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PEDAGOGICAL EMPOWERMENT AS A MODEL
OF HARMONIZATION OF PSYCHO-CULTURAL
COMPLEXES “PUER” ARCHITECTURE CREATION
OF THE PRIZE OF STRATEGY FOR SUSTAINABLE
DEVELOPMENT
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Abstract. The article attempts to clarify the specifics of practical implementa-
tion of empowerment-pedagogy in order to harmonize the psycho-cultural com-
ponents of the archetype “puer” through the prism of the strategy of sustainable
development, adopted in September 2015 by the decision of the General Assem-
bly of the United Nations. Among the main provisions, it is indicated that the
creation of a new educational paradigm is crucial for realizing the potential of the
future, which will contribute to the formation of a responsible person capable of
making the world safe and comfortable.

The acrticle established that the change in the paradigm of social conscious-
ness caused the necessity of transforming the education system, since the future
potential is formed in the process of formation of the child’s personality. There
is no doubt that the formation of sustainable development requires updating of
existing pedagogical models, filling them with new content, aimed at forming the
system of views, habits, lifestyle that corresponds to modern tendencies in the
students. It is revealed that at the present stage, an appeal to the pedagogy of the
empowerment, which focuses on the direction of the younger generation to ac-
tion, the achievement of personal progressive changes, is important.

In exploration it was observed that the content of this approach is empower-
ment, the acquisition of individual self-confidence, the disclosure deep potential
mobilization of internal resources under conditions of trust partnerships in any
dialogue. Since the same archetype “divine child” is a kind of matrix potential col-
lective unconscious experience, it is a modern life stream adaptation that should
be the basis for implementing the requirements of social and cultural life. The
authors emphasize that today’s needs correspond most closely to such an
approach, which contributes to the disclosure of the creative potential of the
younger generation, the improvement of the effectiveness of learning, the acqui-
sition of skills to competences that a modern, dynamic world requires.

Keywords: empowerment-pedagogy, archetype, Puer, Sustainable Develop-
ment Program.

EMITAYEPMEHT-TIEJJATOTIKA K MOJIEJIb TAPMOHI3AIIII
IICUXOKVJIBTYPHUX CRJIAOBUX APXETHUIIY “PUER”
KPI3b IIPU3MY CTPATEIII CTAJIOTO PO3BUTKY

Anoramisi. 3po6sieHo crpoly 3'sicyBaTi 0COOIMBOCTI MPAKTUYHOTO BTIJIEHHS
eMIlayepMeHT-TIe/IaroriK1 3 MeTOI0 FapMOHIIHOT0 Y3ro/IKeHHS IICUXOKYJIBTYPHUX
CKJIQJIOBUX apXeTUILy “puer” Kpi3b IPU3MY CTpPATeTii CTaJIOro PO3BUTKY, YXBaJeHO1
y Bepecti 2015 p. pimennsim Tenepanbroi Acam6siei OOH. Cepejt roloBHEX T10-
JIOKEHb 3a3HA4YeHO, 10 JJIs peaiizallii MoTeHIlaay MailhyTHbOrO BUPINIAJIbHIM
€ CTBOPEHHSI HOBOI OCBITHBOI HapaJUIMH, siKa ClpusTUMe (opMyBaHHIO BiAIO-
BilaJIbHOI 0COGMCTOCTI, 31aTHOT 3po6uTH CBIT GesneyrrM i KoMdoprHuM. Bera-
HOBJIEHO, 110 3MiHa MapajurMU CYCIIJIBHOI CBIZIOMOCTI 3yMOBHJIAa HEOOXiAHICTh
TpaHcgopMallii cucTeMu OCBITH, OCKIJTBKY TIOTEHITI A TPUIJIEITHBOTO (POPMYETD-
¢s1 B TIPOIIeCi CTaHOBJIEHHST 0COOUCTOCTI TUTHHE. BesnepeuHo, 110 0CBiTa CTasIoro
PO3BUTKY 1MOTpeOY€e OHOBJIEHHST ICHYIOUHMX TEarOTIYHUX MOJeJIel, HATOBHEHHS
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iX HOBMM KOHTEHTOM, CIIPSIMOBAHUM Ha (DOPMYBAHHS B YUHIB CUCTEMH TIOTJISI/IIB,
3BUYOK, CTUJIIO JKUTTS, SIKI BIAIMOBIIAOTh CY4YaCHUM TeHJIeHIisIM. BugsieHo, 1o
Ha HUHINTHBOMY €Talli BayKJIMBUM € 3BEPHEHHSI /IO MeJIarOTiK/ eMITayepPMEHTY, sSKa
OpiEHTOBaHA Ha CIIPSIMYBaHHS MOJIOJIOTO TIOKOJIIHHSI JI0 JIiHl, TOCATHEHHS 0COOMC-
TICHUX TIPOTPECUBHUX 3MiH. Y PO3BIIII CIOCTEPEKEHO, IO 3MICTOM IOAIOHOIO
iIXO/ly € HaCHasKeHHsI, HaOyTTs1 OCOOUCTICTIO BIIEBHEHOCTI y BJACHUX CHJIAX,
POBKPUTTS TIMOMHHOTO TOTEHITiary, MOOiIi3allisi BHYTPIIIHIX pecypciB 3a YMOB
JIOBIPYMX MAapPTHEPCHKUX CTOCYHKIB y Oy/b-sikoMy mianosi. OCKilbKM K came ap-
xetun “bBoxecTBeHHA AMTUHA” € CBOEPIIHOI MATPUIIEIO TIOTEHIIATY KOJEKTUB-
HOTO 0e3CBIZIOMOTO JIOCBI/Y, caMe HOro ajanTallisi B Cy4acHOMY KMTEBOMY MOTO-
1l Mae craTy 6a3MCOM JIJIST peastizallii COIOKYJIBTYPHUX BUMOT OyTTs. ABTOpaMu
aKIIEHTOBAHO, 1[0 TOTpebaM ChOTO/IeHHsI HailbiIbIle BiAIoBigae Mo iOHMiA 1w XiI,
SIK TaKUI, 110 CIIPUSIE PO3KPUTTIO TBOPUOTO TTOTEHITIATY MOJIOIOTO TOKOJHHS, TI0-
KpallleHHIO Pe3yJIETaTHBHOCTI HaBYaHHs, HaOyTTSI HABUYOK JI0 KOMIIETEHIIIH, sIKi
noTpebye CyyacHuil AMHAMIYHUI CBIT.

Kmouogi ciioBa: emnayepmeHnT-tiearorika, apxerut, [lyep, [Iporpama cramo-
T'O PO3BUTKY.

IMITIAYIOPMEHT-IIEJATOTUKA KAK MOZEJIb TAPMOHU3AIINN
IICUXORVYJBIYPHbBIX COCTABJIAIOIINX APXETHUIIA “PUER”
CKBO3b IIPU3MY CTPATETMU YCTOMUYHNBOIO PA3BUTUSI

Annoramus. Creana monbITKa BBISICHUTh OCOOEHHOCTH TIPAKTHYECKOTO BO-
IJTOIIEHUST AMITAYIPMEHT-TIEJIATOTUKN C T[eJIbI0 TAPMOHM3AINHU TICUXOKYJIBTYP-
HBIX COCTaBJIIONIUX apXeTuna “puer’ CKBO3b IPU3MY CTPATETUN yYCTOHYMUBOTO
pasBuTHs, PUHATON B ceHTsiOpe 2015 1. pemenuem TeHepasbHoil Accambiien
OOH. Cpean 0OCHOBHBIX ITOJIOKEHUIT YKa3aHO, UTO JIJISI PeasIn3aliy MOTeHI[Aa
OY/IYIIETO PEMIAIOIINM SIBJISIETCST CO3/IaHIe HOBOW 00pa30BaTe/IbHOI TapajIuTMBl,
KoTopast 6y/ieT crrocoOcTBOBATH (hOPMUPOBAHUIO OTBETCTBEHHON JIMYHOCTH, CIIO-
COOHOII cieTaTh MUup 6e30TacHbIM U KOM(MDOPTHBIM. YCTAaHOBJIEHO, YTO H3MEHEHUE
apaurMbl OOIECTBEHHOTO CO3HAHUS 00YCJI0BUIA HEOOXOIUMOCTD TpaHchOp-
MaIi¥ CUCTEMbBI 06Pa30BaHUsL, TIOCKOJIBKY TIOTEHIIHAN Oyy1ero GopMupyeTcs B
Ipolecce CTaHOBJIEHUs TMYHOCTH peberka. beccropHo, 4to 0O6pazoBaHue yCToi-
YUBOTO Pa3BUTHUST HYKAAETCSI B OOHOBJIEHWH CYHIECTBYIOIINX MEArOTHYECKIX
MojieJiel, HalloJIHEHNe X HOBBIM KOHTEHTOM, HAlIPaBJIeHHBIM Ha (pOpMUPOBaHUE
CHCTEMBI B3TJISI/IOB, TIPUBBIYEK, 0O6pa3a KU3HU, KOTOPbIE COOTBETCTBYIOT COBpE-
MEHHBIM TEH/IEHIUSIM. BBISBIEHO, YTO HA HBIHEIIHEM JTalle BaXKHBIM SIBJISETCS
obpailieHre K mearoriuKe SMIayspMeHTa, OPUEHTUPOBAHHOM Ha MPOOYIKIEHUE
MOJIOJIOTO TIOKOJIEHUSI K JIeMCTBUSM, JOCTUKEHUIO JIMYHOCTHBIX ITPOTPECCUBHBIX
u3MeHeHuil. B crathe 06HAPYKEHO, YTO COlEpKaHUEM MOOOHOTO TTOIX0/IA SIB-
JISIETCS1 BIIOXHOBEHUE, TPUOOPETEHNE JTNYHOCTHIO YBEPEHHOCTH B COOCTBEHHBIX
CHUJIAX, PACKPBITHE TIyOMHHOTO TIOTEHIIHAA, MOOUIM3AINsT BHYTPEHHIX PECyp-
COB B YCJIOBUSIX JIOBEPUTEJIBHBIX MAPTHEPCKUX OTHOIIEHUN B JIIOOOM JHAJIOTE.
[Tockosbky ske apxerun “BoskecTBeHHBIN PeOGEHOK” SIBISIETCS] CBOECOOPA3HOI
MaTpuIeil MOTeHIaIa KOJUIEKTHBHOTO OECCO3HATEIBHOTO OTIBITA, UMEHHO €ro
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aJIalTallist B COBPEMEHHOM JKM3HEHHOM IMTOTOKE JI0JIZKHA CTaTh Oa3MCOM JIJIsT pea-
JIM3AIMH COIIMOKYIBTYPHBIX TPpeOOBaHMil ObITHSI. ABTOpaMK aKIIEHTUPOBAHO, 4TO
CETO/IHSIIITHUM TTOTPEOHOCTSIM HarboJiee COOTBETCTBYET TOAOOHBIN MOAXO0, KaK
TaKOBOM, YTO CIIOCOOCTBYET PACKPBITHIO TBOPYECKOTO MOTEHITHAIA MOJIOIOTO 110-
KOJIEHWSI, YJIYUIIEHUIO PE3YJIBTaTUBHOCTH 0OyUY€eHsI, IPHOOPETEHE HaBBIKOB K
KOMIIETEHIUSIM, B KOTOPBIX HY’K/IA€TCSI COBPEMEHHbBIN IMHAMUYHBIN MUD.
KmoueBsie cnoBa: smnayapmeHT-niefiaroruka, apxerur, [lyap, Ilporpamma

yCTOﬁ‘iHBOFO Pa3BUTHUA.

Problem statement. The multidi-
mensional transformation of the so-
cio-cultural life of modern Ukraine is
conditioned by the influence of integra-
tional world processes, the approach to
the values of the European community
and the actualization of deep layers of
the national potential. The substan-
tial reforming of educational strategy
occurs, which is a core of intellectual,
cultural, spiritual development of the
state under such conditions. The cur-
rent state of modernization of society as
a whole and education as a significant
factor is predefined to a great extent to
the implementation of the Sustainable
Development Program, which orien-
tates people to continuous training in
a dynamic world, the harmonious com-
prehensive development of represen-
tatives of various articles, inspiration,
and others. Similar inquiries appeared
before a modern man on the way to
achievement of vital success determine
the permanent updating, an indispens-
able intellectual growth of personality.

American futurist A. Toffler out-
lined the changes that must take place
in a person of the era of global changes:
“The technology of tomorrow requires
not millions of superficially well-read
people who are ready to work in unison
on endless monotonous works, not people

who carry out orders without blinking
their eyes <...>, but the people capable
of making critical decisions who can find
their way in a new environment, which
quickly establish new relationships in a
rapidly changing reality” 1, p. 328].

The re-accentuation of society from
industrial to information actualizes the
need to create a modern educational
paradigm that will serve as the basis
for the cultural and civilized progress
of the state, and will be aimed at gene-
rating information and presenting cre-
ative ideas. At the present stage of the
transformation of society, it is impor-
tant to appeal to the empowering peda-
gogy, which focused on the direction
of the young generation to actions, the
achievement of personality changes.
The content of similar approach is in-
spiration, personal self-confidence, the
disclosure of deep potential, mobiliza-
tion of internal resources under confid-
ing partner relations in any dialogue.
The needs of today are best met by a
similar approach, as such, which helps
to unleash the creative potential of the
younger generation and improve the ef-
fectiveness of training,

Analysis of recent research and
publications. The problem of em-
powering pedagogy as a direction to
educational strategy in the interests
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of sustainable development in the
center of scientific research has arisen
until recently. The emergence of this
theoretical concept is associated with
the activities of the Brazilian scientist
P. Freire (late twentieth century).
Modern researches raise the question
of the essence of the term “empower-
ment”, the peculiarities of its func-
tioning (N. Kryvokon, O. Miillender,
D. Ward, T. Sila, and others). The appli-
cation of methods of empowerment in
psychology and social work have been
paid attention by R. Armando, S. Geno,
N. Kryvokon and others.

N. Vovk, M. Zhukova, N. Myskova,
N. Telychko and others addressed the
practical implementation of the ideas
of empowering pedagogy in the educa-
tional process.

The purpose of the article is to find
out the peculiarities of the practical
implementation of empowering peda-
gogy with the purpose to harmonize
the psycho-cultural components of the
“puer” archetype through the prism of a
sustainable development strategy.

Statement of the main material.
Searching for ways to solve the global
socio-environmental crisis that unfol-
ded in the second half of the twentieth
century has intensified precisely in the
new style formation for a civilized hu-
man behavior in everyday life, aimed at
arational attitude towards the environ-
ment and other members of the world
community. In particular, the acute
problem of searching for ways appeared
sharply in developing such global com-
munity that, while meeting its urgent
needs, would not jeopardize the possi-
bilities of future generations.

The main principles of the Sustain-
able Development Program were for-

mulated during the Second United
Nations Conference dedicated to the
solution of environmental safety is-
sues (Rio de Janeiro, 1992). It is indi-
cated among the main principles that
in order to realize the potential of the
future, it is crucial to create a new edu-
cational paradigm that will contribute
to the formation of a responsible person
capable of making the world safe and
comfortable. The UN World Summit
in Johannesburg (South Africa, 2002)
formulated the concept of education
for sustainable development, based on
the requirement to revise the educatio-
nal process in order to implement the
foundations and values of sustainable
development in the educational space.
Ukraine had joined the Fifth UNECE
Environment Ministers Conference
“Environment for Europe” (Kyiv, 2003)
to this end, recognized it is education
that the leading means of promoting
the organic interaction between hu-
mans and the environment, sustainable
development. The Ministers have ap-
proved the Statement of Education in
favor of sustainable development and
proposed to include the concept of sus-
tainable development in the national
educational environment at all levels to
enhance positive transformations.

The draft Strategy for Sustainable
Development of Ukraine for the period
until 2030 defines that “a balanced soci-
ety is a knowledge society. New know-
ledge, skills and competences are need-
ed to solve many development prob-
lems, to understand the complex issues
and solve interrelated issues of public
life” [2]. According to the principles of
the “UNECE Education for Sustain-
able Development Strategy” adopted in
Vilnius in 2005, a person, regardless of
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“ethnic or social origin, property status,
place of residence, language or other
signs, will have access to high-quality
education, health care system and other
services in the public and private sec-
tors” [3].

It is indisputable that the education
of sustainable development needs to
update the existing pedagogical models,
filling them with new content aimed at
forming a system of attitudes, habits,
and lifestyle for the students, which
correspond to modern trends. Accord-
ing to T. Kovalenko, “<...> the follow-
ing principles were laid down at the
legislative level in Ukraine since 1991:
the priorities of the interests of the
child; ensuring the full life of children;
involvement of children in the commu-
nity life and proclaiming the absence
of any manifestation of discrimination
against children in Ukraine” [4, p. 109].
Similar assertions prove the idea that
all the essential moral and ethical ideas
that dominate in the society are rooted
in archetypes. Prospective develop-
ment of the future progress of mankind
aiming at the development of a holistic
harmonious model becomes possible, to
our opinion, subject to that the regu-
latory role of the archetypes in which
the mental in man is encoded, “<...> its
historical experience and helplessness,
despair and confidence, loneliness and
collectivity, uniqueness and standar-
dization, uniqueness and all-humanity”
[5, p. 195]. Appealing to the “puer” ar-
chetype within the framework of the
concept of sustainable development
makes it possible to build a panoramic
projection of the transformation of the
cultural experience of mankind.

The empowering pedagogy origi-
nates from the ideas outlined in the

work “Pedagogy of the oppressed” by
Brazilian scientist P. Freire, who fo-
cused on the need to awaken the self-
identity of the individual in order to
gain knowledge. Since the practice of
enslaving is based on the idea of sub-
mission, isolation, keeping a person in
a passive state, deepening the distance
between people, the researcher empha-
sized the need for transformation, the
way out of the situation of deperso-
nalization, the search for inner support
in order to “<..> change their weak-
ness to the transformational force with
which they can change the world and
make it more humane” [6, p. 127].

According to the scientist, such
transformations are possible under the
condition of the pedagogy of coopera-
tion based on the dialogue: “Since the
liberation activity is a dialogue in its
nature, the dialogue cannot be a con-
sequence of this activity, but should
accompany it. And since the libera-
tion should be a continuous condition,
the dialogue becomes the aspect of the
liberation activity that is constantly
ongoing” [6, p. 120].

The concept of “empowerment” has
received various interpretations in the
aspect of the liberation of individual
consciousness: the liberation of indi-
vidual through transformation in the
educational process; overcoming vari-
ous forms of domination of people in so-
ciety; gender equality; the acquisition
of potency by socially depleted groups
of people; recognition of various social
groups, subcultures, etc. Thus, the cha-
racteristic modes of this concept are the
measurement of power (as potencies to
influence the course of events), coope-
ration without hierarchical barriers and
the learning process, during which the
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self-realization skills of personality are
formed.

According to N. Telychko, pedagogi-
cal empowerment can be described as
“the art of creating life that a person
seeks to live; as a way of forming a vi-
able personality, noting that this aspect
in activity is intended for people who
are ready to bring themselves to the
forefront of self-development; as a pro-
cess of preparing a person for indepen-
dent actions” [7, p. 199].

The strategy of pedagogical em-
powerment is applied with the purpose
of obtaining such skills and qualities
by the participants of the educational
process as independence in making
decisions, ability to active social life,
self-change in accordance with the
demands of society for success, etc.
Firstly, the fulfillment of inspiration oc-
curs by forming a positive attitude of
a student towards oneself and faith in
the potential, the development of basic
skills and functional capabilities. Se-
condly, psycho-emotional shifts, indica-
tors of which are adaptation in stressful
environments, lack of fear in communi-
cation, overcoming asthenical feelings,
optimism, a self-confidence, etc. Third-
ly, the practical application of a beha-
vioral model of organizing educational
activities based on the motivation for
success, dedication, life activity, the
willingness to express one’s own opi-
nion, to defend one’s position and listen
to the opinions of others, and the like.

The harmonious adjustment of
the psycho-cultural components of
the “puer” archetype is seen as pos-
sible with a bearing on the empowering
pedagogy. The problems of providing
inner strength in the process of infor-
mational interaction of the individual,
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society and nature, formation of a criti-
cal, creative look at the urgent issues
of the day are actualized at this angle.
The development of the modern child
occurs in conditions of redundancy of
information, lack of parental attention,
lack of a sense of security, which leads
to the destruction of emotional contact,
constant adaptation to the conditions
of society. The inspiration contributes
to the depiction of worldview orienta-
tions, the formation of positive motiva-
tion in obtaining knowledge, develop-
ing the ability to make extraordinary
decisions, etc.

The methodical basis of classes, dur-
ing which the arsenal of empowerment
means is used, is the view at a child as
an equal person capable of producing
interesting ideas, able to realize one’s
potential in learning and direct it to the
creative mainstream. It is this person
who wants a sustainable development
and self-improvement.

An appeal to the mental code of a
culture realized through the studies of
the components of the “Divine Child”
archetype within the collective uncon-
scious is quite appropriate, since they
are the expressions of the psychic ener-
gy that is synthesized by the person as
noted by C. Jung. That is, the collective
subconscious contains impersonal ob-
jectivity, which is determined by high
intensity of the experience and cultu-
rally independent repetition. Thus, the
archetype can be perceived as a sign of
a kind of brace that holds the human
being, family, nation, state, humanity as
a whole, and therefore the study of the
specifics of their functioning in vari-
ous spheres of ethnic culture helps to
overcome the socio-humanitarian cri-
sis. The term “empowerment” literally




means “inner strength”, accumulation
and realization of potential, inspiration,
a way of realizing future hopes.

The dominant principle of the pe-
dagogical empowerment through the
prism of the sustainable development
strategies is to form the desire of young
people to take an active position in so-
ciety, to influence the development of
society, to strive for a harmonious and
safe life.

Conclusions. The carried out ob-
servations have given us grounds to
consider that the essence of empower-
ing pedagogy is primarily in stimulat-
ing the semantic childhood center as
an embodiment of the “puer” archetype
(the cultural “grain of mankind”) for
the purposeful selection and its imple-
mentation into concrete results for
the development of a new harmonious
system. The program of sustainable de-
velopment, as the leading modern ide-
ology of human communities asserts
the look at a child as an active person
capable of generating ideas, aimed at
creating a new harmonious reality re-
alizing the new educational paradigm,
consonant with the challenges of our
time.
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