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Abstract. The article attempts to clarify the specifics of practical implementa-
tion of empowerment-pedagogy in order to harmonize the psycho-cultural com-
ponents of the archetype “puer” through the prism of the strategy of sustainable 
development, adopted in September 2015 by the decision of the General Assem-
bly of the United Nations. Among the main provisions, it is indicated that the 
creation of a new educational paradigm is crucial for realizing the potential of the 
future, which will contribute to the formation of a responsible person capable of 
making the world safe and comfortable.

The acrticle established that the change in the paradigm of social conscious-
ness caused the necessity of transforming the education system, since the future 
potential is formed in the process of formation of the child’s personality. There 
is no doubt that the formation of sustainable development requires updating of 
existing pedagogical models, filling them with new content, aimed at forming the 
system of views, habits, lifestyle that corresponds to modern tendencies in the 
students. It is revealed that at the present stage, an appeal to the pedagogy of the 
empowerment, which focuses on the direction of the younger generation to ac-
tion, the achievement of personal progressive changes, is important.

In exploration it was observed that the content of this approach is empower-
ment, the acquisition of individual self-confidence, the disclosure deep potential 
mobilization of internal resources under conditions of trust partnerships in any 
dialogue. Since the same archetype “divine child” is a kind of matrix potential col-
lective unconscious experience, it is a modern life stream adaptation that should 
be the basis for implementing the requirements of social and cultural life. The  
authors emphasize that today’s needs correspond most closely to such an  
approach, which contributes to the disclosure of the creative potential of the 
younger generation, the improvement of the effectiveness of learning, the acqui-
sition of skills to competences that a modern, dynamic world requires.

Keywords: empowerment-pedagogy, archetype, Puer, Sustainable Develop-
ment Program.

ЕМПАУЕРМЕНТ-ПЕДАГОГІКА  ЯК  МОДЕЛЬ  ГАРМОНІЗАЦІЇ  
ПСИХОКУЛЬТУРНИХ  СКЛАДОВИХ  АРХЕТИПУ  “PUER”  

КРІЗЬ  ПРИЗМУ  СТРАТЕГІЇ  СТАЛОГО  РОЗВИТКУ 

Анотація. Зроблено спробу з’ясувати  особливості практичного втілення 
емпауермент-педагогіки з метою гармонійного узгодження психокультурних 
складових архетипу “puer” крізь призму стратегії сталого розвитку, ухваленої 
у вересні 2015 р. рішенням Генеральної Асамблеї ООН. Серед головних по-
ложень зазначено, що для реалізації потенціалу майбутнього вирішальним 
є створення нової освітньої парадигми, яка сприятиме формуванню відпо-
відальної особистості, здатної зробити світ безпечним і комфортним. Вста-
новлено, що зміна парадигми суспільної свідомості зумовила необхідність 
трансформації системи освіти, оскільки потенціал прийдешнього формуєть-
ся в процесі становлення особистості дитини. Безперечно, що освіта сталого 
розвитку потребує оновлення існуючих педагогічних моделей, наповнення 



490

їх новим контентом, спрямованим на формування в учнів системи поглядів, 
звичок, стилю життя, які відповідають сучасним тенденціям. Виявлено, що 
на нинішньому етапі важливим є звернення до педагогіки емпауерменту, яка 
орієнтована на спрямування молодого покоління до дій, досягнення особис- 
тісних прогресивних змін. У розвідці спостережено, що змістом подібного 
підходу є наснаження, набуття особистістю впевненості у власних силах, 
розкриття глибинного потенціалу, мобілізація внутрішніх ресурсів за умов 
довірчих партнерських стосунків у будь-якому діалозі. Оскільки ж саме ар-
хетип “Божественна дитина” є своєрідною матрицею потенціалу колектив-
ного безсвідомого досвіду, саме його адаптація в сучасному житєвому пото-
ці має стати базисом для реалізації соціокультурних вимог буття. Авторами 
акцентовано, що потребам сьогодення найбільше відповідає подібний підхід, 
як такий, що сприяє розкриттю творчого потенціалу молодого покоління, по-
кращенню результативності навчання, набуття навичок до компетенцій, які 
потребує сучасний динамічний світ.

Ключові слова: емпауермент-педагогіка, архетип, Пуер, Програма стало-
го розвитку.

ЭМПАУЭРМЕНТ-ПЕДАГОГИКА  КАК  МОДЕЛЬ  ГАРМОНИЗАЦИИ 
ПСИХОКУЛЬТУРНЫХ  СОСТАВЛЯЮЩИХ  АРХЕТИПА  “PUER” 

СКВОЗЬ  ПРИЗМУ  СТРАТЕГИИ  УСТОЙЧИВОГО  РАЗВИТИЯ

Аннотация. Сделана попытка выяснить особенности практического во-
площения эмпауэрмент-педагогики с целью гармонизации психокультур-
ных составляющих архетипа “puer” сквозь призму стратегии устойчивого 
развития, принятой в сентябре 2015 г. решением Генеральной Ассамблеи 
ООН. Среди основных положений указано, что для реализации потенциала 
будущего решающим является создание новой образовательной парадигмы, 
которая будет способствовать формированию ответственной личности, спо-
собной сделать мир безопасным и комфортным. Установлено, что изменение 
парадигмы общественного сознания обусловила необходимость трансфор-
мации системы образования, поскольку потенциал будущего формируется в 
процессе становления личности ребенка. Бесспорно, что образование устой-
чивого развития нуждается в обновлении существующих педагогических 
моделей, наполнение их новым контентом, направленным на формирование 
системы взглядов, привычек, образа жизни, которые соответствуют совре-
менным тенденциям. Выявлено, что на нынешнем этапе важным является 
обращение к педагогике эмпауэрмента, ориентированной на пробуждение 
молодого поколения к действиям, достижению личностных прогрессивных 
изменений. В статье обнаружено, что содержанием подобного подхода яв-
ляется вдохновение, приобретение личностью уверенности в собственных 
силах, раскрытие глубинного потенциала, мобилизация внутренних ресур-
сов в условиях доверительных партнерских отношений в любом диалоге. 
Поскольку же архетип “Божественный ребенок” является своеобразной 
матрицей потенциала коллективного бессознательного опыта, именно его 
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адаптация в современном жизненном потоке должна стать базисом для реа-
лизации социокультурных требований бытия. Авторами акцентировано, что 
сегодняшним потребностям наиболее соответствует подобный подход, как 
таковой, что способствует раскрытию творческого потенциала молодого по-
коления, улучшению результативности обучения, приобретение навыков к 
компетенциям, в которых нуждается современный динамичный мир.

Ключевые слова: эмпауэрмент-педагогика, архетип, Пуэр, Программа 
устойчивого развития.

Problem statement. The multidi-
mensional transformation of the so-
cio-cultural life of modern Ukraine is 
conditioned by the influence of integra-
tional world processes, the approach to 
the values of the European community 
and the actualization of deep layers of 
the national potential. The substan-
tial reforming of educational strategy 
occurs, which is a core of intellectual, 
cultural, spiritual development of the 
state under such conditions. The cur-
rent state of modernization of society as 
a whole and education as a significant 
factor is predefined to a great extent to 
the implementation of the Sustainable 
Development Program, which orien-
tates people to continuous training in 
a dynamic world, the harmonious com-
prehensive development of represen-
tatives of various articles, inspiration, 
and others. Similar inquiries appeared 
before a modern man on the way to 
achievement of vital success determine 
the permanent updating, an indispens-
able intellectual growth of personality.

American futurist A. Toffler out-
lined the changes that must take place 
in a person of the era of global changes: 
“The technology of tomorrow requires 
not millions of superficially well-read 
people who are ready to work in unison 
on endless monotonous works, not people 

who carry out orders without blinking 
their eyes <...>, but the people capable 
of making critical decisions who can find 
their way in a new environment, which 
quickly establish new relationships in a 
rapidly changing reality” [1, p. 328].

The re-accentuation of society from 
industrial to information actualizes the 
need to create a modern educational 
paradigm that will serve as the basis 
for the cultural and civilized progress 
of the state, and will be aimed at gene- 
rating information and presenting cre-
ative ideas. At the present stage of the 
transformation of society, it is impor-
tant to appeal to the empowering peda-
gogy, which focused on the direction 
of the young generation to actions, the 
achievement of personality changes. 
The content of similar approach is in-
spiration, personal self-confidence, the 
disclosure of deep potential, mobiliza-
tion of internal resources under confid-
ing partner relations in any dialogue. 
The needs of today are best met by a 
similar approach, as such, which helps 
to unleash the creative potential of the 
younger generation and improve the ef-
fectiveness of training.

Analysis of recent research and 
publications. The problem of em-
powering pedagogy as a direction to 
educational strategy in the interests 
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of sustainable development in the 
center of scientific research has arisen 
until recently. The emergence of this 
theoretical concept is associated with 
the activities of the Brazilian scientist  
P. Freire (late twentieth century). 
Modern researches raise the question 
of the essence of the term “empower-
ment”, the peculiarities of its func-
tioning (N. Kryvokon, O. Müllender,  
D. Ward, T. Sila, and others). The appli-
cation of methods of empowerment in 
psychology and social work have been 
paid attention by R. Armando, S. Geno, 
N. Kryvokon and others.

N. Vovk, M. Zhukova, N. Myskova, 
N. Telychko and others addressed the 
practical implementation of the ideas 
of empowering pedagogy in the educa-
tional process.

The purpose of the article is to find 
out the peculiarities of the practical 
implementation of empowering peda-
gogy with the purpose to harmonize 
the psycho-cultural components of the 
“puer” archetype through the prism of a 
sustainable development strategy.

Statement of the main material. 
Searching for ways to solve the global 
socio-environmental crisis that unfol- 
ded in the second half of the twentieth 
century has intensified precisely in the 
new style formation for a civilized hu-
man behavior in everyday life, aimed at 
a rational attitude towards the environ-
ment and other members of the world 
community. In particular, the acute 
problem of searching for ways appeared 
sharply in developing such global com-
munity that, while meeting its urgent 
needs, would not jeopardize the possi-
bilities of future generations.

The main principles of the Sustain-
able Development Program were for-

mulated during the Second United 
Nations Conference dedicated to the 
solution of environmental safety is-
sues (Rio de Janeiro, 1992). It is indi-
cated among the main principles that 
in order to realize the potential of the 
future, it is crucial to create a new edu-
cational paradigm that will contribute 
to the formation of a responsible person 
capable of making the world safe and 
comfortable. The UN World Summit 
in Johannesburg (South Africa, 2002) 
formulated the concept of education 
for sustainable development, based on 
the requirement to revise the educatio- 
nal process in order to implement the 
foundations and values of sustainable 
development in the educational space. 
Ukraine had joined the Fifth UNECE 
Environment Ministers Conference 
“Environment for Europe” (Kyiv, 2003) 
to this end, recognized it is education 
that the leading means of promoting 
the organic interaction between hu-
mans and the environment, sustainable 
development. The Ministers have ap-
proved the Statement of Education in 
favor of sustainable development and 
proposed to include the concept of sus-
tainable development in the national 
educational environment at all levels to 
enhance positive transformations.

The draft Strategy for Sustainable 
Development of Ukraine for the period 
until 2030 defines that “a balanced soci-
ety is a knowledge society. New know- 
ledge, skills and competences are need-
ed to solve many development prob-
lems, to understand the complex issues 
and solve interrelated issues of public 
life” [2]. According to the principles of 
the “UNECE Education for Sustain-
able Development Strategy” adopted in 
Vilnius in 2005, a person, regardless of 
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“ethnic or social origin, property status, 
place of residence, language or other 
signs, will have access to high-quality 
education, health care system and other 
services in the public and private sec-
tors” [3].

It is indisputable that the education 
of sustainable development needs to 
update the existing pedagogical models, 
filling them with new content aimed at 
forming a system of attitudes, habits, 
and lifestyle for the students, which 
correspond to modern trends. Accord-
ing to T. Kovalenko, “<...> the follow-
ing principles were laid down at the 
legislative level in Ukraine since 1991: 
the priorities of the interests of the 
child; ensuring the full life of children; 
involvement of children in the commu-
nity life and proclaiming the absence 
of any manifestation of discrimination 
against children in Ukraine” [4, p. 109]. 
Similar assertions prove the idea that 
all the essential moral and ethical ideas 
that dominate in the society are rooted 
in archetypes. Prospective develop-
ment of the future progress of mankind 
aiming at the development of a holistic 
harmonious model becomes possible, to 
our opinion, subject to that the regu-
latory role of the archetypes in which 
the mental in man is encoded, “<...> its 
historical experience and helplessness, 
despair and confidence, loneliness and 
collectivity, uniqueness and standar- 
dization, uniqueness and all-humanity” 
[5, p. 195]. Appealing to the “puer” ar-
chetype within the framework of the 
concept of sustainable development 
makes it possible to build a panoramic 
projection of the transformation of the 
cultural experience of mankind.

The empowering pedagogy origi-
nates from the ideas outlined in the 

work “Pedagogy of the oppressed” by 
Brazilian scientist P. Freire, who fo-
cused on the need to awaken the self-
identity of the individual in order to 
gain knowledge. Since the practice of 
enslaving is based on the idea of sub-
mission, isolation, keeping a person in 
a passive state, deepening the distance 
between people, the researcher empha-
sized the need for transformation, the 
way out of the situation of deperso- 
nalization, the search for inner support 
in order to “<...> change their weak-
ness to the transformational force with 
which they can change the world and 
make it more humane” [6, p. 127]. 

According to the scientist, such 
transformations are possible under the 
condition of the pedagogy of coopera-
tion based on the dialogue: “Since the 
liberation activity is a dialogue in its 
nature, the dialogue cannot be a con-
sequence of this activity, but should 
accompany it. And since the libera-
tion should be a continuous condition, 
the dialogue becomes the aspect of the  
liberation activity that is constantly 
ongoing” [6, p. 120].

The concept of “empowerment” has 
received various interpretations in the 
aspect of the liberation of individual 
consciousness: the liberation of indi-
vidual through transformation in the 
educational process; overcoming vari-
ous forms of domination of people in so-
ciety; gender equality; the acquisition 
of potency by socially depleted groups 
of people; recognition of various social 
groups, subcultures, etc. Thus, the cha- 
racteristic modes of this concept are the 
measurement of power (as potencies to 
influence the course of events), coope- 
ration without hierarchical barriers and 
the learning process, during which the 
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self-realization skills of personality are 
formed.

According to N. Telychko, pedagogi-
cal empowerment can be described as 
“the art of creating life that a person 
seeks to live; as a way of forming a vi-
able personality, noting that this aspect 
in activity is intended for people who 
are ready to bring themselves to the 
forefront of self-development; as a pro-
cess of preparing a person for indepen-
dent actions” [7, p. 199].

The strategy of pedagogical em-
powerment is applied with the purpose 
of obtaining such skills and qualities 
by the participants of the educational 
process as independence in making 
decisions, ability to active social life, 
self-change in accordance with the 
demands of society for success, etc. 
Firstly, the fulfillment of inspiration oc-
curs by forming a positive attitude of 
a student towards oneself and faith in 
the potential, the development of basic 
skills and functional capabilities. Se- 
condly, psycho-emotional shifts, indica-
tors of which are adaptation in stressful 
environments, lack of fear in communi-
cation, overcoming asthenical feelings, 
optimism, a self-confidence, etc. Third-
ly, the practical application of a beha- 
vioral model of organizing educational 
activities based on the motivation for 
success, dedication, life activity, the 
willingness to express one’s own opi- 
nion, to defend one’s position and listen 
to the opinions of others, and the like.

The harmonious adjustment of 
the psycho-cultural components of 
the “puer” archetype is seen as pos-
sible with a bearing on the empowering 
pedagogy. The problems of providing 
inner strength in the process of infor-
mational interaction of the individual, 

society and nature, formation of a criti-
cal, creative look at the urgent issues 
of the day are actualized at this angle. 
The development of the modern child 
occurs in conditions of redundancy of 
information, lack of parental attention, 
lack of a sense of security, which leads 
to the destruction of emotional contact, 
constant adaptation to the conditions 
of society. The inspiration contributes 
to the depiction of worldview orienta-
tions, the formation of positive motiva-
tion in obtaining knowledge, develop-
ing the ability to make extraordinary 
decisions, etc. 

The methodical basis of classes, dur-
ing which the arsenal of empowerment 
means is used, is the view at a child as 
an equal person capable of producing 
interesting ideas, able to realize one’s 
potential in learning and direct it to the 
creative mainstream. It is this person 
who wants a sustainable development 
and self-improvement.

An appeal to the mental code of a 
culture realized through the studies of 
the components of the “Divine Child” 
archetype within the collective uncon-
scious is quite appropriate, since they 
are the expressions of the psychic ener-
gy that is synthesized by the person as 
noted by C. Jung. That is, the collective 
subconscious contains impersonal ob-
jectivity, which is determined by high 
intensity of the experience and cultu- 
rally independent repetition. Thus, the 
archetype can be perceived as a sign of 
a kind of brace that holds the human 
being, family, nation, state, humanity as 
a whole, and therefore the study of the 
specifics of their functioning in vari-
ous spheres of ethnic culture helps to 
overcome the socio-humanitarian cri-
sis. The term “empowerment” literally 
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means “inner strength”, accumulation 
and realization of potential, inspiration, 
a way of realizing future hopes. 

The dominant principle of the pe- 
dagogical empowerment through the 
prism of the sustainable development 
strategies is to form the desire of young 
people to take an active position in so-
ciety, to influence the development of 
society, to strive for a harmonious and 
safe life.

Conclusions. The carried out ob-
servations have given us grounds to 
consider that the essence of empower-
ing pedagogy is primarily in stimulat-
ing the semantic childhood center as 
an embodiment of the “puer” archetype 
(the cultural “grain of mankind”) for 
the purposeful selection and its imple-
mentation into concrete results for 
the development of a new harmonious 
system. The program of sustainable de-
velopment, as the leading modern ide-
ology of human communities asserts 
the look at a child as an active person 
capable of generating ideas, aimed at 
creating a new harmonious reality re-
alizing the new educational paradigm, 
consonant with the challenges of our 
time.
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