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CASE STUDIES METHOD IN TEACHING
THE PROFESSIONAL ENGLISH LANGUAGE
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Abstract. The article is dedicated to the analysis of the application of the
case studies method, which for a rather long period of time has been used for
teaching business, managers, lawyers, doctors and in the sphere of social sci-
ences, for teaching the professional English language, with the aim of defining
to what extent students use the material learned previously, in real situations.
On the grounds of analysis of theoretical sources and pedagogical practices, the
author offers a direction for searching the most efficient approaches and ways
of solving the question of developing the problematic active basis for teaching
the professional English language in the context of the case studies method
implementation.
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METO/I KEHC CTAZI3 ¥ BUKJIAIAHHI ITIPOMECIAHOI
AHIJIIACBKOI MOBHU Y BUIIII HIKOJII

Anorarig. CtaTTs npuUcBgIYeHa aHATi3y BUKOPUCTAHHS METOy Kelc cTais,
SKWIT BJKe MPOTSATOM JIOBOJIL IOBIOTO 4acy BUKOPHCTOBYETHCS TIPU HaBYaHHI 6i3-
Hecy, MeHe/IKePiB, IOPUCTiB, MEUKIB Ta y cepi coliambHUX HAYK, /1T HAaBYaHHS
npoeciitHiil aHTTIICHhKIN MOBI 3 METOIO BU3HAUYEHHS, HACKITTBKY CTY/ICHTH BUKO-
PUCTOBYIOTH TIPOIICHUIT MaTepias y pealbHUX CUTYyallisX. ABTOp, Ha 6Gasi aHaJi-
3y TEOPETUYHUX JIKEepeJsi Ta TelarOriuHOol IIPAKTUKH, TPOIIOHYE HAIPSIM TIOIIYKY
HAOIIBIN TPOAYKTUBHUX TAXOAIB Ta CIOCOOIB BUPIIIEHHST TUTAHHST PO3BUTKY
pOOIEMHO-TIEBOT OCHOBU HaBYAaHHS TIPO(DeCiitHiil aHTIIICHKIiT MOBI B KOHTEKCTI
BIPOBAIKEHHS KEHUC-METOLY.

KirouoBi croBa: anriiichbka MOBa, BUINA IIKOJIA, IHHOBAIIHI METOAN HaB-
YaHHS, METOJ Kelic cTai3, MpoOJIeMHO-/i€Ba OCHOBA HaBYaHHS.
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METOJI KEIC CTAJ/IU3 B IIPEIIOJIABAHUU
MPOM®ECCUOHAJIBHOTO AHIJIMIICKOTO SI3BIKA
B BBICIIEI IIKOJIE

Annotanus. Ctarbs 1MocBdIlleHa aHAIU3Y UCIIOIb30BaHUS MeTO/la Kelic cTa-
13, KOTOPBIN ysKe JOBOJIBHO JI0JITOE BPEMSI UCIIOJIB3YeTCs IPU 00ydeHr Gus-
Hecy, MEeHEe/KMEHTY, I0PUCIIPYACHIINN, MeIullnHe U B cdepe COMalIbHBIX HayK,
st 06yueHust mpodeCcCHOHATBHOMY aHTJIHHCKOMY SI3BIKY C IEJIBIO OTIPEIEIUTH,
HACKOJIbKO CTYZIEHTBI MCIOJIb3YIOT M3YYEHHbIN MaTepuasl B PpeajbHbIX CUTYallN-
ax. ABTOp, Ha 6a3e aHAM3ATEOPETHYECKUX HCTOYHUKOB U TI€arOrMYecKO Mmpak-
THKH, TIpe/IjlaraeT HallpaBJIeHue TOMCKa Hanbosiee POAYKTUBHBIX MOAXOA0B U
crtocoOOB peIieHrsT BOTIPOCA PA3BUTHS TIPOOJIEMHO-IESTeTbHOCTHOW OCHOBBI
06yueHust mpohecCUOHATBHOMY aHTJIMIICKOMY SI3BIKY B KOHTEKCTE BHEPEHMSI

Kelc-MeTo/ia.

KmoueBble ciioBa: aHTJINIICKUI SI3BIK, BBICIIIA IIIKOJIA, MTHHOBAIIMOHHBIE METO/bI
00yYeHst, METO] Kelic cTa/u3, IPOOIeMHO- e TeIbHOCTHAsI OCHOBA 0Oy YEHS.

Formulation of the problem. The
most topical problem of modern meth-
ods of foreign languages teaching is
directing the process of training to
the active creative intellectual work
of students in the context of devel-
oping their analytical constructive
skills, formation of their methodical
competence, which is possible due to
the situational or case method. Many
researchers-methodologists define the
case method as an innovative method
of training students at higher schools,
which comprises all specific features
of the subject “Professional Foreign
Language” and forms the necessary
knowledge, skills and activities. The
case method is directed to the solution
of a definite specific problem, but this
problem is not presented ready-made,
it is formulated by the teacher depend-
ing on the real training situation. The
current problem is defined during the
teaching process of a special aspect of
a professional foreign language (gram-

mar, lexical training or communica-
tion) training process.

Analysis of recent research and
publications is made by Y. P. Surmin
[1], D. L. Rogers [2], D. Brown [3],
J. C. Richards, Thomas S. C. Farrell
[4], R. Benbunan-Fich, S. R. Hiltz [5],
N. V. Akinfieva [6], O. V. Bobienko [7]
and others, showed the problems facing
the case studies method implementa-
tion in the process of teaching higher
school students. There is described
the origins of the case method as it
appeared in business and economics
training. Later on it was modified for
humanitarian training, though many
elements of the case studies had been
used in language teaching as situ-
ational exercises. At present, there
are numerous controversies between
the necessity of implementation of in-
novative methods of training and the
absence of elaborations concerning
the case studies method. Some of them
are as follows: 1) lack of theoretical
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works concerning the use of the case
studies method in teaching English;
2) absence of theoretical grounding and
description of the process of building-
up a training methodical case with the
necessary element, such as algorithm,
integrating the context of this process
and its psychological and pedagogical
aspect.

The above described controversies
make it possibleto formulate and frame
out the context of the problem under
analysis, namely the necessity of theo-
retical grounding and practical imple-
mentation of the case studies method
into the training process of building up
the methodological competence of the
professional English language teach-
ers and gaining practical skills by their
students. There should be studied the
hypothesis that the process of forma-
tion of the methodological competence
of the English language teachers and,
correspondingly, acquisition of the
practical skills by the students will be
more efficient provided the case studies
method is implemented and directed to
the development of the analytical-con-
structive and organizational skills and
abilities.

There should be systematized the
main devices of training activities
when the students work step-by-step.
Programs for coping with such activi-
ties with concrete methods and ways
of work, together with the store of ad-
ditional special materials are expected
to be elaborated. Informational basis of
problem situations for teaching English
is to be created as the ground for train-
ing-methodological cases. The most
productive types of training-methodo-
logical cases need to be described and
introduced into the training practice.
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The aim of the article is to solve the
problem formulated above. It is to find
the most effective directions and means
of building up the problematic active
basis of teaching in the process of im-
plementation of the casestudies meth-
od. The aim can be achieved due to the
following factors: developing students’
skills in determining objectives; inde-
pendent working out the ways for the
solution of the necessary tasks; acti-
vating and intensifying intellectual
activities in the process of solution of
the problem; determining the direction
of the whole training process to the in-
tensive organization of the students’
thinking process; efficient realization
of the students’ creative activities for-
mation process by means of developing
their analytical constructive abilities.

The following tasks for the solu-
tion of the problem are expected to be
solved: 1) to present the systematized
description of the case studies method
in teaching English; 2) to give systema-
tized methods contents for developing
the students’ skills in learning Eng-
lish; 3) to analyze innovative teaching
methods in connection with the case
studies and find out their common fea-
tures and differences. The subject of
research is the case studies method in
teaching foreign languages. The object
of research is implementation of the
case studies method in teaching the
professional English language in prac-
tice and its theoretical grounds.

Presenting of the main material.
Teaching a foreign language, teachers
should bear in mind that many stu-
dents are more inductive than deduc-
tive personalities, which means that
they learn better from examples than
from logical development starting with




basic principles. The use of case stud-
ies can therefore be a very effective
classroom technique. Whether to use a
simple scenario-type case or a complex
detailed one depends on the teacher’s
course objectives.

Most case assignments require stu-
dents to answer an open-ended ques-
tion or develop a solution to an open-
ended problem with multiple potential
solutions. Requirements can range
from a one-paragraph answer to a fully
developed group action plan, proposal
or decision. Most standard cases have
these common elements:

* A decision-maker who is grap-
pling with some question or
problem that needs to be solved.

* A description of the problem’s
context (a law, an industry, a
family, everyday situation).

* Supporting data, which can
range from data tables to links to
URLs, quoted statements or tes-
timony, supporting documents,
images, video, or audio [9].

Case assignments can be done in-
dividually or in teams so that the stu-
dents can brainstorm solutions and
share the work load. A major advantage
of teaching with case studies is that the
students are actively engaged in fig-
uring out the principles by abstract-
ing from the examples. This develops
their skills in: 1) problem solving;
2) analytical tools, quantitative and/
or qualitative, depending on the case;
3) decision making in complex situ-
ations; 4) coping with ambiguities;
5) learning communication with peo-
ple of various groups.

In the most straightforward ap-
plication, the presentation of the case
study in class establishes a framework

for analysis. It is helpful if the state-
ment of the case provides enough in-
formation for the students to figure out
solutions and then to identify how to
apply those solutions in other similar
situations. Teachers may choose to use
several cases so that students can iden-
tify both the similarities and differ-
ences among the cases. An innovative
approach to the case analysis might be
to have students role-play the part of
the people involved in the case. This
not only actively engages students,
but forces them to really understand
the perspectives of the case characters.
Videos or even field trips showing the
venue in which the case is situated can
help students to visualize the situation,
which they need to analyze.

In order to motivate the students to
complete the assignment before class as
well as to stimulate attentiveness dur-
ing the class, the teacher should grade
the participation—quantity and espe-
cially quality—during the discussion of
the case. This might be a simple check,
check-plus, check-minus or zero. The
teacher should involve as many stu-
dents as possible. In order to engage
all the students, the teacher can divide
them into groups, give each group sev-
eral minutes to discuss how to answer
a question related to the case, and then
ask a randomly selected person in each
group to present the group’s answer
and reasoning.

Conclusions. Case studies can be es-
pecially effective if they are paired with
areading assignment that introduces or
explains a concept or analytical method
that applies to the case. The amount of
emphasis placed on the use of the read-
ing during the case discussion depends
on the complexity of the concept or
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method. If it is straightforward, the fo-
cus of the discussion can be placed on
the use of the analytical results. If the
method is more complex, the teacher
may need to walk students through
its application and the interpretation
of the results. In order to start the dis-
cussion in class, the teacher can start
with an easy, noncontroversial ques-
tion that all the students should be able
to answer readily. However, some of
the best case discussions start by forc-
ing the students to take a stand. Some
teachers ask a student to do a formal
“opening” of the case, outlining his or
her entire analysis. Others may choose
to guide the discussion with questions
that move students from problem iden-
tification to solutions. A skilled teach-
erdirects questions and discussion to
keep the class on track and moving at
a reasonable pace. Perspectives of fur-
ther studies of the unsolved questions.
Analysis of theoretical sources and ped-
agogical practices in teaching the Eng-
lish language makes it possible to deter-
mine the direction for investigation of
the most efficient approaches and ways
of solving the problem of development
of the problematic active basis of teach-
ing in the context of the case method
implementation, namely: the necessity
of development of the students’ abili-
ties to formulating an objective; their
own abilities to cope with the process
of working out professional tasks; ac-
tivation and intensification of intel-
lectual activities both of teachers and
students; direction of the intact train-
ing process to the intensive thinking of
the students; efficient realization of the
students’ creative activities formation
process by means of developing their
analytical constructive skills.
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