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PROFESSIONAL COMPETENCE OF THE SOCIAL
TEACHER AS A PRIORITY FOR SUCCESSFUL
PROFESSIONAL SELF-FULFILLMENT

Abstract. The category “professional competence of social pedagogue” is ana-
lyzed in modern domestic and foreign researches and introduction of a competent
approach in the system of professional training of future social pedagogues. The
transition to a competent approach in education means reorienting the content
from the process to the result of education, and the result of the formation of pro-
fessional competence is the ability of a specialist to meet the dynamic conditions
and demands of the labor market. The system of professional training of social edu-
cators involves the unity, interdependence and continuity of the system function-
ing and structural components, which is a prerequisite for the professional-per-
sonal formation of a specialist, supplementing and deepening vocational training,
ensuring the possibility of lifelong learning, the transition of a specialist to a new,
higher level of professional competence, variation and possibilities of intensifica-
tion of these transitions.
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IIPO®ECIAHA KOMIIETEHTHICTb
COLIAJIBHOI'O IEJATOTA SIK IIPIOPUTET
VCIIIIHOI IPOMECITHOI CAMOPEAJII3ALII

AHoTamnis. Y ctaTTi mIpoaHasi3oBaHo KaTeropiio “npodeciiiia KOMIETEHTHICTb
COIaJILHOTO Tie[iarora” B Cy4aCHUX BITYM3HSHUX 1 3apyOisKHUX JOCITIIKEHHSIX Ta
BITPOB/PKEHHST KOMIIETEHTHICHOTO TiJIXOAY B cHUcTeMi mpodeciiinol miaroTos-
KM MaliOyTHIX comiaabHKX Teaaroris. [lepexia 10 KOMIIETEHTHICHOTO TTHX01Y B
OCBITi O3HAYAE TIEPEOPIEHTAITIIO 3MICTY 3 TIPOIIECY Ha PE3YJIbTAT OCBITH, a PE3yJIb-
tatoM (hopMyBaHHS MTPOQECiiHOT KOMIIETEHTHOCTI € 3/IaTHICTH CIEeIiagicTa Bijl-
MOBIJIATH JIMHAMIYHUM YMOBaM 1 3arnuTamM puHKY mpaiti. Cuctema mpodeciitHoi
IITOTOBKU COIaJbHUX MearoriB mepeibavyae €HiCTh, B3aEMO3YMOBIIEHICTD,
HEIEePEPBHICTh 1 HACTYTHICTh (DYHKI[IOHYBAaHHS CUCTEMHUX 1 CTPYKTYPHUX KOM-
MIOHEHTIB, 110 € HEOOXiHOI YMOBOIO IIPOdeciiiHo-0c00MCTICHOT0 (hOpMyBaHHS
(axiBIiist, JOMOBHEHHS i OrJINGAeHHS TPOMECiitHOT 1MiAroTOBKH, 3a0e31e4eHHs
MO3KJIMBOCTI HaBUaHHS YIIPOOBIK KUTTSI, Tlepexoy (daxiBlg Ha HOBUIA, BUIINI
piBeHb MpodeciitHOT KOMITETEHTHOCTI, BAPIATUBHOCTI | MOKJINBOCTI iHTEHCH((]IKa-
Ii1 WX TTepexXOo/IiB.

Kmouogi ciioBa: ocBita, KOMIIeTeHIlis, TpodeciitHa KOMIIETEHTHICTb, COIliaJlb-
HUM T1e/1aror, KaTeropis, mpodecionariam.

ITPO®ECCUOHAJIbHAA KOMIIETEHTHOCTb
COITUAJIbHOTO IMEJATOTA KAK IMPUOPUTET YCHEIIHO
MPO®ECCHOHAJIbBHON CAMOPEAJIU3AIINU

Annoranus. [lpoananmsupoBanbl KaTeropus “npodeccuoHabHas KOMIIe-
TEHTHOCTh COIMAJBLHOTO Tiefarora” B COBPEMEHHBIX OTEYECTBEHHBIX U 3apy-
OEKHBIX MCCJIEIOBAHUSIX U BHEAPEHHE KOMIIETEHTHOCTHOTO MOJIX0/Ia B CUCTEME
podeccuoHaIbHON MOATOTOBKU OYAYIIMX COIMATBHBIX MeaaroroB. Ilepexom K
KOMIIETEHTHOCTHOMY TOJIXO/y B 00pa3oBaHWU O3HAYAET TIEPEOPUEHTAINIO CO-
JIEpIKAHUS ¢ TIPOIecca Ha pe3yJsbraT 0Opa3oBaHusl, a pe3yIbraToM (hOpMUPOBa-
HUST TIPO(HECCUOHATBHOI KOMITETEHTHOCTH SIBJISIETCST CIIOCOOHOCTD CIEI[HATNCTa
OTBEYATh JMHAMWYHBIM YCJIOBUSM U 3arpocaM pbiHKa Tpyaa. Cucrema mpodec-
CHOHAJBHON MOITOTOBKY COIUABHBIX TI€/IaTOTOB TIPEATOIaraeT eJIMHCTBO, B3au-
MOOGYCJIOBJIEHHOCTD, HEITPEPBIBHOCTH U MTPEEMCTBEHHOCTD (hYHKITMOHUPOBAHS
CHCTEMHBIX U CTPYKTYPHBIX KOMIIOHEHTOB, UTO SIBJISIETCS] HEOOXOAUMBIM YCJIOBU-
eM 1podecCnOHATBbHO-TUYHOCTHOTO (DOPMHUPOBAHMS CIIEIIUATUCTA, JOTTOJTHEHUS
u yraybsieHust mpohecCUOHAIBHOM MOATOTOBKH, OGECIIeYeHUsT BO3MOKHOCTH
0Oy4YeHUsT Ha TIPOTSKEHU Y JKI3HH, IEPEX0/ia CIEeIHalIncTa Ha HOBbIiT, Hojiee BbI-
COKMI ypoBeHb TPOGECCHOHATIBHON KOMIIETEHTHOCTH, BAaPUATUBHOCTU U BO3-
MOKHOCTU MHTEHCU(DUKAIIIYT ATUX TIEPEXO/IOB.

Kiouessbie ciioBa: o6pa3zoBanue, KOMIETEHIHS, TIPO(ecCHoHaTbHAS KOMITe-
TEHTHOCTb, COIIMAIBHBII Me/Iaror, KaTeropus, NpodeccuoHaIn3Mm.
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Problem statement. In the pre-
sent context, the process of professional
education takes on particular signifi-
cance as a factor of development of so-
ciety throughprofessional development
of each personality, which turns into a
process of educators’ gaining activity
experience in order to achieve profes-
sionally and socially significant com-
petences (competencies). Therefore,
just the competency-based approach
represents an effective methodology for
building practice-oriented education in
the 21 century.

Amid socio-economic transforma-
tions in Ukraine and the European
development vector choice, the signifi-
cance of the social sphere of contem-
porary Ukrainian society dramatically
emerges full blown. Accordingly, re-
quirements for professional training of
experts in the social sphere, in particu-
lar, social teachers are becoming more
severe.

Analysis of recent research and
publications. Note thatresearchers pay
considerable attention to the problem
of professional training of social tea-
chers. Overall, the problem of profes-
sional training of future social teach-
ers is reflected in the scientific tenets
of social pedagogy theory developed by
I. Zvereva, M. Galaguzova, A. Kapska,
L. Koval, I. Lypskyi, A. Mudryk, A. Ry-
zhanova, L. Shtefan [1]; O. Bezpalko,
H. Laktionova, V. Orzhekhovska,
Yu. Polischuk, S. Savchenko, V. Teslen-
ko have researched social care teach-
ing work with children and youth in
various societies [1]. Works by domes-
tic scholars R. Vainola, L. Mischyk,
V. Polischuk, V. Sorochynska, S. Khar-
chenko are devoted to issues of pro-
fessional training of future experts in

the social sphere [2]; such scholars as
A. Aleksiuk, V. Andruschenko, V. Bez-
palko, R. Vainola, V. Haluzynskyi,
M. Yevtukh, L. Zavatska, 1. Zvereva,
I. Ziaziun, A. Kapska, O. Karpenko,
T. Levchenko, L. Mischyk, N. Nych-
kalo, V. Polischuk, T. Semyhina, I. Tru-
bavina, N. Chernukha have studied
general-theoretical issues of profes-
sional training and the content of pro-
fessional education [3; 4]; A. Boiko,
S. Honcharenko, I. Ivanova and others
have engaged in researching the process
of forming professional skills [5].

Such Ukrainian scholars as V. Bo-
lotov, V. Serikov, A. Ovcharuk, O. Po-
metun, O. Lokshyna, O. Savchenko,
O. Trubachova, L. Paraschenko and
others [6] have studied problems of the
competency-based approach as a prio-
rity segment of professional training of
specialists. Comprehension and inter-
pretation of the foundational issues of
the relationship of skills and competen-
cies, development of the requirements
for competence and their measurement
are reflected in works by such foreign
and domestic scholars as J. Raven,
A. A. Khutorskoi [7], N. Bibik, L. Va-
schenko, 1. Yermakova, O. Lokshyna,
O. Ovcharuk, L. Paraschenko, O. Po-
metun, and O. Savchenko [8]).

The competency-based approach
methodology in higher education is
based on the conceptual thesis about
the necessity to replace traditional re-
productive teaching by creative and
active one, which must facilitate not
only gaining knowledge, abilities, and
skills but alsopersonal development of
student youth, formation of a system of
sociocultural needs, and self-actualiza-
tion and self-fulfillment of personality.
The conceptual essence of the above-
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mentioned approach lies in enabling
students to master a clear-cut system
of professional competencies, in using
the specifics of the activity and person-
centered approaches in contrast to the
knowledge-centered approach as a con-
dition for improving quality of training
of specialists and modernizing higher
education.

It is worth noting thatthe process of
reforming the higher education system
within the educational environment of
Ukraine is related to development and
introduction of the competency-based
approach into the system of profes-
sional training of specialists. Build-
ing professional competence of future
specialists is a qualitative indicator of
performance of the higher professional
education system. Building compe-
tence that reflects the training results,
scale of values, system of motivation for
a particular type of activity, as well as
social and moral standards, personal-
ity characteristics of the specialist and
his interaction with the social environ-
ment is the purpose and outcome of the
educational process.

The purpose of this paper is to ana-
lyze the category of “professional com-
petence of the social teacher”in current
domestic and foreign studies.

Basic material presentation. Note
that thepolyparadigmatic nature of
socio-educational activities calls forth
applying a fairly large number of scho-
larly approaches to organization of
training of social teachers. The content
of training of future social teachers
at universities is to create conditions
for formation of a socially and profes-
sionally skilled personality the prin-
cipal of which include acmeological,
personal, personality-centered, activi-
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ty-related, systemic, and competency-
based.

Diagnosis of the status of profes-
sional training of social teachers goes
to prove thattheoretical insights into
development and introduction of the
competency-based approach into the
professional education system are un-
derused toovercome contradictions
between the constantly growing re-
quirementsof society for the level of pro-
fessional competence of social teachers
and the actual level of their professional
qualifications; between the spheres of
professional activities of social tea-
chers and the specific field of their pro-
fessional education; between the need of
society to enhance the prestige of those
engaged in socio-educational activities
and their insufficient professional com-
petence; between constant extension
of spheres, functions, implementation
of innovative technologies for profes-
sional socio-educational activities and
the traditionally reproductive mode of
operation of the system of professional
training of specialists, between the ac-
tual capabilities of educational estab-
lishments and new educational needs
of the participants in the educational
process, educational services consu-
mers [9, p. 82].

According to most researchers and
practitioners, transition to the com-
petency-based approach in education
means refocusing the content from the
process to the outcome of education,
while building professional competence
results in the ability (capacity) of the
specialist to meet dynamic conditions
and needs of the labor market, have hold
appropriate potential for practical solu-
tion of professional problems, search
of his own professional self within the




social structure of society. [3, p. 34—
42]. In particular, I. Zimniaya notes
that the strategic thrust of moderniz-
ing the education content is focused on
“competence” and “skills” [10].

Summing up the experience of con-
temporary scholars, it is worth arguing
that it is reasonable to understand com-
petency as a comprehensive integrated
personality trait, whichdetermined the
level of personal development and pro-
fessional training that is the product of
this process. This qualitative personal
characteristic provides for not only
structured sets of knowledge, abilities
and skills but also attitudes, creative
energies and analytical thinking, which
enable the student’s personality to pin-
point, identify and solve, regardless
of the context, problems peculiar to a
certain sphere of activity. Competence
is built upon combination of mutu-
ally correlating cognitive attitudes and
practical values, emotions, behavioral
components, all that can be mobilized
forvigorous activity of the graduate of
a contemporary higher education insti-
tution [6, p. 45].

In the contemporary context, the
concept of “competence” is in the midst
of contemporary socio-educational sci-
ence and practice, since it opens quali-
tatively new prospects for understand-
ing the importance of education, life
results of educational activities. The
concept of competence is rooted in the
idea of forming a competent person
and specialist, who not only has neces-
sary knowledge, professionalism, high
moral standards but alsois able to act
adequately in appropriate situationsap-
plying this knowledge and assuming
responsibility for a specified activity
[11, p. 38]. Competence imposes high

requirements on autonomy of the per-
sonality, its ability to assume respon-
sibility, capacity to act constructively,
rationally, flexibly, aggressively, and
creatively; on optimistic dedication to
life, the ability to combine own perso-
nal self-fulfillment with the conditions
of life in society.

The dynamic and contradictory na-
ture of development of contemporary
society imposes its requirements on
successful personality integration, re-
quires increasingly more efforts of an
individual himself and provides for de-
velopment of overall personality com-
petence. Today, only that individual can
meaningfully live and work in society
who is able tomake independent choic-
es and autonomous decisions. These
and other conditions of social function-
ing of man dictate the need to acquire
modern competencies, which enable to
realize cognitive, spiritual-moral, cre-
ative, communicative and aesthetic po-
tential of personal development. In the
process of lifelong creative work, the
nature and value of competence, which
reflects cognitive, operational-techno-
logical, motivational, ethical, social and
behavioral aspects, become obvious to
the fullest extent possible. Competence
reveals the degree of involvement of an
individual in active action, the ability
to effectively resolve a problematic real-
life situationmustering for this purpose
knowledge, abilities, experience, and
values. Competencedoes not amount
either to knowledge or skills; it can be
considered as a possibility of establish-
ing a link between knowledge and a
situation, as an ability to find, reveal
a procedure (knowledge and) suitable
for a problem resolution [12, p. 102—
103].
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Research into the problem of per-
sonality competence in modern theory
and practice are in a greater degree are
related to studying the phenomenon of
professional competence. Analysis of
the modern understanding of profes-
sional competence by different scholars
allows regarding it asa body of knowl-
edge and skills thatdetermine profes-
sional work effectiveness [13]; a body
of professional knowledge and profes-
sional significant personality attributes
[14]; a manifestation of professional
and general personal culture [7].

Distinguishing the terms “compe-
tence” and “competencies,” V. Kraievskii
and A. Khutorskoi explain that compe-
tency means a range of issues in which
an individual is versed and experienced,
while competence is acombination of
relevant knowledge and abilities in a
particular sphere of activity enabling
to effectively act therein [7, p. 56]. The
functions of competencies in education
reflect a social mandate for training of
youths, are a condition for realization
of personalized meanings of teaching,
represent intersubject elements of the
education content, enable to link theo-
retical knowledge to its use; and consti-
tuteintegral characteristics of specialist
professional training quality.

The system of professional training
of social teachers provides for unity,
interdetermination, continuity and
succession of operation of system (val-
ue-based, meaning-based, functional,
technological,  professional-personal,
regulatory-legal, activity-related, diag-
nostic-remedial) and structural (pre-
professional, heterolevel professional
and post-degree) components, which
is a prerequisite for professional-per-
sonalformation of specialists, comple-
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menting and deepening professional
training, enabling life-long learning,
transition of specialists to a new, higher
level of professional competence, vari-
ability and possibility of intensification
of such transitions| 15, p. 12].

Most researchers consider the con-
cept of “competence” asa research ca-
tegory, which describes man as a pro-
fessional entity, his ability to success-
fully exercise his professional powers.
Meaning-based analysis of the findings
of theoretical and practical studies on
the problem of professional competence
of the social teacher indicates variabi-
lity in understanding the essence, ap-
proaches to definition, structure defi-
nition, and technologies to build it in
students—future social teachers. Let us
cite definitions of professional compe-
tence by different authors-researchers
in order to define common and distinct
characteristics of this phenomenon.

Professional competence of the so-
cial teacher is defined as a set of inter-
related personal qualities providing for
a mastery of theoretical knowledge and
practical skills, an ability to apply them
in the course of professional activities,
capacity to creatively resolve problems,
take the consequences of his activities,
as well as professional advancement
through constant development, self-
improvement and self-education [15,
14,16, 2].

Professional competence is not only
an integral part of the process of socia-
lization (labor stage, professional so-
cialization) of the individual but also an
indicator of success of its course. Deve-
lopment of professional competence is
an active process that lasts throughout
man’s working life and unfolds sequen-
tially in accordance with professional




becoming of personality taking on new
forms at every stage of professional de-
velopment of the specialist. During its
formation, it undergoes a number of
stages: professional adaptation, profes-
sional identification, professional indi-
vidualization and professional personi-
fication [13].

Analysis of the results of research in
the problem of professional competence
shows thatfor the time being the term
“competence” in professional pedagogy
is definitely theoretically substantiated
in a general pedagogical sense, is main-
ly used in cases when it is about asuf-
ficiently high level of skills and profes-
sionalism of the specialist. However, the
specifics of socio-educational activities
impose their specific requirements on
formation of professional competence
of the social teacher.

It is worth noting that professional
competence of the social teacher is an
essential component of professiona-
lism, which includes knowledge and
erudition,displays itself in successful-
performance of professional tasks and
enables an individual to be versed in
issues of a certain area of public activ-
ity, competently resolve problems of his
professional activities. The said phe-
nomenon provides for the presence of
those personal qualities, which enable
to act responsibly and independently.
An important aspect of understanding
the theoretical content of the concept
of competence lies in the fact that it-
does notmean acquisition of a certain
set of knowledge, professional skills in
a certain specialty but a combination of
the latter with developed specific abili-
ties and qualities of personality,specific
competencies,which, in the aggregate,
will contribute to effectiveness of pro-

fessional activities of the social sphere
specialist[8, p. 282—283].

An important task of operation of
the system of professional training of
the social sphere specialists is to form
not just a system of special knowledge,
skills and abilities of the specialist
(social teacher) but exactly a system
(certain set) of competencies as an in-
tegrative system subject to the specific
of professional activities (socio-edu-
cational activities in society). Com-
petence imposes strict requirements
on personal autonomy of the social
teacher, on hisability to assume respon-
sibility, capacity to act constructively,
rationally, flexibly, aggressively, and
creatively; on optimistic dedication to
life, the ability to combine his individu-
ality with the conditions of life.

Conclusions. Consequently, based
on analysis of the positions of research
scholars on the problem of the com-
petency-based approach, problems of
professional competence of the spe-
cialist, it may be deduced that profes-
sional competence of the social teacher
means a general ability and readiness
founded on knowledge, skills, abili-
ties, values, attitudes and experience,
which enable using socio-educational
customer management techniques, per-
form professional tasks in standard and
nonstandard situations in the course of
professional practice. Introduction of
the competency-based approach into
the process of professional training of
social teachers means formation of a
mix of professional competencies of the
specialist — general-theoretical and
practice-oriented, whichindisputably
become the basis for and the priority
vector of successful professional self-
fulfillment
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