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CHARACTERISTIC FEATURES OF INTRODUCTION
OF INCLUSIVE EDUCATION IN UKRAINE

Abstract. In this article an attempt to analyze the introduction of inclusive
education in Ukraine is made. The reform of the education system, providing equal
access to quality education for all children, including children with special edu-
cational needs, is highlighted. The peculiarities of the inclusive form of education
in modern Ukrainian school are revealed, which include the right of a child who
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needs correction of psychophysical development, to attend general educational
institutions and readiness of pedagogical staff for psychological and pedagogical
support of the child.

The implementation of the Law of Ukraine “On Education” on reforming the
education system, ensuring equal access to quality education for all children, in-
cluding children with special educational needs, is characterized. The actual sig-
nificance of the inclusive form of education in the modern Ukrainian school is re-
vealed, which implies the right of a child who needs correction of psychophysical
development to attend general educational institutions and readiness of pedagogi-
cal staff for psychological and pedagogical support of the child.

A shift of emphasis of the state’s social policy concerning disabled people to-
wards the formation of public consciousness regarding their perception as equal
members of society and the need to create conditions for those citizens to live
life to the full, including education, is highlighted. Legally recognized the right
of children with special educational needs to study in educational institutions at
their place of residence.

The issue of the inclusion of children with special educational needs in the
children’s collective as soon as possible, starting from preschool age, is described.

Within the education of adults the use of non-traditional forms and methods
of work is described, which proved its efficiency and effectiveness. While prepar-
ing future pedagogical staff, institutes of postgraduate pedagogical education and
other institutions involved in further training should include inclusive subjects
in educational programs and educate psychologists and professionals to work
with children with special educational needs. It is necessary to provide them with
knowledge of special and social pedagogy, as well as tools and models of alterna-
tive learning with the use of workshop (an intensive educational activity in which
adults learn through their own activities).

Keywords: inclusive education, reformation of the educational system, peda-
gogical workers, psychological and pedagogical support of the child, correction of
psychophysical development, adult education.

OCOBJ/JINBOCTI 3AIIPOBA/IKEHHS IHKJIIO3UBHOI OCBITU
B YKPAIHI

Anorauisi. 3po6JieHo crpoly aHaJI3y 3alpOBa/KEHHsT IHKJIIO3MBHOI OCBITH B
Ykpaini. Bucsitieno pecdopMyBaHHs CECTEME OCBITH, 3a6€31I€UeHHST PIBHOTO /10~
CTYIIy IO SIKICHOI OCBITH BCIX JiTeil, BKIIOYAIOUN iTell 3 0COOJUBUMU OCBITHIMM
norpebamu. Po3kputo 0coOJMBOCTI iHKJIIO3UBHOI (hOPMK HABYAHHS B CYYacHIil
YKPaTHCHKIH TITKOJI, 110 TIepeadavae JUTHHI, sika TToTpedye KOPEKITii meruxodismd-
HOTO PO3BUTKY, IPABO Bi/[Bi/lyBaTH 3araJbHOOCBITHI 3aKJaJ] i TOTOBHOCTI TeJlaro-
TIYHUX MPAIiBHUKIB /IO TICUXOJIOTO-TICIATOTIYHOTO CYITPOBOAY AUTUHU.

Cxapaktepn3oBaHo imMIIeMeHTalliio 3akony Ykpainu “IIpo ocsity” momno pe-
(bopMyBaHHSI CUCTEMH OCBITH, 3a0e3MeYeHHs PIBHOTO JOCTYITY 10 SIKICHOI OCBITH
BCiX JIiTel, BK/IIOUAOUH JiTeil 3 0COOJMBUMU OCBITHIMU mToTpebaMu. Po3kpuTo ak-
TyasibHe 3HaUY€HHS IHKITI03UBHOT (DOPMU HABUAHHS B Cy4aCHIN YKPATHCHKIM MIKOJT,
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SIKOTO TIepesdau€eHo [JIst TUTHHM, sTKa TIOTPeby€e KOPEKIIil IcnxohisnaHOro po3BUT-
Ky, ITPaBO Bi/[BI/lyBaTU 3araJIbHOOCBITHI 3aKJIa/i1 i TOTOBHOCTI Te/JarOTiYHUX Tpa-
IIBHUKIB /10 TICUXOJIOTO-I1€J[arOTiYHOTO CYITPOBO/LY AUTUHHU.

Bucsitsieno 3mileHHs aKIeHTIB COIIaIbHOI TIOJMITUKH JIeP;KaBU CTOCOBHO JITO-
jielt 3 iHBasTiAHICTIO Y 6iK (hOpPMYBaHHSI CYCIIIBHOI CBIZIOMOCTI MIO/I0 CTIPUITHSITTST
iX SIK PIBHUX YWIEHIB CYCIJIBCTBA Ta HEOOXIAHOCTI CTBOPEHHS JIJIS IIX TPOMAJISTH
YMOB JIJIsT TIOBHOI[IHHOTO JKUTTST, B TOMY YHCJI 37100y TTsT OCBITH. 3aKOHO/IABYO BH-
3HAHO TIPaBO JAiTell 3 0COOJMBUMU OCBITHIMU ITOTPeOaMK Ha HABYAHHS B OCBITHIX
3aKJIa/1aX 32 MiCIleM MTPOKMBAHHS.

PO3KpUTO TIMTaHHS BKJIIOYEHHS JiTeil 3 0COOIMBUMU OCBITHIMU MOTpeOaMi B
JIUTSYUI KOJIEKTUB SIKOMOTa PaHiliie, MOYMHAIOYH 3 IOMIKIJIBHOTO BiKY.

CxapakTepns3oBaHO BUKOPUCTAHHS HETPaAUINHUX GOpM i MeToAiB pobOTH,
10 HA MPAKTUIII IOBEJIN CBOIO e(DEKTUBHICTD T PE3yJIBTaTUBHICTH B OCBITI I0pOC-
yx. ToTyiour MailGy THIX MeJaroriyHuX MpaliBHUKIB, IHCTUTYTH ITiCIISIANILIIOMHOI
MTeJIATOTIYHOI OCBITH Ta 1HII YCTAHOBH, SKi 3aiIMAIOTHCS TIIBUTIIEHHSAM KBasTi(hika-
11ii, MAfOTh BKJTIOYATH B OCBITHI MPOTPAMU 1HKJIIO3UBHY TeMaTUKY Ta (hOpMyBaTH y
TIe/IarOTiB TICUXOJIOTTYHY Ta POdeCiitHy TOTOBHICTB 10 poOOTH 3 ITHMU 3 0COOJIH-
BUMU OcBiTHIMU noTpebamu. HeoOxigHo HazaTy IM 3HAHHS 3i cIieliaJbHOI Ta co-
IiaJbHOI MeIaroriky, 3abe3eYnTH iHCTPYMEHTaPIEM Ta MOJEJISIMU aJIbTepHATHB-
HOTO HABYaHHSI, BAKOPUCTOBYIOYN BOPKINOT (1HTEHCUBHUI HABYATTBHUI 3aXi/I, Ti/T
Jac SIKOTO JIOPOCTi HaBYAIOThCA Yepe3 BIACHY aKTUBHICTD).

KmouoBi cioBa: iHK/I03MBHA OCBiTa, pehOpMyBaHHSI CUCTEMH OCBITH, TTeIaro-
TiYHi TPaIiBHUKH, TICUXOJIOTO-TIeIArOTIYHUN CYTIPOBIJI IMTUHN, KOPEKIIis TICUXO-
(bi3nYHOrO PO3BUTKY, HABYAHHS JOPOCIIUX.

OCOBEHHOCTHN BHEJAPEHNS MHKJIIOSMBHOI'O OBPA3OBAHUA
B YKPAUHE

AnHoranus. [IpenpuHsTa MOMBITKA aHAJIN3a BHEIPEHMST MHKJIIO3UBHOTO 00-
paszoBanusi B Ykpaute. OcBeleHbl BOIPOChl peopMUPOBaHUsT CUCTEMBI 00pa-
30BaHus1, 00ecIieueHrs PaBHOTO JIOCTYNA K Ka4eCTBEHHOMY 0OPa30BaHUIO BCEX
JleTel, BKIOYast JeTell ¢ 0coObIMU 00pasoBaTebHbIMU MOTpeOHOCTsIMU. Pac-
KPBITbI 0COOEHHOCTH MHKJTIO3UBHOI (hOpMbI 0O6YUYeHHsT B COBPEMEHHOI yKpauH-
CKOII TITKOJIe, TPEyCMaTPUBAOIINI peOEHKY, KOTOPBINA HYKIAETCS B KOPPEKIIUH
CUXO(DU3MIECKOTO PA3BUTHSI, MPABO TIOCENAaTh 001e0Opa3oBaTebHble 3aBele-
HUE U TOTOBHOCTH I1€/Iar0TOB K TICHXO0JIOTO-T1€[aTOTUYeCKOTO COITPOBOK/IEHUS pe-
Genka.

OxapakrepuszoBaHa MMIUIeMeHTanust 3akoHa Ykpautbl “O06 obpasoBanum”
110 pehOpMHUPOBAHUIO CHCTEMBI 00pa3oBaHus, 00eCIIeYeHrsT PABHOTO JIOCTYTIA K
KauecTBEHHOMY OOPa30BaHMIO BCEX JIETell, BKIOYast jieTeil ¢ ocoObiMu 00pa3o-
BaTebHBIMU TIOTPEOHOCTSIMU. PacKpbITO aKTyalibHOE 3HAYEHUE WHKIIO3UBHOI
(bopmbI 00yUeHMST B COBPEMEHHO# YKPAUHCKOM ITKOJIE, TIPELyCMaTPUBAIOIIEH /ISt
pebeHKa, KOTOPBIN HYKIAeTCsT B KOPPEKITUH TICUXO(MU3NIECKOTO Pa3BUTHSI, TPABO
rocenarh 001eo0bpa3oBaTe/bHble 3aBe/leHre U TOTOBHOCTHU TE€[arOrOB K TICUXO-
JIOTO-TIEIATOTUYECKOTO COTIPOBOKIEHS pebeHKa.
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OcBelleHbl cMeleHre aKIIeHTOB COIMAIbHOMN TTOJUTHKN TOCYAAPCTBA B OTHO-
IEHNU JIoIel ¢ MHBAJIMIHOCTHIO MHBAIUAOB B CTOPOHY (hopMUpOBaHus 001Iie-
CTBEHHOT'O CO3HAHUS OTHOCUTEIBHO BOCIIPUATHS MX KaK PaBHBIX Y4JIEHOB 00IIle-
cTBa U HEOOXOAUMOCTD CO3IAaHM [t OTUX TPak/IaH YCJAOBUI ISt OJTHOIEHHOM
JKU3HU, B TOM YKCJIe MOJTydeHus: 00pa3oBaHust. 3aKOHOAATENbHO IIPU3HAHO [TPABO
jeTeii ¢ 0cobbIMU 06pa3oBaTEIbHBIMI OTPEOHOCTSIMK Ha 0OydeHne B 06pa3oBa-
TEJIbHBIX YUPEKIEHUAX 110 MECTY KUTENbCTBA.

PackpbIThl BOIIPOCHI BKIIOUEHU A€Tell ¢ 0COOBIMU 00pa30BaTEJbHBIMU 110~
TPEeOHOCTAMMU B IETCKUI KOJLJIEKTUB KaK MOJKHO PaHbIlle, HA4MHAs C JOIIKOJLHOTO
BO3pacTa.

OxapakTepu30BaHO UCIIOIb30BAHNE HETPAAUIMOHHBIX (DOPM 1 METOJI0B pabo-
ThI, KOTOPbIE Ha IIPAKTHUKE J0Ka3aIu CBOIO 3((HEKTUBHOCTD U Pe3yJIbTaTUBHOCTD B
06pa3oBaHuy B3POCAbIX. [0TOBS OyAyIINX T1€1ATOr0B, UHCTUTYThI TIOCIEANILIOM-
HOTO [e[aroruyecKoro 00pasoBaHus 1 APyTHe YUPEKIECHI, KOTOPbIE 3aHIMAIOTCSI
HOBBIIIEHNEM KBaIM(PUKAIMK, OJKHBI BKII0YAaTh B 00pa3oBaTeIbHbIE IIPOrPaM-
MbI MHKJIIO3UBHYIO TeMaTUKY ¥ (DOPMUPOBATH Y IIEAATOIOB IICUXOJOTHYECKYIO 1
poecCUOHAIBHYI0 TOTOBHOCTD K paboTe ¢ IeTbMU ¢ 0COOBIMI 00pa3oBaTe IbHbI-
My oTpebHocTsMU. HeoOXoanMo npegocTaBuTh UM 3HAHUS 110 CIIEIUAJbHON 1
COIMAIbHOII IeJlaroruke, 00eCIeynTh MHCTPYMEHTAPUEM U MOJIEJIIMU ajlbTepHa-
TUBHOTO 00yYeHUs, UCIIO/b3Ysl BOPKIION (MHTEHCUBHOE y4eOHOe MePOIIPHTHE,
BO BPeMs KOTOPOT'O B3POCJIbIE y4aTcs MOCPEACTBOM COOCTBEHHOI aKTUBHOCTH ).

KioueBbie cioBa: MHKJIIO3MBHOE 0OpasoBanue, pehOpMUPOBAHUE CUCTEMbI
oOpa3oBaHus, eJarornyeckue paboTHUKH, ICUX0JI0T0-T1e[ar0TUYECKOE COITPOBO-
JKJeHne pebeHKa, KOppeKIus CUXo(pU3nIecKoro pasBuTHs, 00ydeHne B3POCIIbIX.

Problem statement. The rights of
the child at the level of all members of
society “without distinction of any kind
as to race, colour, sex, religion, political
or other opinion, national or social ori-
gin, property, birth or other status” [1].
Article 20 of the law of Ukraine “On
education” defines the mechanisms for
the implementation of inclusive educa-
tion in Ukraine, where educational in-
stitutions form inclusive and /or special
groups and classes for the training of
persons with special educational needs.
In the case of application of a person
with special educational needs or the
child’s parents, such a group or class is
formed obligatory. Educational institu-
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tions with special and inclusive groups
and classes create conditions for train-
ing persons with special educational
needs according to the individual de-
velopment program and taking into ac-
count their individual needs and oppor-
tunities. Persons with physical, mental,
intellectual and sensory disabilities are
provided with educational assistance
2]

At the present stage in the education
system of Ukraine there are hidden un-
spoken forms of discrimination on the
above grounds, which for decades have
become such a social norm that went
beyond the awareness of members of so-
ciety. This is especially true for children




with special educational needs, who
have long been isolated from society,
studying in special residential institu-
tions or in an individual form of educa-
tion.

The implementation of article 20 of
the law of Ukraine “On education” pro-
vides for the reform of the education
system, ensuring equal access to qua-
lity education for all children, includ-
ing children with special educational
needs. An inclusive form of education
in a modern Ukrainian school, which
implies a child who needs correction of
psychophysical development, the right
to attend educational institutions and
the readiness of teaching staff to psy-
chological and pedagogical support of
the child, is of great importance.

Analysis of recent research and
publications. The problems of inclu-
sive education in recent years have
been the focus of many works of domes-
tic and foreign scientists (A. Dyson,
A. Millward, C. Clarke, D. Mitchell,
S. Robson,T. Loreman, L. Danylenko,
A. Kolupaieva, N. Kupustin, Yu. Naida,
N. Svarnyk, N. Sofii, P. Trohanis, S. Yus-
fin, E. Yamburg, E. Andreeva, V. Bond-
ar, T. Iliashenko, A. Kolupaieva, N. Sa-
bat, Ye. Yarska-Smirnova, O. Akimova,
T. Sak, L. Savchuk, L. Priadko, etc.

Works among the research stud-
ies that have investigated the forma-
tion of readiness for work in inclusive
educational space (I. Sadova, V. Sulym,
I. Demchenko, E. Danilavichute).
However, in our opinion, there is a
search for inclusion studies related to
the problems of children with special
educational needs in the modern edu-
cation system, training of teachers for
holistic psychological and pedagogical
support of the child.

The purpose of the article is to high-
light and substantiate the problems of
ensuring the right to quality education
of children with special educational
needs and the prospects of their solu-
tion in the modern Ukrainian school.

Presentation of the main material.
The change of the educational paradigm
to the humanistic model — “education
for all, school for all”, which is based
on the concept of a holistic approach,
opens the way to the realization of the
rights and opportunities of each person
and, above all, it is assumed equal ac-
cess of children with special needs to
quality education.

The shift in the emphasis of the
state’s social policy towards the forma-
tion of public consciousness regarding
the perception of persons with disabili-
ties as equal members of society and the
need to create conditions for these citi-
zens to live a full life, including educa-
tion. The right of children with special
educational needs to study in educa-
tional institutions at the place of resi-
dence is legally recognized.

In September 2017, the Verkhovna
Rada of Ukraine adopted amendments
Ne 6437 “On amendments to the Law
of Ukraine “On education” concerning
the peculiarities of access to education-
al services for persons with special edu-
cational needs”.

Now children with special educa-
tional needs, along with other forms
of education (special, individual), can
learn in an inclusive way along with
healthy peers, not looking up from their
natural environment. Parents have the
right to choose an educational institu-
tion for their child. A child with spe-
cial educational needs is enrolled to an
inclusive class on the basis of the par-
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ents” application and the conclusion of
the specialists of the inclusive resource
center. The school should ensure that
appropriate conditions are created for
each child to fully implement his or her
potential, including children with spe-
cial educational needs.

In the center of the “inclusive”
school there is a child, regardless of
health, physical or mental abilities,
social status, family and the like. The
education system adapts to the needs of
any child. Adaptation takes place at the
level of the physical environment, edu-
cational programs, teaching methods,
implementation of an individual ap-
proach to each child, the use of perso-
nality-oriented technologies, differenti-
ated teaching, etc. A child with special
educational needs is trained under the
condition of psychological and peda-
gogical support, which is carried out by
an interdisciplinary team of specialists
(teachers, psychologists, social and cor-
rectional teachers, parents, etc.).

The state promotes support for
children with special educational needs
by providing a Subvention from the
state budget to local budgets for the
provision of state support to persons
with special educational needs (reso-
lution of the Cabinet of Ministers
of Ukraine dated February 14, 2017
Ne 88) [3]. The procedure and condi-
tions determine the mechanism for
granting subventions from the state
budget to local budgets for the provi-
sion of state support to persons with
special educational needs (hereinafter-
subvention). The main manager of the
subvention is the MOH. Subvention
managers for local budgets are struc-
tural units on education and science,
local executive authorities and local
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self-government bodies, which are de-
termined by the decision of the relevant
local Council on such a budget in ac-
cordance with the legislation.

The subvention is aimed at provid-
ing state support to persons with spe-
cial educational needs who study in
special and inclusive classes of general
secondary education institutions (ex-
cept boarding schools, special schools
(boarding schools), sanatorium schools
(boarding schools) and educational and
rehabilitation centers), namely child-
ren who are blind and with low vision,
deaf and impaired hearing, with severe
speech disorders, mental retardation,
with disorders of the musculoskeletal
system, with intellectual development
disorders, with complex developmental
disorders (including autism spectrum
disorders).

The following expenses shall be paid
at the expense of the subvention:

* carrying out (rendering) additio-
nal remedial and developmental classes
(services), certain individual develop-
ment program for students in inclusive
classes and the working curriculum
(individual education plan student) for
students in special classes;

* acquisition of special means of
correction of psychophysical develop-
ment, which enable the child to master
the curriculum. No more than 35 % of
the total expenditure for each child of
the relevant general secondary educa-
tion institution, which needs state sup-
port, is used to purchase these funds.
If the institution has several children
with special educational needs with the
same nosology, if necessary, it is possible
to purchase special means of correction
of psychophysical development for ge-
neral use. The model list of special




means of correction of psychophysical
development of children with special
educational needs is approved by the
order of the Ministry of education and
science and posted on the official web-
site of the Ministry.

In 2018, the subvention in the
amount of UAH 100 000 thousand is
sent to equip the offices of the inclu-
sive resource centers to provide psy-
chological and pedagogical assistance
to children with special educational
needs (purchase of methodological, ed-
ucational and software, items, materials
and equipment, including long-term
use) in accordance with the require-
ments approved by the Ministry of edu-
cation and science|3].

According the order of MOH of
Ukraine dated 01.02.2018 Ne 90 a po-
sition of the assistant teacher of an in-
clusive class was stipulated. In schools
with education of children with special
educational is necessary special classes
for the learning process and conduct
correctional and developing lessons,
specific curriculum, introduced the
post of teachers-speech pathologists
(teachers, speech therapist, teacher of
the deaf, teachers for the blind), other
professionals with relevant training are
provided.

In schools with education of child-
ren with special educational is neces-
sary special classes for the learning
process and conduct correctional and
developing lessons, specific curriculum,
introduced the post of teachers-speech
pathologists (teachers, speech thera-
pist, teacher of the deaf, teachers for the
blind), other professionals are provided
under load of at least 9 hours per week
on the basis of norms at the rate of 18
hours per week) [4].

Teacher’s assistant is introduced in
schools where inclusive education is
introduced to work with students with
special educational needs at the rate of
1 rate per class in which such children
study .In this way, mechanisms are in-
troduced to fully ensure the rights of
children with special educational needs
to receive quality education at the place
of residence.

At first we need to state a number
of problems related to inclusive edu-
cation, which lead to the fact that the
inclusive processes in Ukraine is per-
ceived negatively, even hostile by many
people. This applies both to the child-
ren’s group, which houses a student
with special educational needs, parents
of such students, and parents of healthy
children, as well as teachers and the
public at large.

The creation of a favorable climate
in the school environment is a necessary
condition for the success of the inclu-
sion of a child with special educational
needs in the environment of healthy
peers, which means the acceptance and
understanding of the child, the recogni-
tion of child as an equal member of the
children’s team. Only under such con-
ditions a child with special educational
needs will feel comfortable and will be
able to learn. Unfortunately, there are
often situations in educational institu-
tions where a child with developmen-
tal disabilities is not accepted by peers.
Without a doubt, this is an individual
problem, which concerns the level of
education of students, their tolerance,
respect for other people (not only to
people with disabilities, as well as el-
derly people, parents, animals, etc.). In
modern reality, when the urgent need
of the education system raises the prob-
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lem of the formation of students’ gene-
ral cultural competence, which involves
both the assimilation of the cultural
historical experience of the Ukrainian
people, and the formation of moral
qualities (kindness, mercy, compassion,
tolerance and the like), in connection
with the loss of such qualities of today’s
young generation, who live mainly in
the virtual world of illusions, formed by
computer games, the Internet, televi-
sion, education next to children who
need protection and assistance, will
create a real environment for the for-
mation of such qualities, which will ul-
timately be beneficial for children with
special educational needs and for their
healthy peers.

In foreign and domestic science
in recent years, there is a question of
including children with special edu-
cational needs in the children’s team
as early as possible, starting from pre-
school age. Being all together in kin-
dergarten, children of 3-6 years do
not quite understand the difference be-
tween them, but they get used to each
other, learn to live side by side, finding
ways of interaction and mutual under-
standing. From an early age they begin
to understand the hardships faced by
people who have development prob-
lems, become sensitive to the needs
of others, tolerant of human diffe-
rences, learn to support each other, to
interact positively. Coming to school,
they already have certain social skills,
formed in a diverse children’s team, so
the perception of children with spe-
cial educational needs will not cause
any problems. In school, this process
will continue into adulthood as child-
ren with special educational needs,
and their peers with a typical level of
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development will go with formed in a
diverse society life competencies.

Among the scientific researches the
main provisions defining the essence of
professional competence of the teacher
in domestic science include:

* formation of competence, the ba-
sis — specialization (in-depth study of a
specific field of activity;

* infer competence in the activities,
however, not only it. Efficiency of ac-
tivity, level of success of the solution of
professional tasks is a criterion of com-
petence;

* aperson is competent if this person
knows how to act successfully in a par-
ticular situation arising in the course of
professional activity;

o the rapid pace of development of
scientific information requires pro-
fessional knowledge to be with a high
level of generalization, universality,
reflect the systemic relationships be-
tween different objects of reality;

¢ the structure of competence is a
synthesis and organic unity of three
types of professional knowledge, which
determines the effectiveness and level
of activity: theoretical (conceptual),
applied and specific professional;

* competency as the information po-
tential of the human personality has a
unique character due to the individual
theoretical and imaginative models of
results-oriented frameworks. There-
fore, the formation of professional com-
petence is presented as the mastery of
knowledge of means to achieve the
goal, and as the mastery of means of de-
sign and implementation of activities in
a personally unique ways;

* competency is a relative concept: a
person can be competent not in general,
but in a specific area. The level of spe-




cialist competency depends on the di-
versity and complexity of the tasks that
can be solved [5. p. 84—124].

It should be noted that the process
of formation of such competencies
should take place in a holistic manner
both in school and in the family envi-
ronment and in the circle of friends.
Speaking about the school society, it is
important to emphasize that the forma-
tion of a positive climate for students
with special educational needs depends
not only on the perception of their
children’s team, but also by teachers.
Currently, the opinions of domestic
teachers in relation to inclusive edu-
cation have a wide range: some under-
stand its advantages and believe in the
need for inclusive education, see this as
support for teachers and positive chang-
es in the school system, others, on the
contrary, are skeptical even to the idea
of inclusive education, which causes
them outright horror at the thought of
the load that will fall on their shoulders.
Elementary information ignorance, lack
of knowledge of pedagogical technolo-
gies and the basics of psychology and
correctional pedagogy, unwillingness to
work in a team with other specialists,
emotional rejection of children with dif-
ferent types of defects and mental un-
willingness to include such children in
the usual school activities are the main
arguments of the position of teachers. If
they are not yet against working with
children with sensory impairments,
children with autism spectrum disor-
ders, behaviours, mental disabilities,
teachers are not ready to accept it, be-
cause, in their opinion, despite the se-
verity of the disorder, the child will not
be able to get the full benefit of inclu-
sive education, inclusion will entail an

additional burden on ordinary school
teachers and students, and that due to
too serious behavioural disorders the
child can cause harm to others.

Let us recall V. Sukhomlynskyi:
“Teacher begins with love for the child”
[6]. What are the criteria to measure
the love of a child entering a pedagogi-
cal institution or a teacher? Today, a
graduate of a pedagogical University or
College, having come to school, starts
first the defense of his subject, con-
sidering it his main task, we often see
how the teacher at school is perceived
first as a “language specialist”, “mathe-
matician”, “geographer” (because he
loves his profession), and only then as a
teacher-educator. We have teachers in
school who see only their subject, the
program, but not the child, teachers, for
whom nouns, adjectives, discriminant,
functions, and structure of the flower
are more important than the child’s
feelings, his inner world, interests, as-
pirations and hopes. Is such a teacher
ready to change from a defender of his
subject to a teacher who is primarily in-
terested in the child?

In our opinion, an inclusive form
of education can be engaged by some-
one who came to school by vocation.
As you know, today the pedagogical
institutions of higher education select
students, assessing their knowledge in
the subjects, and not the love to a child,
humanity, altruism, tolerance, willing-
ness to understand and perceive the
other, but namely these features are
important for teaching activities in an
inclusive space; society seems to have
forgotten that teaching is primarily a
vocation, creativity, not a craft.

The scientist Ya. Shven involves the
use of non-traditional forms and me-
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thods of work in adult education, which
in practice have proven their effective-
ness and efficiency. Preparing future
teachers, institutes of postgraduate
pedagogical education and other insti-
tutions that are engaged in professional
development should include in educa-
tional programs an inclusive theme and
form teachers’ psychological and profes-
sional readiness to work with children
with special educational needs. It is
necessary to provide them with know-
ledge of special and social pedagogy, to
provide tools and models of alternative
training using — workshop (this is an
intensive training event, during which
adults are taught through their own
activity). Summarizing the teachings of
the German psychologist and psycho-
therapist Klaus Vogel, Ya. Shven offers
a number of his practical ideas, tech-
niques and techniques of dynamic adult
education:

* brain as a complex adaptive system:
organizing the educational process, it is
necessary to take into account various
aspects of mental activity of an adult:
feelings, emotions, attention, percep-
tion, etc;

» psyche as a social phenomenon:
self-identity depends on whether we
feel belonging to others and whether
there is an opportunity to interact with
them:

* physiological factors: physiological
characteristics (stress, food, etc.) affect
the educational process. You should
consider the most optimal time for
learning — it depends on the individual
and the natural biological rhythms and
cycles (schedule a break, mini-break;
olfactory considering the factors of per-
ception of noise, odors, lighting, and
SO OM.);

130

* “in search of meaning”: during the
workshop it is necessary to guarantee
stability and trustfulness. The educa-
tional process should contain on the
one hand, a certain provocation, and on
the other — the possibility of “insights”.
That is why it is important for adult
education to be interesting and to give
the opportunity to manage own educa-
tional process, to produce an individual
trajectory of personal and professional
development;

* the need to search for departmental
and new information: adults always try
to find already known patterns, inter-
pret new knowledge through their own
experience, comprehend it. It is impor-
tant to organize the educational process
so that each student can draw own con-
clusions;

* the value of feelings in learning: it is
necessary to carefully watch emotional
climate in the group, which creates the
possibility of open communication.
Such interaction allows all listeners to
speak openly about what is happening
to them, their feelings and emotions. It
is important to create an atmosphere of
support, mutual respect and recogni-
tion in the group;

* differentiation and generalization
of information: a productive educatio-
nal process should be organized in such
a way as to form the skills of particles
and to achieve the understanding of
new information gradually. On the
other hand, the parts and the whole are
interconnected, so listeners should see
the holistic process of what they mas-
ter;

* features of adult attention: in addi-
tion, it is necessary to control the level
of noise, light and temperature in the
room-it is necessary to consciously use




symbols that have a positive impact on
peripheral perception: posters, draw-
ings, presentations (visual perception
of information), music (audio percep-
tion of information), psychological ex-
ercises on interaction (tactile percep-
tion of information);

* conscious and unconscious learning:
during active assessment, participants
can comprehend the experience and
understand how and why they learned,;

* different ways to remember infor-
mation: important and unimportant
information is remembered in differ-
ent ways. It is necessary often to repeat
and practice the facts and skills that
are mastered separately. The less infor-
mation and skills are associated with
relevant professional experience and
knowledge, the more effort requires
their content in memory. The learning
process will be more effective if it in-
volves “personal” memory-personal ex-
perience of the participant;

* the quality of understanding the in-
Jormation depends on how much it can
be felt: during the training, you should
take into account the processes of ex-
perience: use a variety of actions (de-
monstrations, projects, research, visual
imagination, metaphors, role-playing
games, dialogue, polylogue, keeping a
diary, dancing, pantomime, etc);

* learning for life: students need to
find incentives for learning. It’s crucial
to be able to have fun and feel produc-
tive as a group member. Therefore, it is
important for adults that their spiritual
needs are taken into account;

* interest and excitement in adult ed-
ucation: in the study group, an atmos-
phere conducive to “moderate” appear-
ance, in which there is little fear and a
lot of feelings should be created. Situ-

ational stress is inevitable: any training
activates personal changes associated
with uncertainty. Students will be able
to withstand such uncertainty and de-
velop a tolerant attitude to it;

* the uniqueness of the brain: the
educational process should be varied
so that all the listeners should be able
to use their visual, auditory, emotional,
verbal and non-verbal abilities. There-
fore, it is necessary to constantly give
listeners the opportunity to choose
to stimulate individual interest. You
should choose training strategies and
techniques to help each student of the
group to optimally use the brain;

* theory of seven intelligences:
Howard Gardner proposed the theory
of “seven intelligences”, opening up op-
portunities for the adult educators to
create interesting and effective learn-
ing process. After all, intelligence is the
ability to successfully respond to new
situations and learn from your own ex-
perience;

* psychological characteristics of
adult education: adults learn only what
they are willing to teach; adults learn
better what they really do; adults learn
from their mistakes; adults learn more
easily what they are familiar with [7.
p. 12-16].

In order to ensure the right of child-
ren with special educational needs aged
2 to 18 years to receive pre-school and
general secondary education, includ-
ing in vocational education institutions
and other educational institutions
providing general secondary educa-
tion, through a comprehensive psycho-
logical and pedagogical assessment of
the child’s development (hereinafter-
a comprehensive assessment), the pro-
vision of psycho-pedagogical, correc-
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tional and developmental services and
ensuring their qualified system support
is the education of institutions “Inclu-
sive resource centers”. They work in ac-
cordance with such principles as respect
for and perception of the individual
characteristics of children, respect for
the best interests of the child, non-dis-
crimination and violation of the rights
of the child, confidentiality, access to
educational services from an early age,
interdepartmental cooperation.

Inclusive resource centers are crea-
ted on the basis of one inclusive re-
source center for no more than 7 thou-
sand children living in the territory of
the united territorial community (dis-
trict), and no more than 12 thousand
children living in the city (district)[8].

The main requirements for the pro-
fessional competence of teachers in
the implementation of inclusive edu-
cation, according to scientists T. Gur,
L. Chernikova, which should be provi-
ded in the system of postgraduate edu-
cation of pedagogical education, in-
clude namely:

* the motivational component of
professional competence of the teacher
in the conditions of implementation
of inclusive education is characterized
first of all by acceptance of values of
philosophy of inclusive education, hu-
manistic orientation, positive motiva-
tion of professional and personal self-
development. It is self-correctional,
defines the functional unity of all other
components;

* cognitive component involves a
system of theoretical and methodologi-
cal knowledge in the field of inclusive
education, namely, entity and inclu-
sive education (principles, contents,
forms, methods and the like), its dif-
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ferences from other educational forms;
the peculiarities of psychophysical de-
velopment of children, psychological
regularities and peculiarities of the age
and personal development of children
with features of psychophysical de-
velopment; methods of psychological
and didactic design of the educational
process for collaborative learning of
children;

* the constructive component of the
professional competence of teachers in
the implementation of inclusive educa-
tion consists of a system of special ana-
lytical and prognostic, design, correc-
tional, pedagogical and communicative
skills. According to these scientists, the
main professional skills are: to create a
developing educational environment,
to provide social and pedagogical sup-
port to a child with special education-
al needs; to implement the principle
of team approach in interaction with
various specialists; to apply methods of
forming a positive social and psycho-
logical climate in the classroom; situ-
ationally respond quickly to problems
that may arise in the child and quickly
solve them; own methodological meth-
ods of adaptation of the curriculum to
the special needs of the child; to carry
out parity contacts with the child with
special needs, etc;

* personal component system in-
cludes competencies which are the sys-
tem forming which include empathy,
reflectivity, cognitive openness, flex-
ibility, self organization and the like. It
is the ability to respond flexibly to the
special educational needs of children
with mental and physical development,
as well as to find alternative forms of
communication with such a child is
considered one of the main professional




qualities of a teacher in an inclusive
education [9. p. 114-115].

In accordance with paragraph 31 of
article 48 of the Law of Ukraine “On
general secondary education” the Cabi-
net of Ministers of Ukraine, Council of
Ministers of the Autonomous Republic
of Crimea, regional state administra-
tions, Kyiv and Sevastopol city state
administrations and bodies of local self-
government were ordered before until
September 1, 2018, to provide:

* changing the type of subordinate
boarding schools (except institutions of
secondary education for children with
intellectual disabilities) to a gymna-
sium, a lyceum in accordance with the
requirements of this law with the pre-
servation of boarding schools with par-
tial or full content of students (pupils)
at the expense of the founder (found-
ers). The termination of functioning of
boarding schools as a part of such insti-
tutions is possible only after the deci-
sion in accordance with the established
procedure of the question of obtaining
by pupils (pupils) of education and/
or receipt of the corresponding social
services in the place of their residence
(registration) or the residence (regis-
tration )of their parents;

* creation of regional (city — in the
cities of Kyiv and Sevastopol) resource
centers to support inclusive education,
as well as district, city (district in the
cities) inclusive resource centers, in-
cluding in the united territorial com-
munities, through the reorganization of
the existing network of psychological,
medical and pedagogical consultations
[10].

Another urgent problem is the atti-
tude to the inclusion of parents of child-
ren with special educational needs of

those people who are not always ready
to send their child to an ordinary school
next to children with a typical level of
development, trying to protect their
child from the outside world, fearing
rejection, insults, ridicule from others,
so for them the most appropriate is a
special institution or individual form
of education. Such parents of children
with special needs have a number of
established prejudices regarding educa-
tion in general education schools, even
inclusive ones. One of the main ones is
the negative attitude towards children
with special needs on the part of school
teachers, parents of healthy children
and children themselves.

As D. Velychko notes “in general, the
prevailing opinion is that the society is
not ready for an adequate perception of
children with special needs. The more
significant the problem of the child is,
the more the child and the parents face
a negative attitude on the part of both
adults and children. That’s why parents
try to protect their children from psy-
chological trauma and don’t want them
to act as “trainers” for the formation of
public tolerance” [11, p. 48]. The edu-
cational work of schools, parents’ com-
mittees, parents of children with special
educational needs, public organizations
and the state as a whole is of crucial im-
portance for solving this problem.

Summary. Specifics of training
teachers in the implementation of ef-
fective inclusive education system in
Ukraine is possible on the basis of the
interaction of several factors, primar-
ily state support, improvement of legal
support, improvement of methodologi-
cal and personnel support of inclusive
education, the transition of postgradu-
ate pedagogical education from a didac-
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tically-methodical orientation, provi-
sion of compensatory features, such as
the improvement of professional com-
petence and professional and personal
development of a specialist [9, p. 122].
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