languages is somewhat outdated, it is
considered to be boring, difficult, and
the result is achieved too long (a lot
of boring and difficult grammatical
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rules, a bunch of words that need to be
crammed, dreary texts that are required
toread and translate, and sometimes re-
tell). Besides, the main drawback of the
traditional method is that it creates ide-
al conditions for the emergence of a lan-
guage barrier, because a person does not
speak, but simply combines words with
grammatical rules. The classes are con-
ducted according to the scheme: read —
translate, read — translate. It is evident
that this technique greatly reduces the
motivation and interest in pursuits.

However, despite all the shortcom-
ings, the traditional method has its
pluses — it allows the students to master
their grammar at a high level, in addi-
tion, this method is well suited for people
with a highly developed logical thinking
that are able to perceive language as a set
of grammatical formulas [20].

Nowadays, the traditional method,
although it has changed greatly, has
not surrendered its positions and conti-
nues to exist successfully in the form of
a modern lexico-grammatical method
by which well-known language schools
work. The modern lexico-grammatical
method is aimed at teaching the lan-
guage as a system consisting of 4 main
components — speaking (oral speech),
listening, reading, writing. The grea-
test attention is paid to the analysis
of texts, writing of works, statements
and dictations. In addition, students
should learn the structure and logic of
a foreign language, be able to relate it
to the native, to understand what their
similarities and differences are. This is
impossible without a serious study of
grammar and without the practice of
bilateral translation.

The direct method. The direct
method (DM) of teaching was deve-

loped in the late 1800’s as a response to
the Grammar-Translation method. In
contrast to the Grammar-Translation
Method, the Direct Method employs
objects and actions to link with words
in the Target Language [21, p. 93]. It
is called “direct” as it means to be con-
veyed directly in the target language
through demonstration and action. Ac-
cording to Webster’s New Internatio-
nal Dictionary [22], direct method is a
method of teaching a foreign language,
especially a modern language through
conversation, discussion, and reading
in the language itself, without the use
of people’s language, without transla-
tion and without the study of formal
grammar. So, the focus in it is on good
pronunciation, with spontaneous use of
the language, no translation, and little
grammar analysis.

The believers in the direct method
argue that “a foreign language could be
taught if meaning was conveyed without
the translation or the use of the learner’s
native language directly through de-
monstration and action” [23].

The direct method of teaching is
also called: the natural method, the
reform method, the anti-grammatical
method, the phonetical method, the
Berlitz method.

As the natural approach DM (as
propounded by Professor S. Krashen)
stresses the similarities between learn-
ing the first and second languages.
There is no correction of mistakes.
Learning takes place by the students
being exposed to language that is com-
prehensible or made comprehensible to
them.

As the reform method DM refers to
reforms in language teaching. The re-
forms brought about in language teach-
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ing at the end of the 19 century were
for the purpose of improving language
teaching. The primary desire was not to
throw away what had been done before.
Rather, the goal was to further help in
the improvement of language teaching.
The reform method comprised ideas of
reforming the old-school systems. The
teaching of English as a second lan-
guage represented a main impetus [24,
p. 173].

As the anti-grammatical method
DM developed, as Rao K. V. has pointed
out, “as a reaction against the grammar-
translation method” [25, p. 106]. The
major assumptions of this method were
in opposition to the grammar-transla-
tion method. Hence, it is considered as
areaction against the grammar-transla-
tion method with a distinct grammati-
cal bias [26, p. 127—-128].

As the phonetical method DM ad-
vocates the following notions and prac-
tices: the spoken form of a language is
primary and should be taught first; the
findings of phonetics should be applied
to language teaching; teachers must
have solid training in phonetics; lear-
ners should be given phonetic training
to establish good speech habits.

The Berlitz method (as enjoyable
conversational style of teaching) was
developed by a language teacher Maxi-
milian Berlitz in 1878 [27]. With this
method, all conversation during the
class takes place in the target language.
The lectures use a conversational ap-
proach based on listening and speak-
ing. Practical vocabulary and grammar
in the context of real-life situations are
emphasized. Study is supplemented
with relevant reading and writing exer-
cises. There are different levels of learn-
ing Berlitz’s direct method, which in-

cludes certain initial assessments to see
where the student fits in [28]:

1. The Functional level: limits com-
munication in its simplest form both
orally and by listening.

2. Intermediate level: conversing
in English and understanding familiar
topics of discussion.

3. Advanced Intermediate level:
competent communication and comfort
with speaking the English Language in
a professional and personal setting.

4. Advanced level: speak English
proficiently.

5. Native Speaker: Speak English
naturally or at a professional level

Generally, teaching which is based
on the Direct Method means [29,
p.- 212]:

* teaching the spoken language first;

« relating the new words directly to
their referents in the outside world;

* practicing;

* working as hard as possible to gain
and keep the learner’s interest.

As through this method students are
directly taught to the target/L2 lan-
guage without using their native lan-
guage, the DM of learning a language is
a step by step and limited process that
considers the correct translation to be
of the most importance.

This method advocated teaching of
oral skills at the expense of every tra-
ditional purpose of language teaching.
The goal of the teacher is to get the
students to communicate and think in
the target language (the teacher wants
students to “associate meaning in the
target language”). Known words could
be used to teach new vocabulary, using
mime, demonstration and pictures; to
demonstrate meaning through realia.
The teacher directs class activities;

156



the “teacher-student” relationship is
more like a partnership. The teacher
responds to errors by trying to get stu-
dents to self-correct whenever possible.
In direct method the teacher should
control a class but it does not mean that
he or she has to dominate over the class
and behave very strictly [30, p. 30].

The students are given the new
word, and never the L1 equivalent.
They speak in the target language a
great deal and communicate about
real-life situations. In direct approach
grammar is taught inductively - explicit
grammar rule may never be given, be-
cause vocabulary is over grammar. Be-
sides, oral communication is given pri-
ority; reading and writing are based on
topics from oral practice.

So, some characteristics of DM are:

* lessons are in the target language;

* there is a focus on everyday vo-
cabulary;

* visual aids are used to teach vo-
cabulary;

e particular attention is placed on
the accuracy of pronunciation and
grammar;

* asystematic approach is developed
for comprehension and oral expression.

Some DM techniques are:

* reading aloud (students take turns
reading dialogues, passages, plays, etc.
out loud. At the end of each turn, the
teacher uses gestures, pictures, etc. to
get meaning across);

* question and answer practice (in
full sentences);

* conversation Practice (asking stu-
dents about themselves in a way to get
them to use new grammar structure or
vocabulary);

* dictation (teacher reads passage
once at normal speed, then he/she reads

second passage again, slowing down so
students can copy, finally the teach-
er reads again so students can check
work).

Among the advantages of this me-
thod it is worth to mention that it makes
learning the English language interest-
ing and lively by establishing a direct
bond between a word and its meaning;
psychologically it is a sound method as
it proceeds from the concrete to the ab-
stract; this method can be usefully used
from the lowest to the highest class;
through this method, fluency of speech,
good pronunciation and power of ex-
pression are properly developed.

Its disadvantages are as the follow-
ing: there are many abstract words
that cannot be interpreted directly in
English, and they are waste of time try-
ing to do this purpose; this method is
based on the principles that audit ap-
peal is stronger than visual (but there
are children with more visual than with
their oral sense like ears and tongue);
the method ignores systematic written
work and reading activities and does
not pay much attention to reading and
writing [31].

Is it efficient to use direct method
in training civil servants and future
managers? First, regarding the con-
text of the material, remember about
abstract words. Second, regarding the
level of language proficiency of stu-
dents, remember that this method may
not hold well in higher classes where
the translation method is found to be
suitable. Third, regarding the num-
ber of groups, remember that in larger
classes, this method is not properly ap-
plied and teaching with this method
does not suit or meet the needs of indi-
vidual students in large classes. Direct

157




method requires student interaction,
which is not easy because of the number
of students in a class (which is mostly
high). Again it is hard to review every-
one’s performance when the students
are given a task (and they have to an-
swer collectively). Fourth, according
to J. Richards and T. Rodgers the Di-
rect Method requires more specialized
teachers, teaching equipments and its
difficult to test [32, p. 12]. While imp-
lementing this approach, it is to be en-
sured that the materials allow learners
to progress at their own rates of learn-
ing and for different styles. Also, that
they provide opportunities for indepen-
dent study and use and for self-evalua-
tion and progress. The Direct Method
should be as specific as possible in its
design. The materials need to be sug-
gestive and graded with respect as to
their complexity. Moreover, they need
to be tightly constructed so as to ensure
uniformity in various classrooms. They
must also support what has been learnt
and lay foundation for further learning.

The Direct Method continues to
provoke interest and enthusiasm today,
but it is not an easy methodology to
use in a classroom situation. It requires
small classes and high student motiva-
tion, and in the artificial environment
of a classroom it is difficult to generate
natural situations of understanding and
guarantee sufficient practice for every-
one.

The audio-lingual approach of lan-
guage teaching has a lot of similarities
with the Direct Method. Both were
considered as a reaction against the
shortcomings of the Grammar Trans-
lation method, both reject the use of
the mother tongue and both stress that
speaking and listening competences
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preceded reading and writing compe-
tences. But there are also some diffe-
rences. The direct method highlighted
the teaching of vocabulary while the
audio-lingual approach focus on gram-
mar drills.

The objective of the audio-lingual
method is accurate pronunciation and
grammar, the ability to respond quickly
and accurately in speech situations and
knowledge of sufficient vocabulary to
use with grammar patterns.

Audio-lingual method represents
updated modification of direct method.
Some characteristics of this method are:

e drills are used to teach structural
patterns;

* set phrases are memorized with a
focus on intonation;

* grammatical explanations are kept
to a minimum;

* vocabulary is taught in context;

« focus is on pronunciation;

* correct responses are positively re-
inforced immediately [33].

A student seizes a language by mas-
tering the linguistic structures — vocal
standards, i. e. the specially developed
dialogues, which are read, learned by
heart by heart, in pairwork, and then
their separate structures are worked off
through intensive training. Such exer-
cises as frequent reiteration, substitu-
tion of words, transformations of struc-
tures on a certain chart are used [34].

Among the techniques of the audio-
lingual method we can name the fol-
lowing fresh ones:

1. Focus on practical pronuncia-
tion. The audio-lingual approach, based
upon language structure, naturally
treats the sounds of language as impor-
tant building blocks for the creation of
utterances, that is, meaningful strings




of sounds. All spoken languages are
pronounced. Individual sounds can be
isolated. No matter how many sounds
are employed in the language, one will
need to have a basic understanding
of what they are, how they are pro-
duced and how they work together to
create utterances. To gain that under-
standing and apply it to teaching it is
important:

* to identify the sound system. The
lecturer is: to help the students to arti-
culate and then recognize the most
basic sounds necessary; to void using
complex graphic representations of
these sounds; to take advantage of read-
ily recognized symbols that students
use in their native language; to be mod-
erate in the existence of similar sounds;
to avoid being nitpicky with individual
sounds when practicing sentences;

* to use tongue-twisters to build
articulation and strength (to try well-
known tongue-twisters).

2. Structural drilling exercises. In
the audio-lingual method, this mani-
fested itself in sentence structure drill-
ing. Structural drilling is useful in lots
of ways: it strengthens the vocal appa-
ratus for future sentence production;
it builds strong habits in structural
manipulation; it settles automatic re-
sponses in everyday conversational
exchange. The most basic type of sen-
tence structure practice involves the
substitution of a particular word with
another that would logically be found
in the same place in the sentence. In
the simplest kind of substitution, the
student simply replaces one word with
the cue word provided by the teacher.
No other modification will occur within
the sentence [35]. In public administra-
tion training, for example:

Teacher: Local administrations re-
alize their managerial functions in the
sphere of economy. Education.

Students: Local administrations re-
alize their managerial functions in the
sphere of education. Culture.

Teacher: Local administrations re-
alize their managerial functions in the
sphere of culture. Tourism.

Students: Local administrations re-
alize their managerial functions in the
sphere of tourism etc.

Transformation practice involves
slightly more complex substitution
in which the change of one word re-
quires modifications in other words.
Subject-verb agreement may need to
be reflected. The teacher repetition of
the sentence produced by the students
serves a couple of purposes: through
this repetition, the teacher can empha-
size correctly any sound or articulation
the students have shown problematic;
the repetition reinforces the listening
aspect of language, allowing students
to immediately recognize the sentence
they have just pronounced [36].

Drilling can become a regular ac-
tivity, both as a vocal warm-up and an
inductive introduction to particular
structures or vocabulary that will be the
theme of the class. On the other hand,
an entire hour of drilling might be some-
thing one would consider once or twice
during a semester, but should probably
not be the basic structure of the class;

3. Dialogue practice (dialogue as the
exchange of information between two
or more people). Structural linguists
found that many conversational ex-
changes followed basic structures that
can be studied and learned. Everyday
dialogues are probably the most familiar
leftovers of the original audio-lingual
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method. Most modern language texts
will include dialogue material and ex-
ercises, these often being the principle
presentation text in a unit, especially in
texts aimed at language use rather than
language study for examination [37].

Dialogues can fall into many differ-
ent categories:

« standard everyday dialogues (that
type of verbal exchange that we tend
to repeat over and again throughout
our daily lives which will include ba-
sic greetings and farewells, shopping
dialogues and information requests,
among others);

* improvisational dialogues (those
that may begin standard but which will
be unpredictable because of the per-
sonal interaction of the people speak-
ing — debate, discussion, argument and
opinion sharing). An everyday dialogue
can grow easily from previous sentence
structure practice. The teacher may
present this dialogue in any number
of fashions, from a printed handout to
pictures, from sock puppets to repeti-
tion exercises — whatever means suit
his/her teaching style [38]. These types
of dialogues, which naturally lead to
more complex role play, offer a theme
to students and allow them more free-
dom in using language. The presenta-
tion of these dialogues will necessarily
be a little more complex as well. This
method requires some ideas for a teach-
er to keep in mind: to have character
cards prepared beforehand; to practice
the vocabulary first; to make a dialogue
scheme; to work in pairs [39].

The advantages of this method in-
clude:

* it aims at developing listening and
speaking skills which is a step away
from the Grammar translation method;
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* the use of visual aids has proven its
effectiveness in vocabulary teaching;

 students practicing useful lan-
guage from the very first class;

e better pronunciation and in-
creased participation as a result of the
drilling exercises;

* the use of visual cues to help in de-
veloping vocabulary [40].

On the other hand, there are some
disadvantages:

* too much attention placed upon
the teacher, who is limited to presenting
only mechanical aspects of language;

* the reduction of vocabulary in fa-
vor of structure.

Generally, the material developed
within the audio-lingual method can be
quite useful in any class at any level.

Communicative language teaching
method is a natural follow-on from the
reaction during the 70’s against previ-
ous methods which over-focused on
teaching grammatical structures and
template sentences, and which gave
little or no importance to how language
is actually used practically.

The  Communicative  language
teaching method has various character-
istics that distinguish it from previous
methods:

« understanding occurs through ac-
tive student interaction in the foreign
language;

* teaching occurs by using authentic
English texts;

* students not only learn the second
language but they also learn strategies
for understanding;

 importance is given to learners’
personal experiences and situations,
which are considered as an invaluable
contribution to the content of the les-
sons;




* using the new language in unre-
hearsed contexts creates learning op-
portunities outside the classroom.

Essence of this method consists of
that basic linguistic skills (talking, lis-
tening, reading and writing) develop
simultaneously in the process of real
intercourse. This is the main task of
method — to teach to communicate in
language. Unlike the method of gram-
matical translation basic exercises are
directed on communication — inter-
course (oral and writing). The special
popularity is used by colloquial games,
discussions, scenarios, close to real situ-
ations [41].

Among the advantages of this me-
thod it is worth to mention the follow-
ing;

¢ development of colloquial speech:
teaching purpose is to teach a person to
speak and express the ideas in a foreign
language easily and relatively correctly.
Grammar is studied in the process of
communication — there is not a neces-
sity to “learn” by rote difficult rules;

« absence of language-mediator: em-
ployments, built in obedience to a com-
municative method, will hardly demand
from a student to translate anything —
where to be more important able to
apply knowledge in a real situation
(purchase of ticket, interview, chat);

* liquidation of linguistic barrier:
due to communicative exercises stu-
dents socialize with a teacher and with
each other;

* students apply the target language
independently and without transla-
tion when they feel inclined /confident
enough to do so.

The disadvantages include:

* grammar: little attention is paid on
rules and structure of language;

* translation: communicative ap-
proach does not allow in a sufficient de-
gree to develop skills of writing speech
(including writing translation);

* teaching “from a zero”: in most
cases teaching passes without a lan-
guage-mediator, that is very difficult
for people without any knowledge of
vocabulary and grammar (many incom-
prehensible words and structures, other
phonetic sounds, etc.);

 important role of a teacher: tea-
chers undertake different roles: a tea-
cher, an organizer of intercourse
(animator), a speaker, an opponent in
discussions, etc.

The idea behind this approach is to
help learners communicate more effec-
tively and correctly in realistic situa-
tions that they may find themselves in.
This type of teaching involves focusing
on important functions like suggesting,
thanking, inviting, complaining, and
asking for directions to name but a few
[42].

Training in Public Administration
is relevant to learners’ professions, that
are in its public administration-specif-
ic orientation, both in terms of topics,
and language content and language
learning activities. Teaching/learning
a foreign language as a whole is not vi-
able, therefore only certain aspects of
a foreign language have to be selected
by teachers and learners to focus on.
So, general language training should
be combined with vocational train-
ing. In groups with a sufficient level
of proficiency in language training, it
is effective to immediately begin spe-
cial vocational-oriented training. And,
conversely, in groups with a low and in-
termediate level of English proficiency,
it is necessary to focus first on the gen-
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eral language training of students, and
then on the professionally directed. The
grammatical material should always be
developed and fixed in oral speech.

An important role in foreign-lan-
guage training of students is provided
with the assimilation of professional
vocabulary. The assimilation of lexical
units is carried out with the purpose of
developing oral communication skills
and is aimed at implementing commu-
nicative skills and adequate response in
typical situations of professional com-
munication, both verbal (to make re-
ports concerning a professional topic)
and written (ability to write summa-
ries, any papers, etc.).

It would be fair to say that if there is
any one umbrella approach to language
teaching that has become the accepted
“norm” in foreign language teaching,
it would have to be the communica-
tive language teaching approach. The
communicative approach does a lot to
expand on the goal of creating com-
municative competence compared to
earlier methods that professed the same
objective. Teaching students how to use
the language is considered to be at least
as important as learning the language
itself [43]. Thus, among the analyzed
methods the communicative method
is a key one as communicative com-
petence is very important for public
administrators. The teaching of Eng-
lish to students of public administra-
tion specialty implies the development
of their necessary professional com-
petence. Achieving this goal is made
through special teaching methods that
are aimed at mastering and working out
new lexical and grammatical material.
Professionally-oriented “case-studies”
should be an integral part of the majo-
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rity of classes for teaching students ver-
bal communication.

Conclusions. Our world, our soci-
ety, our consciousness today are chang-
ing rapidly. Changes in all areas lead to
innovations in the education system.
Today, teachers need to prepare stu-
dents to work in changed conditions,
to approach non-traditional approach-
es to solving various situations, to or-
ganize their activities on a creative ba-
sis. All the methods described so far are
symbolic of the progress foreign lan-
guage teaching ideology underwent in
the last century. These were methods
that came and went, influenced or gave
birth to new methods — in a cycle that
could only be described as competition
between rival methods or even pass-
ing fads in the methodological theory
underlying foreign language teaching.
Finally, by the mid-eighties or so, the
industry was maturing in its growth
and moving towards the concept of a
broad “approach” to language teach-
ing that encompassed various methods,
motivations for learning English, types
of teachers and the needs of individual
classrooms and students themselves.
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