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PROBLEMS OF ONLINE TRAINING OF FUTURE PSYCHOLOGISTS
AND WAYS TO SUBMIT THEM

The article is devoted to the analysis of the problems of online training of future psychologists, which arose during the forced
transition of higher education institutions to online training during the COVID-19 epidemic and developed during full-scale
military operations. Purpose: to identify the problems of online learning in the training of future psychologists, to consider
and summarize ways to overcome them. Methodology: to study the problem of online training, the following methods were
used: theoretical analysis of modern scientific literature, observation and questionnaire. Scientific novelty: the article for the
first time identifies, summarizes and analyzes the specifics of psychological problems in the organization of online training of
future psychologists. It is noted that the main feature of the training of future psychologists is the impossibility of considering
methodological problems of training in isolation from the problems of providing psychological assistance. A survey conducted
by the authors among psychology students of the first, bachelor's level of study showed that among the most important problems
for them, students noted: complication of communication with teachers and classmates, time management problems; increased
amount of independent work; problems with technology,; decreased motivation to learn, difficult psychological state. The
analysis of teaching activities revealed problems with: increased anxiety, attention span, the need to combine the functions of a
teacher and a human operator, the peculiarities of planning and conducting online classes, high levels of emotional stress and
increased emotionality of communication participants, readiness to provide psychological assistance, “digital tolerance” and
taking into account the specifics of teaching in conditions of a wide geographical dispersion of applicants. It has demonstrated
that the emergence of a significant number of psychological problems is closely related to the technical aspects of the
organization of the educational process, the level of its material and software support, and the specific psychological conditions
of its implementation. The article presents empirically developed methods of overcoming these problems for both students
and teachers during online classes for the training of future psychologists. Conclusions. The results of the theoretical analysis
and practical research have shown that the successful or unsuccessful transition to online training of future psychologists is
associated with the technical aspects of the educational process organization, the level of its material support and the specific
psychological conditions of its implementation.

Key words: online training, problems of online training, higher education institution, students, future psychologists.

Jwogmuna Huoyx, AHgpii I'vceB, Jlwamuiaa bamwoa. IMPOBJIEMHAU OHJIAMH HABYAHHSA
MAWBYTHIX IICUXOJIOI'IB TA CHOCOBM iX NOJOJIAHHSI

Cmamms npuceauena ananizy npoonem oHAAUH HAGYAHHA MATOYMHIX NCUXON02I8, AKI GUHUKIU NPU SUMYUEHOMY nepexooi
3aknadie euwoi oceimu 0o ounaiin naguanua nio yac enioemii COVID-19 ma ompumanu céiti po36umox nio uac nogHomacut-
mabuux oeHHux Oitl. Mema pobomu: eusagumu npoodLemMu OHAANUH HAGYAHHA Y NIO20MOBYT MAUOYMHIX NCUXON02I8, PO3TAHY MU
ma y3a2aneHumu wasxy ix nooonanus. Memooonozisi: 3 memoio 0ocniodicens npobiemu OHIAUH HAGUANHS, 6UKOPUCTNAHO Me-
MoOU: MeopPemuiHo20 ananizy cy4achoi Haykogoi nimepamypu, Menoo cnocmepesicents ma ankemyeanns. Haykoea nosusna:
y cmami énepuie GUAGLEHA, Y3A2anibHena ma NPOananizo8ani cneyuika GUHUKHEHHs NCUXON0TUHUX NpodIeM npu opeaHizayii
OHNIQUH HABYAHHA MAUOYMHIX NCUXON02I8. 3POONEHO HA2ONOC HA GUMYWEHOMY XapaKkmepi nepexoo0y Ha OHIAUH HAGUAHHS 6
36 'A3KY 3 NOYAMKOM NAHOeMil. 3a3HAUaemvcs, Wo OCHOBHON OCODIUBICINIO HABYAHHS MAUOYMHIX NCUXOLO02IE8 € HEMONCTUBICIb
PO32NA0Y MeMOOUYHUX NPoONeM HABYAHHA Y 8I0pUsi 8I0 npodiem Ha0aHHs ncuxono2iunoi oonomozu. Ilposedene asmopamu
ONUMYBAHHs ceped CMyO0eHmis-ncuxon02ieé nepuioco, 0aKaIa8pPCLKO20 PIGH HAGUANHSA NOKA3AN0, WO ceped HAUOItbuL 3HAYY-
wux Ona cebe npobnem, cnmyoeHmu 8iOMiNarOmy: YCKIAOHEHHs KOMYHIKAYIl 3 6UKAA0a4amMu ma OOHOSPYNHUKAMU, NpoOiemu
Marim-meneodcMenmy; 30invuenHs 002y camoCmiiHoi pobomu; npobaeMu 3 MeXHONOLIAMU, 3HUNICEHHS 3a2ATbHOT MOMuUayii
00 HAGUAHHA, CKIAOHUU NCUXON02IYHUTI cmaH. Anani3 GuK1ad0aybKoi JiSNbHOCI 8UABUE HAABHICIL NPOOIEM 3. NIOGUWYEHHAM
PIBHSL MPUBOICHOCHIE, PO3NOOINIOM Y6aeu, HeOOXIOHICMIO NOCOHANMNSL QYHKYIT BUKNA0aua U TI0OUHU-ONEPamopd, 0COOIUBOCMAMU
NJIAHYBAHHSA MA NPOBEOCHHs OHJIAUH 3AHAMb, GUCOKUM PIBHEM eMOYIIHO20 HANPYICEHHs ma NiO8ULeHOl eMoyiliHoCmi yuac-
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HUKI@ KOMYHIKAYIi, 20mOGHICMIO 00 HAOAHHS NCUXONO2IYHOT 00NOMO2U, «YUDPOBOIO MOIEPAHMHICIIO» MA YPAXYSBAHHIM Che-
YUDiKu UKIAOAHHS 8 YMOBAX WUPOKO2O 2€02paPiuH020 po3KUAY 3000y6auis. [Ipo00eMOHCmMPOBAHO WO BUHUKHEHHS 3HAYHOK
KITbKOCMI NCUXONO2IYHUX NPOOIeM MICHO NO8 si3aHe 3 MEeXHIYHUMU ACNeKMAMU Op2aHi3ayii HaguaibHO20 Npoyecy, pieHem U020
MamepianbHO20 Ma NPOSPAMHO20 3a0e3nedeHHss, ma CHeYuPIUHUMU NCUXONOSTUHUMU YMOBAMU 11020 peanizayil. Y cmammi
HABOOAMBCA eEMNIPUYHO HANPAYLOBAHT NPULOMU NOOOJAHHS 3A3HAYEHUX NPOOIeM K Yy cmyOeHmie max i y ukiaoadis nio vac
npo6edentsi OHAANH 3aHAMb 3 NIO20MOBKU MAOYMHIX NCuUXon02i8. Bucnosku. Pezynbmamu nposedenozo meopemuyHull aHaizy
ma npaKmuyHo20 O0CIIOANCEHHSA NOKA3AAU, WO YCRIWUHUL AO0 HeYCNiWHULL nepexio Ha OHIAUH HAGUAHHA MAIOYMHIX NCUXO0N02i6
108 A3aHULl 3 MEeXHIYHUMU ACNeKMAaMU OP2anizayii HaguaAIbHO20 NPOYECY, PIBHEM U020 MAMePianbHO20 3abe3neyents ma cne-

YUDTUHUMU NCUXOTIO2TUHUMU YMOBAMU 1020 peanizayil.

Knrouoei cnosa: onnaiin nasuanmst, npobremu OHLALUH HAGYANHS, GULYULL HAGYATIbHULL 3aK1A0, CHyOeHmuU, MAatloymHi NnCUXonocu.

Introduction. The full-scale war has compli-
cated and delayed the full comprehension of the
experience gained during the COVID-19 quar-
antine for a long time. At the same time, it was
the experience gained during almost two years
of online operation that helped the education
system to withstand all the stresses and resist
the challenge of potential disorganization and
destruction during the brutal test of war.

To fully analyze the ways to overcome the
large-scale problems that have arisen, it is neces-
sary to describe the “problem field” that emerged
during the massive transition to online and to fix
those problem solving options that have allowed
and are allowing to overcome the appeared diffi-
culties.

Degree of problem elaboration. It should be
noted that attempts to comprehend the new reality
of learning began almost from the start of the mas-
sive transition to online education. Crisis times
have led to a small number of publications on the
problem of transition to online learning. A few
months after the start of the quarantine, a series of
publications by educators and politicians of vari-
ous levels were published, highlighting the prob-
lematic issues identified by the quarantine in the
higher and secondary education system.

For example, Inna Sovsun's article identifies
the following six problems in Ukrainian higher
education that quarantine has revealed: digital
skills, teaching methods, workload and teachers,
academic integrity, autonomy of higher educa-
tion institutions, and gender equality [9].

In the field of school education, the Ministry
of Education has carried out significant analyt-
ical and methodological work to ensure online
teaching of school courses.

There are works devoted to the development
of the future psychologists® professional thinking
in the process of preparing to work with deviant
teenagers in distance learning [7]; research using
SWOT-analysis of psychological and pedagogi-
cal factors of the effectiveness of psychologists’
distance learning in a pandemic [10]; the use
of distance learning technologies in conducting
practical classes in psychological disciplines at
a technical university [1]; the peculiarities of the
distance learning impact on the psyche of the
student and teacher [8]; disclosure of the “dis-
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tance learning” concept, its challenges in quaran-
tine, and Internet platforms [3], etc. It should be
emphasized that most of the above publications
are pedagogical.

In several publications, researchers' attention
has been drawn to the psychological problems that
have arisen in connection with the transition to
offline training. Thus, in their studies, Malaysian
scientists Tandevaria 1., Ghani N. and Nasir M.
[11] note that online training can act as a factor
of additional anxiety for applicants. Among the
main problems of online training, O. P. Luchani-
nova identifies insufficient technical equipment
of higher education institutions, psychological
unreadiness of teachers of pre-retirement age to
actively use distance training methods, and the
absence of some students during classes. But the
most significant, according to the author, are the
problems with the education and socialization of
higher education students [6]. Pitulei V. V. studies
the peculiarities of the impact of distance learn-
ing on the student’s and the teacher's psyche [8].
Krupnyk I. R., Babatina S. I. and Krupnyk G. A.
also emphasize in their study the importance of
higher education students’ psychological state
in online learning. The study showed that the
respondents' positive emotional state prevails, as
online learning allows them to use all the advan-
tages of studying at home. The authors also note
that negative emotions during online learning are
mainly related to technical difficulties of training
[4]. Thus, on the one hand, partial coverage of
psychological issues does not correspond to the
real scale of the problems that all participants in
the educational process have encountered due to
the forced transition to online education, on the
other hand, the training of future psychologists is a
special component of this problem, which has not
yet been adequately reflected in existing studies.

The purpose of the study: is to analyze the
problems that arose during the forced transition to
online education in the training of future psycholo-
gists and to summarize ways to overcome them.

Main content. In recent years, online learning
has become predominant in Ukraine's education
system. Long-term online learning in the training
of any specialists originally arose in quarantine.
At the same time, it should be noted the uncon-
tested nature of the introduction of such a train-
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ing format, which in itself is an important factor
that caused significant psychological resistance
among most teachers and students. Further,
online learning was continued due to the full-
scale war in Ukraine.

Thus, the use of online learning is character-
ized by a lack of choice, i.e. the forced nature of
the transition to the online format for both stu-
dents and teachers. And if earlier the choice of
such a learning format was a conscious and volun-
tary matter, with the onset of quarantine, the issue
of “voluntariness” has actually come down to the
alternative of working/studying in this format or
not working at all.

If earlier distance learning was considered
as one of the possible formats for organizing
the educational process, the main advantages of
which were considered to be the provision of an
asynchronous learning mode, the development of
individual learning paths, and the almost unlimi-
ted possibility to expand the geographical scope
of interaction between the teacher and the stu-
dent, then with the beginning of quarantine, all
forms of education (full-time, part-time, distance,
and their combinations) were actually transferred
to the online format.

The main feature of the future psychologists
training is the impossibility to consider methodo-
logical problems of training in isolation from the
problems of providing psychological assistance.
That is why we believe it is important to recall
that the problem of the online format of provid-
ing assistance and training in this area was the
subject of tough discussions in most professional
communities of psychologists and psychothe-
rapists back in the “pre-covid” times. There are
two components to this debate: disputes about
the possibility and effectiveness of online train-
ing for representatives of these specialties, and
discussions about the effectiveness of providing
individual and group psychological assistance,
conducting group sessions, etc.

Particularly lengthy and fundamental discus-
sions about the effectiveness of providing psy-
chological assistance in an online format took
place in communities of representatives of var-
ious areas of psychoanalytic psychotherapy. But
the hopelessness of the quarantine situation led
the International Psychoanalytic Association
(IPA) to publish “Guidelines for Psychoana-
lysts on the Use of Video Conferencing in Their
Practice” [12] in mid-March 2020, in which it
legalized and recommended the online format
of therapy. These recommendations and a series
of appeals from authoritative representatives of
various psychotherapeutic fields (Frank Yeo-
mans, Danny Panitz, Bernard Cervé, Kenneth
Wright, and others) seem to have put a final point

in this longstanding debate.It should be noted
that legalization was of great importance for
removing the final barriers to the development of
online counseling, which in our country became
especially important with the outbreak of a full-
scale war, when several million Ukrainians were
forced to leave their homes and move to other
areas and countries. It was the online format that
made it possible to continue receiving help from
those psychologists with whom work had already
begun and to quickly find Ukrainian-speaking
specialists who could provide assistance.

At the same time, a significant number of stu-
dents found themselves in a situation of insuffi-
cient technical support to do qualitatively online
tasks in asynchronous mode. In addition, in the
spring of 2022 significant problems arose with
the quality of communication and access to the
Internet for both those who were in the war zone
and those who were forced to settle in various
shelters and dormitories for refugees abroad.
All this, as well as the blackout in the winter of
2022-2023 in Ukraine, caused significant diffi-
culties in conducting online lessons.

Summarizing the results of the study of scien-
tific works on the problem of online learning in
higher education institutions [4; 5; 6; 11 etc.]
and analyzing our own experience of conducting
online lessons, we have identified the shortcom-
ings that arise in the process of students” profes-
sional training in distance learning:

— dependence on the availability of appropri-
ate material and technical base;

— insufficient computer literacy level of both
students and teachers;

— psychological barriers of the subjects of the
educational process;

— psychological unpreparedness of students
for independent work (failure to meet deadlines
in completing tasks, increase in the proportion of
non-author's material in completed assignments);

—identifying and taking into account the pecu-
liarities of perceptual processes in humans when
working with computers (“saturation effect”),
ete.

In order to determine what problems students
see in online learning we conducted a survey
among future psychologists, which involved
92 students of 14 years of study at three higher
education institutions: University of Educational
Management, NAES of Ukraine, State Univer-
sity of Intellectual Technologies and Communi-
cations, and Odesa National Economic Univer-
sity. The survey showed that among the most
significant problems for them, students noted:

— communication with teachers and class-
mates (lack of personal communication, lack of
feedback from teachers, feeling of unity with the
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group due to lack of visual contact (black win-
dows) during classes) — 54% of respondents;

— time management (difficulty prioritizing
work, focusing on the class when you are not in
the classroom) — 36%;

— increase in independent work (problems
with the Internet, interruption of lectures due to
air raid alarms lead to an increase in the amount
of students” independent work) — 25%;

— problems with technology (there is not
always Internet access, if there is no computer, it
is not always convenient to work from a phone) —
20%:;

— decreased motivation to study (due to the
increased amount of independent work, loss of
the “competition spirit” with classmates, motiva-
tion to study decreases) — 20% of students.

Thus, as the above analysis shows, technical
barriers are an important problem in online learn-
ing for both teachers and students. Insufficient
knowledge, and often familiarity and learning
“from scratch”, of various online platforms and
applications has led to increased anxiety among
both teachers and students.

In addition, with the outbreak of war, the psy-
chological component of online training began to
include such unusual components as elements of
emergency psychological care, the use of tech-
niques to normalize the psychologlcal state of
students, potential exposure to acute emotional
reactions associated with actual traumatic expe-
riences, and other features that significantly
increased the psychological burden on teachers
and added special value to the synchronous mode
of online classes [2].

While conducting online classes, we faced the
problem of distributing the teacher's attention.
After all, the instructor has to not only conduct
the class and concentrate on teaching the mate-
rial and group dynamics, but also has to do the
work of switching between different applica-
tions, providing links, organizing and seating
participants, turning on screen sharing, helping
with presentations, showing his/her own pres-
entation, or the necessary images. In fact, higher
education teachers have faced challenges from
the problematic field of engineering psychology
related to the need to combine the functions of
a teacher and a human operator: a new distribu-
tion of attention, specific conditions for conduct-
ing and planning classes, a different distribution
of class time, an increase in the overall level of
uncertainty of the learning situation due to the
emergence of fully or partially uncontrollable
factors — power supply, quality of Internet con-
nection, possible hardware or software failures.
Partial solution of these problems (especially at
the beginning of the online course) was to dele-
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gate “operator” powers to students who would be
responsible for demonstrating the presentations;
to use students' self-organization to prioritize
answers and to provide a list of links on the learn-
ing platform in advance. In general, the presence
of these problems has led to a significant increase
in teachers' motivation to additionally master the
competencies necessary for the successful con-
duct of the class: computer and platform skills.
In order to overcome this problem, most higher
education institutions have offered courses to
help mastering the platform on which classes are
held.

The online training also revealed problems
of communication with students, both during
classes and consultations, coordination, and
information, associated with a high level of emo-
tional stress and increased emotionality of the
participants in the communication.

Taking these problems into account, we tried
to create a supportive atmosphere during the
classes, were polite, constantly addressed the
students, trying to find out their point of view
on a particular problem, answered questions that
students had, and provided feedback on their
work during the lesson The students were also
informed that they could contact the teacher indi-
vidually if necessary to get the needed clarifica-
tions or psychological support/assistance.

As the results of online learning showed,
the techniques and methods used by university
teachers during face-to-face classes did not guar-
antee a successful lesson during online learning.
It was necessary to look for new ways to keep the
attention of higher education students, to master
new skills of working with groups online.

To solve this problem we used presentations,
subgroup work, introduced elements of compe-
tition, and made lectures and practical classes
more dynamic, which aroused interest and pre-
vented students from being distracted from the
lessons.

For many teachers one of the main problems
was the problem of “dark windows” instead of
students' faces. The results of the students’ sur-
vey revealed that the main reasons for disabling
the cameras were: unwillingness to show their
own home and themselves in a “homey” look,
doing several things at once, periodic absence
of students in front of the monitor, and trying to
avoid communication with the teacher in case of
poor preparation for the class.

We solved this problem by warning students
that the working camera was a prerequisite (if
there were technical problems, the student had
to warn about them and be active by answer-
ing questions directly using the microphone or
by answering in the chat), using surveys, test-
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ing, group discussions, and subgrouping dur-
ing classes. Gradually, the students got used to
the idea that the camera was not only a sign of
respect for the teacher and classmates, but also
a necessary element of learning interaction. As
a result of the work done, the number of “dark
windows” has significantly decreased.

During online learning, we also faced the
problem of preparing and planning lectures and
practical classes related to the technical capabil-
ities of specific gadgets. When planning classes
and applying specific forms of work, we have
to take into account and calculate what kind of
gadgets students have. After all, a significant role
in online learning is played by the ability to use a
particular application on a particular gadget, and
the availability of a sufficient number of neces-
sary gadgets in the study group to organize work
in small groups — when a sufficient number of
participants have computers to perform tasks
using applications such as, for example, a jam-
board.

With the beginning of full-scale aggression
an additional factor in planning classes was the
fact that students were in different countries, on
different continents, and, accordingly, in differ-
ent time zones that can significantly affect the
physical condition of particular students and
their ability to work. One of the solutions to these
problems was the availability of class recordings,
which made it possible to review them at a time
convenient for the student.

“Digital tolerance” was of particular impor-
tance during the classes, i.e., a tolerant attitude to
delays caused by possible technical problems with
communication or failures in the teacher's per-
formance of camera work, which is typical when
learning new communication platforms. It had to
be introduced in the rules for conducting classes.

Taking into account that students have noted
a decrease in motivation to study as one of the
problems with online learning, we began to use
the following interactive tools during classes to
engage students:

— group projects: working together on cer-
tain projects and tasks not only promotes student
interest, but also creates a sense of “belonging
to a group” and satisfies their need to communi-
cate with each other, which has a positive effect
on the desire to attend and actively participate in
classes;

— online discussions: in order to take an
active part in discussions, the topic of which is

announced in advance, students need to prepare
for them, review the recommended material,
which promotes search activity and as a result
improves motivation;

— business games: participation in business
games allows psychology students to better
understand the peculiarities of the profession, to
work out the peculiarities of the interaction “psy-
chologist-client”, to deal with the main prob-
lems, etc., which contributes to the formation of
motivation and a conscious approach to learning.

However, when using interactive tools in
online learning it is necessary to communicate
the task to students in advance (especially if it
is a discussion or project) so that they have time
to prepare, provide students with clear, specific
instructions, be able to use appropriate technical
tools, and organize students into groups.

After making the above changes to the online
classes, we conducted another survey among stu-
dents to find out how much the optimization of
online learning had affected the problems stated
by students in the previous survey. According
to the results of the second survey, the major-
ity of students noted improved communication
between students and teachers, improved moti-
vation, which also affected time management.
The increase in independent work and problems
with technology are still significant problems but
they are highlighted by a smaller percentage of
students.

Conclusions. The theoretical analysis and
practical research conducted in this article have
shown that the forced transition to online train-
ing of future psychologists was associated with
a significant number of psychological problems,
the occurrence of which depends on the techni-
cal aspects of the organization of the educational
process, the level of its material support and the
specific psychological conditions of its implemen-
tation. The approaches to solving these problems
analyzed by the authors were largely the result
of the high professionalism and psychological
stability of the teaching staff of higher education
institutions and the manifestation of their creative
potential, readiness for change and improvement
of their professional level, despite the most unfa-
vorable conditions of the pandemic and wartime.

A promising area for our further research. The
identified techniques and methods of overcoming the
challenges of the transition to online training require
further reflection, development and improvement,
which will be the focus of our future work.
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