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FORMATION OF NEW IDENTITIES
IN THE PERSONALITY OF A YOUNG PERSON
OF THE POSTMODERN AGE
(ON THE EXAMPLE OF AN EXCHANGE STUDENT)

Abstract. In the article, the authors substantiate the relevance of considering
the issue of the formation of new identities in the personality of a young person
of the postmodern era (on the example of an exchange student). The most mobile
and active are students and school youth, in particular, exchange students. The
formation of new identities in the context of studying in non-national countries,
in the need to identify and develop the ability to overcome international linguis-
tic and interstate barriers, to establish contacts quickly, to successfully adapt to
another educational space is possible due to sufficiently complex psychological
and behavioral mechanisms. The focus is on such mechanisms of identity change
as success in solving problems, behavior in the situation of choice, personal quali-
ties. An analysis of the results of the survey revealed that 97,5 % of the partici-
pants had to overcome difficulties during their study/stay abroad and 22,3 %
indicated that they had not completely overcome them. Most (72,8 %) students
preferred a rational approach to problem-solving. However, the specification of
emotional feelings revealed their full spectrum: increased anxiety, helplessness,
decreased self-esteem, aggression, strong desire to solve the problem as soon as
possible, fear to seek help, apathy, excitement to solve the problem, irritation.

The results of the survey confirmed the need for purposeful formation of na-
tional pride and self-esteem in students, the need to know the world, themselves,
make sense of their own lives, the ability to adapt to change and to exist in a
multicultural space. Ultimately, this necessitates a change in higher education,
change in policies towards higher education.

Keywords: postmodern era, formation of new identities, exchange students,
successful problem solving, choice behavior, personal qualities.

®OPMYBAHHS HOBUX IJEHTUYHOCTEI B OCOBHCTOCTI
MOJIOA0I JIOAWHU EINOXH ITIOCTMOJAEPHY
(HA ITPUKJAAI CTYAEHTA/HIKOJIAPA 3A OBMIHOM)

Anoranis. O6rpyHTOBaHO aKTyaJbHICTh MUTAHHS 00 (hOPMYBAHHS HOBUX
IZIEGHTUYHOCTEl B 0COOMCTOCTI MOJIOOT JIIOAMHM €IIOXH ITIOCTMO/IEPHY (Ha IIpUKJIa-
/i CTyZeHTa/1KosIpa 3a 0OMinoM). J{Jist cyciibeTBa IIOCTMOIEPHY XapaKTepHi
PYXJIMBICTh, €(DEKTUBHICTD, PIBHOMAHITHICTD, 0CcOOUCTA aKTUBHICTD. Haitbinbi
PYXJIMBOIO i1 aKTUBHOIO € CTY/IEHTCbKA Ta MIKiJIbHA MOJIO/b, 30KPEeMa, CTY/IeHTH,/
HIKOJIsApi 32 06MiHOM. DOPMYBaHHS HOBUX 1IeHTUYHOCTEN B yMOBaX HABYaHHS B
KpaiHw, /ie BOHU He € TPOMAJISTHAMU, B YMOBaX HEOOXIIHOCTI BUSIBJISITU i PO3BU-
BaTH y cebe 3JaTHICTD J0JIaTH MIsKHAPO/IHI MOBHI Ta MiKIep:KaBHi 6ap’epu, ore-
PaTUBHO BCTAHOBJIOBATU KOHTAKTH, YCIIIIHO aJaNTyBaTUCS /0 1HIIOTO OCBIT-
HbBOTO [IPOCTOPY € MOKJIMBUM 3aB/ISIKUA IOCTATHBO CKJIQIHUM TICUXOJIOTTYHUM Ta
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MOBEJIIHKOBUM MeXaHi3MaM. Y (hOKyci Taki MeXaHi3MW 3MiHU i/IEeHTUYHOCTI, SIK:
VCIIIIHICT BUPIIIEHHsT TIPo0JIeM, TTOBE/iHKa B cUTyallii BUGOPY, 0COOMCTI SIKO-
cti. IIpoanasisyBaBiiy mpoBejieHe OMUTYBaHHs, BUSBUIOC, 1110 97,5 % ydacHu-
KaM JIOBEJIOCST JIOJIATH TPY/HOIIN i/l Yac HaBYAHHS /TIPOKMBAHHS 32 KOPJOHOM i
22,3 % 3a3HaunJIu, M0 He TOBHICTIO iX mooJasu. bibiricts (72,8 %) cTynentis
Ii/1 yac BUpitmeHHst mpobJieM BiiaBajiu liepeBary paiioHaabHoMy miaxozy. [Ipo-
Te, KOHKPETHU3aIlisi eMOIIMHUX TTOYYTTIB BUSIBUJIA 1X TIOBHUU CIIEKTP: ITi/[BUIIIEHE
3aHENOKOEHHSI, 6e3MopaHICTh, 3HUKEHHST CAMOOIIHKH, arpecist, CujibHe OasKaH-
HS1 BUPIIIUTH TIPO0JIeMy SIKHAWIIIBU/IE, CTPaX 3BEPHYTHUCH 3a JIOMTOMOTOI0, afla-
Tist, a3apT BUPIMINATH TPOGJIEMY, PO3/paTyBaHHSI.

Pesybrati onuTyBaHHS MiATBEPANIIN HEOOXIIHICTD IiJIeCITPSIMOBAHOTO (hop-
MyBaHHSI ¥ CTY/IE€HTIB/IIIKOJISPIB HAIlIOHAJIBHOI Ta BJIACHOI TiAHOCTI, TTOTpe6U
mi3HABaTH CBIT, cebe, MaTH CEHC BJIACHOTO JKUTTSI, YMiHHS a[[alTyBaTHUCS 10 3MiH
Ta iCHyBaTH B TOJIKYJIBTYPHOMY ITPOCTOPi. 3PEIITOr0, 3yMOBJIIOIOYN HEOOXil-
HICTh 3MiH Y BUIIIH OCBIiTi, TOJITUKH Yy chepi BUIIOI OCBITH.

KmouoBi cioBa: smoxa 1mocTMoziepHy, (hOpMyBaHHSI HOBUX iJIEHTUUHOCTEIN,
CTYIEHTH /TIIKOJISIPi 32 OOMIHOM, YCIIIIHICTh BUPILIEHHST TIPO0JIeM, MOBEIiHKA B
curyaitii BEOOPY, 0COOUCTI SKOCTI.

®OPMUPOBAHUE HOBBIX UJIEHTUYHOCTEI B JJUYHOCTU
MOJIOZAOI'O YEJOBEKA 3I10XHU IIOCTMOJAEPHA
(HA ITPUMEPE CTYJAEHTA/HIKOJIbHUKA II0 OBMEHY)

Annoramusi. O60CHOBaHA aKTyaJbHOCTH BOTPOCA (HOPMHUPOBAHUST HOBBIX
UJEHTUYHOCTEH B JIMYHOCTH MOJIOJIOTO YesIoBeKa 3M0XHU TTOCTMo/iepHa (Ha Ipu-
Mepe CTyjleHTa / TKOoJbHUKA 10 06Meny). [list obiecTBa MOCTMO/IEpHA Xapak-
TEPHBI TOABWKHOCTD, 3(hGhEKTUBHOCTD, pazHOOOpas3ue, JUYHAS AKTHBHOCTD.
HauboJiee MOABMKHON ¥ aKTUBHOIT SIBJISIETCSI CTYI€HUECKAsT U TKOJIbHAsT MOJIO-
JI€Kb, B YaCTHOCTH, CTY/IEHTBI / TKOJBHUKY 110 0OMeny. DopMuUpoBaHue HOBBIX
WIEHTUYHOCTEH B YCTIOBUSIX OOYYEHUS B CTPAHBbI, I7Ie OHU HE SIBJISTIOTCS TPask/ia-
HaMU, B YCJIOBUSAX HEOOXOIMMOCTH BBISIBJISITH W Pa3BUBATD Y ce0s1 CIIOCOOHOCTD
IIPEO/I0JIEBATh MEKYHAPOIHbBIE SI3BIKOBbIE U MEKTOCYIAaPCTBEHHbIE OGAPbEPHI,
ollepaTUBHO YCTAHABJIMBAThb KOHTAKTBI, YCIEIIHO a/allTUPOBATLCS K JAPYTOMY
06pa3oBaTEILHOMY MPOCTPAHCTBY BO3MOXKHO GJIaroapst T0CTaTOYHO CIIOKHBIM
IICUXOJIOTHYECKUM U [TOBe/IeHYecKUM MexanusmaM. B dokyce Takne MmexaHu3Mbl
M3MEHEHUsI UAEHTUIHOCTH, KaK: YCIIENTHOCTh B PEIEHNH MPOOJIeM, TOBEIEHIE B
cUTyaIu BeI6Opa, TMYHbIEe KadecTBa. [[poaHaIM3UPOBAB PE3yJIBTAThI TPOBE/IEH-
HOTO OITPOCA, BBISIBJIEHO, 4TO 97,5 % ydacTHUKAM IIPUIILIOCH [TPEOJI0JIEBATH TPY/I-
HOCTH 1pu 0OyYeHUHW / TIPOKMBAHUS 3a rpanuiieid u 22,3 % OTMETHIIH, 4TO He
BITOJIHE UX TIpeosiosenu. bosbmmucTBo (72,8 %) CTY/I€HTOB TIPU peleHu  po-
6J1eM MTPEATOYUTAN PAITMOHATBLHBIN MoAX01. OHAKO, KOHKPETU3AIUS IMOIHO-
HAJIBHBIX YYBCTB OOHAPY’KUJIA UX TIOJIHBIN CIIEKTP: MOBBIIIEHHOE GECTTOKONCTBO,
6eCIOMOIITHOCTD, CHUKEHIE CaMOOIIEHKU, arPecCusi, CUJIbHOE JKeJIAaHWEe PEInTh
pobJsieMy Kak MOXKHO OBbICTpee, CTpax 00paTUTHCS 3@ TIOMOIIBIO, allaThsl, a3apT
pemmuTh pobIIeMy, pasipaskeHue.
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PCSy]IbTaTbI OIIpoCa TIIOATBEPANJIN H€O6XOHI/IMOCTB IeJjieHallpaBJIEHHOI'O
(I)OpMI/IpOBaHI/IH Yy CTYAE€HTOB / IIKOJIbHMKOB HAITMOHAJIbHOI'O 1N cOOCTBEHHOTO
JOCTOMHCTBA, HOTpe6HOCTI/I II0O3HaBaTb MMUDP, ce6;1, OCMBICJIEHHO OTHOCHTbLCA K
cOOCTBEHHOIA JKU3HU, YMEHHE alalITUPOBATbCA K UBMEHECHUAM U KUTb B IIOJIN-
KYJbTYPHOM IIPOCTPAHCTBE. B xoneunom urore — HeO6XOI[I/IMOCTb M3MeHeHU B
BbICHIEM O6paSOBaHI/II/I, ITIOJINTUKU B C(bepe BbICHIET'O o6pa303aHH;1.

KmoueBbie cioBa: smoxa ITIOCTMO/IEPHA, (I)OpMI/IpOBaHI/Ie HOBbIX UJEHTHUYHO-
CTeﬁ, CTYAE€HTDbI / IIKOJIbHUKU I10 O6M€Hy, YCIIENITHOCTD pElIEeHUA HpO6JIeM, I10BE-
A€HNE B CUTyallun BbI60pa, JIMYHbIEC Ka4eCTBa.

Articulation of the issue. The issue
of formation of new identities in the
personality of a young person of the
postmodern era seems extremely re-
levant due to the characteristics of the
era, age characteristics of youth, the
content of the concept of identity, and
due to the importance of maintaining,
further development of identity in the
direction necessary for progressive so-
cial development.

Contemporary postmodern society,
in contrast to premodern and modern
societies [1], is characterized by ex-
treme mobility. The new “narratives”
of postmodernism are as follows: per-
formance — the variability of events,
situationism; simulacrum (creative
montage of simulated reality); effi-
ciency (not truth); language and com-
munication as sources of legitimation
of knowledge; the relevance of tasks
belonging to the category “here and
now” [2]. Freedom, diversity, toler-
ance and the view of a society where
“everyone is an author and an actor”
are considered to be the values of
postmodernism.

The most mobile group is the youth.
Thus, according to UNESCO, in 2010,
3.6 million students completed higher
education outside their home country,

and their estimated number in 2020
will reach 5,8 million [3].

Under the influence of new socio-
economic, legal, and living conditions,
every young person changes their iden-
tity. At the same time, the reverse effect
is exercised: “... identities respond to a
social structure by supporting, modify-
ing, or even radically transforming it.”
[4, C.264]. In particular, creating the
need for change in higher education,
policies in the field of higher education.

“Identification Syndrome” [5] ma-
nifests itself in the form of new mecha-
nisms of socio-group identities and mo-
tivates the authors for research.

Analysis of recent publications on
the issue and identifying unresolved
parts of the common problem. In
the researches of E. Afonin, Z. Bova,
M. Kozlovets, O. Kolisnyk, O. Litvin-
chuk, L. Muzychenko, T. Potapchuk,
M. Chutori, partial questions of the in-
vestigated problem are revealed:

* peculiarities of identity forma-
tion in postmodernity, interconnec-
tion of individual identities and social
structures — E. Afonin [4], M. Chuto-
ra[1];

* socio-psychological and age-
specific features of identity forma-
tion in the student age — Z. Bova [6],
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L. Muzychenko [73], T. Potapchuk [8],
S. Revenko [9] ;

* the influence of sociocultural con-
texts on identity formation — O. Kole-
snik [5], M. Kozlovets [10], O. Litvin-
chuk [11], Ya. Kotenko [12].

The authors note that a change in
the identity in the postmodern society
occurs:

« under the influence of the de-
valuation of traditional values, a sharp
change in the pace of life, a significant
division of generations, the accelera-
tion of alienation processes [4];

* mixing of values, traditions,
norms, different cultures, so identity
formation is a complex and crisis phe-
nomenon of M. Chutora [1].

Regarding Ukrainian youth, the for-
mation of a young person’sidentity com-
bines traditional Ukrainian (as opposed
to Soviet) and pan-European civiliza-
tional identity [13]. A new, modern sys-
tem of national values is being formed,
as well as new, modern pragmatic and
realistic guidelines for activities that
will form the basis of national identity
of Ukrainian citizens in the future.

In our view, the formation of new
identities in exchange students de-
serves particular attention.

By “exchange students,” we mean
the social phenomenon, status, and
process of gaining knowledge and skills
in a non-national institution of study
and we characterize their social feeling
as a marginal state [14].

The social status, social well-being of
a young exchange student can be termed
“marginal”, “migrant”, “homo zwischens”
(from ger. Zwischen — between).

The social feeling of a student
abroad is characterized by a marginal
state: the influence of another culture,
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traditions, behaviors and the need to
adhere to the values, norms and rules
of the host country; the necessity of ad-
justing their routine to a new model or
finding acceptable substitutes; build-
ing an alternative to the permanent
and habitual image of the self (includ-
ing the level of one’s own educational
aspirations and limitations).

Thus, the sense of forming a young
person’s identity while studying
abroad is to find their own self-aware-
ness, self-esteem, identity in new living
and learning conditions.

The purpose of the article. The
formation of new identities in the
personality of a young person of the
postmodern era (on the example of an
exchange student) has not been the
subject of special scientific research,
which has motivated scientific curios-
ity. The focus is on such mechanisms
as success in solving problems, behav-
ior in the situation of choice, personal
qualities.

Outline of the main research mate-
rial with full justification of scientific
results. The philosophical theories of
pragmatism and personalism influ-
ence and expand the methodology of
modern science and education. At
the heart of pragmatism are the views
of American thinkers W. James [15],
J. Dewey [2], and C. Pierce [16]. The
main purpose of philosophy, science,
education, according to the arguments
of W. James, J. Dewey and C. Pierce,
is to find a path that leads to success.
Yes, C. Pierce believes that the truth of
knowledge, ideas, and concepts is veri-
fied by the degree of their usefulness.
According to U. James, this is realized
on the basis of experience, facts, suc-
cess. J. Dewey argues that an impor-




tant criterion is the ability to resolve
problematic situations. That is con-
cepts, ideas, and theories are genuine
if they become profitable, fruitfully
work in vital circumstances, lead to the
achievement of pragmatic goals [2].

N. Vyatkina, reconstructing the
theoretical constructs of pragmatism
on the theory of truth, knowledge and
life values with a projection on mo-
dern philosophy of education, quotes
B. Russell’s conclusion about two va-
rieties of cognition: first, knowledge of
facts, and second, knowledge of com-
mon connections between the facts.
Another distinction is closely related to
this distinction, namely: there is a cog-
nition that can be described as a “reflec-
tion” and a cognition consisting of the
ability to act intelligently [17]. These
two types of cognition (according to
N. Vyatkina) subsequently give rise to
two different philosophies of education,
two methodologies, two approaches to
teaching and learning. In our view, un-
derstanding cognition as an “ability to
act intelligently” is important in the
context of the problem under study.

The subject of the works of the phi-
losopher E. Munier is a person, who is
primarily characterized by such traits
as social mobility, initiative, freedom,
responsibility, and morality [18]. The
highest value of a person is his a priori
productive activity, ability to improve.
The world of things emerges as a pro-
duct of the objectivity of a person’s
immanent capacities, as a real embodi-
ment of his infinite creative potential.
E. Mounier returned European philo-
sophical thought to the mainstream
of the individual as a phenomenon of
culture, a conscious subject of history,
who has a sense of social and moral re-

sponsibility, the right and creative op-
portunities to overcome the problems
of nature and society [18, p. 127-133].

V. Kremen emphasizes that in socio-
historical terms, postmodernism re-
produces the “uncontrolled growth of
complexity”, the global crisis of human
relations with nature and society. The
new “narratives” of postmodernism
are performance — the variability of
events, situationism; simulacrum (cre-
ative montage of simulated reality);
efficiency (not truth); language and
communication as sources of legiti-
mation of knowledge; the relevance of
tasks belonging to the category “here
and now” [2]. Freedom, diversity, to-
lerance and the view of a society where
“everyone is an author and an actor”
are considered to be the values of post-
modernism.

In the conditions of rapid change
of environment, high risk, uncertainty,
the objective necessity of the formation
of new models of social behavior, con-
struction of personal value system and
identification structures is actualized
(G. Andreeva [19], O. Sovetova [20]).
Researchers point out that the ability
to easily change identity structures is
no longer a pathology, but a factor in
the norm: constant social variability
with necessity forms a subject who eas-
ily changes roles and their respective
identities. In evaluating a postmodern
person who builds their “open identity
project,” only the element of personal
creativity varies: whether they create
this project, so to speak, “in the image
and likeness” of a contradictory be-
ing, or do these particular features of
everyday life make them seek and/or
produce new content that becomes the
basis of identity.
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The works of R. Henvey and
M. Botkin substantiate the impor-
tance of forming in youth the ability
to make informed choices. According
to R. Henvey, education is one of the
most important principles designed
to help each person enter the world,
harmoniously fit into the system of re-
lationships at the cultural, social, eco-
nomic and other levels of modern life.
M. Botkin’s main thesis is the need for
the transition of each individual from
unconscious adaptation to the world to
positions of active and reasonable soci-
ality, conscious foresight and personal
involvement. In this case, the concept
of “prediction” appears in Botkin’s re-
search as a broad requirement for suc-
cessful resolution of new situations
that have not been previously encoun-
tered in the life of an individual, pre-
dicting events and their consequences,
the relationship of the latter with the
present and future, personal initiative
in identifying alternatives and accept-
ing responsibility for one or another
decision [19]. Involvement means the
capacity for active collaboration, dia-
logue, understanding and empathy.

Based on the analysis of publications
by contemporary authors: analysts
of professional competencies (N. En-
na [21], A. Goldman [22]), scholars
(O. Kudryavtsev, U. Kruger [23]), re-
view publications (e.g., Live journal
[24] ), the report of the Club of Rome
(December 2017) [25] on the success of
the acquisition of new competences in
the future, we have discovered the fol-
lowing. All authors emphasize the im-
portance of social competences: social
intelligence [27], the ability to quickly
establish relationships [3], social com-
petence within the Self-concept [23],

to establish effective connections with
others [21; 24]. Personal features that,
according to experts, will contribute
to the acquisition of new competencies
are: “open consciousness”, a keen sense
of the new, the ability to “catch, per-
ceive new” [26]; the ability to respond
to mental and physical challenges
[3]. For example, to live in a world of
nanoseconds, nanometers [27], virtual
worlds [3], etc. Some of the abilities of
a successful person of the future nowa-
days are attributed to super abilities: in
particular, the ability to adequately be-
have in situations of endless stress and
time pressure [26], the ability to think
outside the box and rules [21], the abi-
lity to respond mentally and physically
to challenges [3].

The formation of new identities
of “exchange students”, “foreign stu-
dents”, “international students”, “mo-
bile” students, “foreign participants
in the educational process” in terms
of gaining knowledge and skills by a
student in an institution of a foreign
country is possible through sufficiently
complex psychological and behavioral
mechanisms. An online survey of stu-
dents studying abroad this year was
conducted in January and February of
this year. The analysis of the characte-
ristics of behavioral strategies revealed
the following issues in solving prob-
lems: 97,5 % of the survey participants
had to overcome difficulties while
studying/living abroad and 22,3 % in-
dicated that they had not completely
overcome them.

Despite the fact that the majority
(72,8 %) of students preferred a ratio-
nal approach to solving problems, the
specification of emotional feelings re-
vealed their full spectrum: heightened
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anxiety — 54,3 %; helplessness — 37 %;
decrease in self-esteem — 24,7 %; ag-
gression — 13,6 %; a strong desire to
solve the problem as soon as possible —
56,8 %; fear of seeking help — 22,2 %;
apathy — 18,5 %; excitement to solve
the problem — 12,3 %; annoyance —
38,3 %. The excessive number of calls,
the need for an immediate response,
obviously led to different coping strate-
gies: constructive and destructive. The
results of the survey show that the par-
ticipants of the international exchange
programs are quite communicative,
adapt quickly, seeking support from the
host family and friends in the country
of exchange. Relatives from the home
country remain a significant source of
support. Please note that only 3,6 % of
participants asked other exchange stu-
dents for assistance. The explanation is
evident, students who are experiencing
the marginal state and are having iden-
tical problems do not want to turn to
each other for support and may not be
able to provide it either.

According to the participants, the
following factors led them to succeed
in solving the problem: analysis of the
task — 37 %; planning and problem
solving — 54,3 %; accepting respon-
sibility for the results of solving the
problem — 58 %; “Social distraction” —
14,8 %; “Seeking social support” —
18,5 %. The results indicate that ex-
change students mostly use successful
coping strategies. Participating in an
exchange program is a great success
for a teenager. Participation in qualify-
ing rounds, preparation for study, and
the stay in another country positively
influences the selection of successful
behavioral strategies. The following
factors were offered as success factors

for solving delicate situations during
study and stay abroad: diplomacy and
communication; change in attitude to-
wards problems — 3,6 %.

When asked the question “What
hindered success in solving the prob-
lem?”, 35,8 % of the respondents re-
plied: “... pessimistic thoughts about
my own achievements”. The answers
meant culture shock, revaluation of
values, lack of familiar surroundings,
the need to start from scratch. The
strategies of “finger-pointing,” “avoid-
ing,” “procrastination,” indicated by
17,3 %, 45,7 %, and 42 % of the respon-
dents respectively are non-construc-
tive. It is well known that there are
inversely proportional dependencies
between the use of avoidance, distrac-
tion, emotional response, aggressive re-
sponse, and successful problem-solving
strategies. In an unfamiliar environ-
ment, selection of these behavioral re-
actions can have extremely negative
consequences. Especially essential are
self-regulation skills, which are lack-
ing.

The need to adapt to the new en-
vironment, change behavioral stereo-
types, evaluative judgments led to a
situation of total choice. The moral
choice (the decision between good and
evil) or the option of alternatives was
indicated by 48,1 % and 51,9 %, respec-
tively. Among the problems that had
to be solved, 42 % of the respondents
noted structured (with known cause
and effect) problems. 60,5 % of the sur-
vey participants reported unstructured
(with unknown possible consequenc-
es) problems that required a solution.

Of the selection criteria used by the
survey participants, 64,2 % choose the
best option; 19,8 % avoid the worst;
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13,6 % — select the option with the
lowest risk; 1,2 % — choose the most
predictable option; 1,2 % — act depend-
ing on the situation. It is noted that
the most predictable option is selected
as a criterion by only 1,2 % of respon-
dents, which indicates the influence of
the emotional component of choice.
Choosing in a new cultural and social
environment is similar to choosing un-
der extreme conditions, with time, re-
sources, and information constraints.
Thus, in our view, it is vital to prepare
for actions similar to extreme ones, and
it is important to develop appropriate
skills.

The survey found that students par-
ticipating in exchange programs tend
to choose effective coping strategies to
solve problems, and if they do, try to
choose the best option. The results of
the survey confirmed the need for pur-
poseful formation of successful behav-
ior of exchange students, which neces-
sitates consideration of the theoretical
foundations of the issue.

Conclusions and prospects for fur-
ther research. Summarizing all of the
above, it should be noted that the forma-
tion of new identities of “exchange stu-
dents”, “foreign students”, “international
students”, “mobile” students, “foreign
participants in the educational process”
in terms of gaining knowledge and skills
by a student in an institution of a foreign
country is possible through sufficiently
complex psychological and behavioral
mechanisms. Particularly important in
the learning process is the preservation
of balance between native and other cul-
tures, not opposing them, but establish-
ing connections (Z. Bova) [6].

Obviously, overcoming crisis and
conflict situations in the context of the
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need to identify and develop the ability
to overcome language and interstate
barriers, quickly establish contacts,
successfully adapt to another educa-
tional space leads to a decrease in the
distinction of “fellows” and “outsiders”
and an increase in the need for self-
affirmation and self-development. In
our view, the choice is being made in
favor of individuals capable of living in
marginal states. “Zwischens”, from an
ontological point of view, is a person
who is permanently in a state of alter-
native, who is in a “between” situation
(revaluation of values, reorientation of
goals, etc.); in the context of the out-
lined problem — in a situation of per-
manent updating of one’s own know-
ledge, skills...

These results convince us about
the relevance and perspective of the
research topic; affirm the need for pur-
poseful formation of students’ natio-
nal and self-esteem, the need to know
the world, themselves, make sense of
their own lives, the ability to adapt to
change and to exist in a multicultural
space, after all — an individual who not
only won’t lose himself in many cul-
tural worlds, but will form its unique
socio-cultural identity.
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