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ARCHETYPAL STRATEGY FOR OVERCOMING
IDEOLOGICAL CONFLICT: OF ISRAEL

Abstract. In the article lessons are reflected creations of the state Israel, that
deserve the use in practice of state building of Ukraine. It is marked that proceed-
ing in the mother tongue and fixing became basis of educational politics of the
young state her as languages of the state. In the first decade of development, Israel
continued to assist three basic educational directions of country: so-called “gene-
ral”; “working”; “religious”, that crpsio to the association of all possible commu-
nity groups and even groups round the idea of creation of the state. The state
through the educational sphere put maximum efforts to weaken the influence on

the development of society of the main contradictions: ethnic, religious and in-
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terethnic — the main tools in this were politics and ideology, and technology —
educational influence.

Keywords: The State of Israel, the Knesset, Hebrew, the kibbutz, the Israeli
Workers’” Party, the Mizrahi, the moshavs, ulpans, educational destinations, re-
patriates, zionism.

APXETUIIHA CTPATETISI JIOJIAHHS
CBITOIVISI/THOTO KOH®JIIKTY:
JIOCBIJI 13PALJTIO

AHoTaiiss. Y cTaTTi BUCBITJIEHO YPOKH JiepsKaBoTBopeHHs [3paisio, 1o 3a-
CJIyTOBYIOTh HA BUKOPHWCTAHHS Ha TPAKTHIL JEPKAaBHOTO OyIiBHHUIITBA YKpai-
HU. 3a3HaueHo, 1110 OCHOBOIO OCBITHbBOI MOJIITUKN MOJIOJIO] JIepsKaBU CTaJo Bijl-
HOBJIEHHSI PifiHOT MOBM 1 Ge3ajbrepHATUBHE 3aKPIIJIEHHS 1l IK MOBU JIeP/KaBH.
Y nepuie pecatupiuus po3BUTKY I3paisb NpPOLOBKYBaB CHPUSTH TPHOM OC-
HOBHMM OCBITHIM HallpsiMaM KpaiHW: TaK 3BaHOTO “3arajbHOro”, “pobitHu4oro”,
“petiriiiHoro”; mo cupusiio 06’ €IHAHHIO BCIX MOKJIUBUX CYCIIJIBHUX IPYII i Ha-
BiTh I'PYIIOK HABKOJIO i/iel iepskaBOTBOpeHH:I. /lep:kaBa uepes ocBiTHIO chepy J10-
KJIa/[ajla MAaKCUMYM 3YCUJIb JIJis1 OCJTabJIeHHsT BIIMBY Ha PO3BUTOK CYCIiJIbCTBA
OCHOBHUX MPOTUPIY: €THIYHUX, PEJITTHHUX Ta MI>KHAI[IOHAJIbHUX — TOJIOBHUMU
IHCTPpYMEHTaMHM y 1IbOMY CTaJIU MMOJIITUKA H 1/1€0JI0Tid, a TEXHOJIOTIEI0 — OCBITHIHN
BILJIUB.

KmouoBi cioBa: jep:xasa Ispainb, Knuecer, iBput, kiOyiu, Po6iTHuua
naptisg I3painio, Mispaxu, MolliaBu, yJabllaHU, OCBITHI HAIIPAMU, PelaTpiaHTH,
CiOHI3M.

APXETHUIIHAA CTPATEIUs IIPEOJOJIEHUSA
MHUPOBO33PEHYECKOIO KOH®DJ/IUKTA:
OIIbIT N3PANJIA

Annoranus. B cratbe oTpakeHbl ypoKU co3gaHus rocyaapersa Vispauis, Ko-
TOPbIE CTOUT UCIIOJIb30BATh HA IPAKTUKE TOCYAAPCTBEHHOTO CO3/aHusT YKPAUHBL.
OTMeueHo, 4To OCHOBOI 00pa3oBaTe/NbHOI MOJUTUKU MOJIOLOTO TOCYAApCTBa
CTajI0 BO30OHOBJIEHKE POAHOTO A3bIKA U Oe3aJbTePHATUBHOE €r0 3aKpeIeHne
KakK s3bIKa rocyzapceTsa. B mepsoe pecatuierue passutust V3panib mIpogoKall
C110c0OCTBOBATH TPEM OCHOBHBIM 0OPa30BaTeIbHbIM HAIIPABIEHUSIM CTPAHbL TAK
HasbIBaeMoro “obiero”, “paboyero”, “peMruo3Horo”, 4To CocoOCTBOBAIO 00b-
eIMHEHNIO BCEX BO3MOKHbBIX OOIIECTBEHHBIX IPYI U JaKe IPYIOK BOKPYT UAEH
co3manua rocygapersa. LocyapeTBo yepes oOpasoBaTesibHylo cdepy NpHKIIa-
JBIBAJIO MAKCUMYM YCHJIMIA [/ Ocaab/ieHns BAUSHUS HAa PasBUTHE OOIIECTBA
OCHOBHBIX NPOTUBOPEYMIi: STHUYECKHX, PEJUTUO3HBIX U MEKHAIMOHAIbHBIX —
IJIABHBIMU UHCTPYMEHTAMMU B 9TOM CJIYKIJIU HOJIUTUKA U UIE0JOTHs, a TEXHOJIO-
rueit — o6pa3oBaTebHOE BIUSHUE.

Kmouesble ciioBa: rocyaaperso Mspawnnb, Kueccer, uBput, kubyiisl, PabGovast
naprus Vispauass, Muspaxu, MOLIABbI, YJIbIaHbl, 00pa3oBaTeIbHbIE HalpaBJIe-
HU, PENIATPUAHTBI, CHOHU3M.
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Target setting. The proclamation of
the state of Israel on14 of Mayin 1948
has completed a long period of struggle
of Zionist movement for the creation of
a Jewish cell settlements in Palestine
and then the state. Israel has become a
unique example of the materialization
of a political idea. Just “the political
movement that set out a goal to restore
a Jewish state in Palestine has become
the reason and mechanism of the state”.
Its leaders designedconceptual frames
of national building, provided social
mobilization, set priorities of practical
implementation of the formed ideas us-
ing diplomatic, military, political and
economic means for its implementa-
tion” [6, p. 7].

The history of this country is of a
particular interest to the Ukrainian re-
searchers of the history of state build-
ing. It was created in the center of Arab
world and it had had been unrecogniz-
ed by its neighbors for many years, it
faced serious threats and it was forced
to use extraordinary measures to ensure
the security, and its citizens still live
in constant tension and on this back-
ground they have developed economy
and civil society with a high level of
social protection and justice. The expe-
rience of serious security, social, ethnic,
economic challenges is instructive and
useful for Ukrainian officials. Particu-
larly instructive is the experience of
Israel's national education system that
could integrate all public educational
movements and send them into the
mainstream of state creation and state
affirmation, to create one of the most
effective educational systems in the
world that allows every citizen of the
country if he wants to release his poten-
tial and later implement his knowledge

and skills. For 15 years of the twenty-
first century (from 2002 to 2017), eight
Israeli citizens have become awardees
of Nobel Prize in scientific disciplines,
in addition, the country ranks the third
place in the world in the number of sci-
entific publications per capita and the
second place in the number of people
with higher education [8]. But, despite
such high achievements, the Israeli ed-
ucation system has a number of specific
unresolved problems caused by the dif-
ficulties in implementing the internal
state policy and hostile attitude of the
majority of the Arab neighboring coun-
tries.

On the base of the experience ofna-
tion-forming archetypal strategies of
foreign countries using their and own
experience of overcome ideological con-
flicts (East-West Ukraine) we have to
adjust our educational strategy so that
it ideologically “cement” the popula-
tion of Ukraine in Ukrainian multieth-
nic and multicultural nationon the base
of the idea of a prosperous Ukraine.

Analysis of recent research and
publications. In the science of public
administration, a number of the nation-
al scientists and educators give their at-
tention to the problems of development
of national education (V. Andrushchen-
ko, I. Vakarchuk, L. Hubernsky, S. Dov-
gyi, M. Zgurovsky, V. Kremin, V. Lu-
govyi, P. Talanchuk, G. Shevchenko),
but the experience of participation of
educational policy in the consolidation
of the nation state in the process of state
creation in relatively “young” democra-
cies and countries is being studied not
enough. Little attention is focused on
the exclusive role of education (in our
opinion, the main one) in the nation-
building processes. It is important to
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pay attention to the works of foreign
researchers of this subject in Israel that
determines the development of state
processes, Aran Zalman [1], A. Gluzman
[5], I. Zvyahelskaya [6], O. Karpenko
[10], N. Nardy [9], N. Rozenshteyn
[12], I. Tversky [7] T. Tsameret [14],
N. Sheynyn [15], and others.

The purpose of the article is to
identify the key points of experience
of implementationof Israeli strategies
in the formation of educational policy
and educational space for the Ukrain-
ian realities.

The statement of basic materials.
The historical lessons of state build-
ing of Israel, the country which actu-
ally revived its statehood after a break
of two thousand years deserves not
only for the scientific interest, and in
many cases emulation in the history of
state-building of the modern history of
Ukraine. The archetypal strategy for
overcoming the ideological conflict de-
serves particularly interest.

First, let us discuss the very defi-
nition of “archetypal strategy”. The
word “archetype” came from the Greek
words “arshe” — origin and “typos” —
shape, pattern. In the late ancient phi-
losophy the word was used to define the
prototype, ideas. The Greek philoso-
phers interpreted “Gpyai” as the begin-
ning or the primary principles, such as
water, fire what they called “attepov”,
“endless”. Thus, it is about the primary
states that never get old, can never be
surpassed, and always exist [2].

Archetype is, first of all, a result of
creative work of the human brain and,
maybe, in a less degree, it was influ-
enced by the environmental conditions.
The archetypes of the collective uncon-
scious of K. G. Jung mean the sphere of
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deep layers of the human psyche and
they havestable features of the ancient
human experience. [16] This way, by
K. Jung, the unconscious consists of
three layers: the personal unconscious
as its surface layer, the collective uncon-
scious of innate deep layer and that one
that have not an individual but a gene-
ral nature, it includes the experience of
previous generations of mankind and it
covers overpersonaluniversal pattern,
performingas a common basis of the
spiritual life of humanity [16].

We define the direction of the de-
velopment of the controlled object by
a management strategy (organization,
country) in accordance with the stated
purpose, and it appears not only in the
development programs, but also in spe-
cial quality of management functions
and management solutions, personnel
and management organization. The
management strategy finds the actual
implementation in the program of the
development, purpose and mission,
principles of practical management,
personnel requirements, themethods of
development of management decisions.
Using the term strategy, we understand
a set of guidelines and restrictions that
determine the direction of development
in accordance with the set purpose [13].

The use of the archetypes of national
traditions in Israel during the formation
of the national education system made
it possible to build a strong, self-suffi-
cient and self-organized national com-
munitywhich authentic model depends
on a man as the greatest value [11]. The
freedom, in its turn,appears through the
empathy as a way of understanding the
essence and the image of man’s lifeand
also tolerance asa respectful attitude to
every person regardless his physical ad-




vantages or disadvantages. The arche-
typal educational strategythat carried
out in Israel allowed to unite all cul-
tural public trends, both local residents
of settlements and repatriates. Thus,
the “archetypal strategy” is one of the
most advanced management features,
especially if it is based on the mental-
ity and cultural heritage of the ethnic
group, reflecting its cultural history of
ontogenesis [11; 13].

In the early years of the state exist-
ence, the great attention was paid to the
development of the native languages,
Hebrew and the study of hundred thou-
sands of repatriates, as most of them
came to the country and spoke other
languages. The staff teachers and volun-
teers were engaged in this matter a long
time. The hundreds of Ulpans (schools
for teaching Hebrew) have been es-
tablished throughout the country. The
need for rapid language mastering pro-
moted the development of the unique
methods and techniques of teaching.
The most part of migrants-repatriates
showed the persistence and a strong de-
sire to learn the native but not forgot-
ten language and to achieve greatpro-
gress. There were no similar examples
in the world of the state which in such
a short period of time could so quickly
convert actually “dead” language in
alive, spoken and the one that is deve-
loping [ 14, p. 8]. It may be claimed that
the educational policy of the young Is-
raeli state began with the restoration of
the native language and its uncontested
consolidation as a state language. This
experience and the political will were
not enough, and by this time, it is still
not enough for the Ukrainian authori-
ties in the formation of state ideology
and linguistic space of the Ukrainian

state. The language policy in the state
ideology, especially today, in the con-
ditions of the Russian aggression must
become a part of its archetypal strategy
of the formation of a national model of
the education of Ukrainian state.

Knesset (the parliament of the coun-
try — 120 deputies) passed a law on
compulsory education at one of its first
meetings in 1949. According to this law,
all children in Israel, whether Jews or
Arabs, children of native population or
repatriates, ordinary students or chil-
dren who need special educational and
social approachmust have the right on
free eight-year education. In parallel
with the development of primary edu-
cation the state applied maximum ef-
forts for the development of secondary
education and teacher training in those
years (the percentage of women among
teacher’s audience was quite signifi-
cant and it was growing). The ideology
and politics played an important role
in those years in education, as educa-
tion was actually ruled by the parties
and political movements, rather than
authorities. The schools often formed
that worldviewto which ideology the
dominant party belonged, the minister
of education of the country was ap-
pointed with a delay of one year. It was
a famous writer of the country, journal-
ist and historian ZalmanShazar [14,
p. 9]. Subsequently, he was elected as
the third president of Israel.

Around six months before the decla-
ration of the state of Israel, Israel's La-
bor Party, the most influential Jewish
settlements in the territory of Palestine,
preparing to become the leading politi-
cal force in the country, has created sev-
eral committees on planning the vari-
ous spheres of social life of the future
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state. One of these committees was the
Commission planning in education of
20 people. An important issue that the
committee considered was to preserve
the state after the creation of the struc-
ture of the education system, which ex-
isted till statehood on the territory of
the abovementioned settlements (kib-
butzim, towns, etc.). That referred to
the consolidation of the various politi-
cal and ideological trends. An alterna-
tive would be to create a unified public
education system, along with the pos-
sibility of the existence of some private
schools and colleges. Some members of
the Commission called to the radical
changes in the education system, to the
abolition of the principle of party affili-
ation and the gradual creation of a uni-
fied state system of schools that work
by the same programs. The first prime
minister of the country David Ben-Gu-
rion stood on this position [3; 4]. But
the majority of the Commission was
afraid of losing close to them accord-
ing to the comprehensive directions of
its specificity schools and the sympathy
of parents-voters and voted against the
integration of the various “branches”
into a single educational space (one sys-
tem). As a result,the separate existence
of each of the three major appeared in
the pre-state period branches contin-

ued, so-called “general” direction as-
sociated with the Labor Party and the
Federation of trade unions — “working”
direction; the direction made by the re-
ligious Zionists of Mizrahi movement
(in the political history of Zionism —
political and ideological national-reli-
gious movement).

The main reason for this decision was
the caution that too stronginfluence of
the state in education sphere faced a
sharply negative reaction from the rep-
resentatives of the parties and move-
ments, who ruled the three aforemen-
tioned education systems at that time,
and the main task of the government
structures of the young country was the
union of all possible social groups and
even little groups around the idea of the
state building at the beginning of work.
Therefore, the impact of the manage-
ment educational institutions in some
areas of the country was generally mini-
mal. About 97 thousand of young peo-
ple wentto the schools of the mentioned
three directions in the 1948/1949 and
only a few hundredsof students went
to schools of not these directions: tra-
ditional religious schools,international
Jewish organization ‘All Jews are
friends” (the first agricultural school
“Mikve Israel was established by it” (in
1870) and others (see. tab.):

The distribution of the students in Jewish schools in Israel in 1948/1948 academic

year, by type of educational institution [14, p. 20]

Kinder- Elementary
Direction andsecond- | High School Total In %
gartens
ary schools
“General” 7,024 32,104 9,850 48,978 50,2
“Labour” 6,038 17,727 2,874 26,639 27,3
“Religious-Zionist” | 2,633 17,457 1,822 21,912 22,5
Total 15,695 67,288 14,546 97,529 100,0
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This situation kept until 1953 when
the law on public education was adopt-
ed by the Knesset.

The teachers working at schools of
“general” direction saw its goal in edu-
cating students in the spirit of loyalty to
the values of the Jewish national move-
ment, while paying great attention to
the familiarity with the achievements
of modern science. The leaders of the
“general” direction based their work
on the basis of the spirit of “spiritual
heritage which is common to all peo-
ple”. They stated that education should
serve as a “workshop of national unity”
[7, p. 197] and hoped that their schools
can reach children from the secular,
traditional and religious-based schools,
people from all communities and social
classes and groups.

The second largest in scale was
“working” direction that united all ed-
ucational program structure of all the
parties that belonged to the Federation
of Trade Unions, first of all — the La-
bor Party and later MAPAM (of United
Working Party). Their work was direct-
ed to give proletarian education to their
students by creating “an independent
active Jewish identity” infiltrated by
the Zionist and socialist ideals.Their
students were ready to implement the
goals of the Jewish working and social-
ist movement in Israel” [12, p. 366]. In
addition, that “working direction” gave
general education in its institutions, its
administration was proud of involving
their students in the youth movements
and their work and practice in the Kib-
butz and Moshav (agricultural settle-
ments of the socialist type and coopera-
tives). Along with the national flag over
the educational institution of this type
there was always a red flag, and the first

May Day has always been a day off for
teachers and students. In the environ-
ment of this direction the religious and
proletarian movement existed, which
had its training programs. They gave
both general education and a tradition-
al religious education.

The third direction in the education
operated under the auspices of the reli-
gious Zionist parties. As a rule, the chil-
dren of religious Zionists, both old-tim-
ers and new repatriates went to these
schools. The schools in this direction
tried to combine the spirit and the let-
ter of the Jewish tradition with raising
the Zionist ideology and the study of
modern scientific achievements. Unlike
the traditional ultra-religious schools in
these educational institutions, the stu-
dents obtained also common, including
natural and science education, learned
foreign languages. At the time of crea-
tion of the state almost a quarter of the
students (Table) attended schools of
religious-Zionist direction.

After establishment of the state,
in the result of state support notby
Zionist ultra-religious circles and
also leaving the religion by many
repatriates’children, the share of pupils
at schools of this direction in the educa-
tion system of the country as a whole
was steadily decreasing [14, p. 25].

So, the fourth ultra-religious not Zi-
onist direction was added to the three
pre-existing directions in the education
system. One of the major arguments
of solving about the recognition of the
fourth educational direction in the
country was attempt of the politicians
to include the movement of the Ortho-
dox Jews in the processes of state build-
ing and hope that it will help the go-
vernment to strengthen the influence
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in the atmosphere of the Jewish dias-
pora. Many politicians believed that
over time this movement in the nation-
al education would leave from its anti-
Zionist position that orthodox religion
is doomed to extinction during the pro-
cesses of modernization and progress.
This direction is stillone of the most in-
fluential in the education system in Is-
rael in the system of private education.

At the beginning of its revival, the
state paid great attention to the educa-
tion. In 1951, at a meeting of the Knes-
set, the first Prime Minister of Israel
D. Ben-Gurion spoke in his speech
about the importance of education in
achieving peace: “We want peace be-
tween Jews and Arabs. We see his abili-
ty, authenticity and historical necessity
in the future, and we need to educate
people and young people with the faith
in the future. We need to educate two
principles with all the contradictions
in people and young people that exists
between us: the readiness to defend the
country in any battles and wars; will-
ingness to cooperate and genuine alli-
ances between the two Semitic peoples
which were doomed by the history for
co-existence alongside each other in
the biblical countries, which are called
Middle East now” [3; 4, p. 254; 17].
In his speeches, Ben-Gurion empha-
sized “Israeli child, an Israeli teenager
... should feel that our story begins not
from 1948 ... and from biblical times,
from the period of Jewish pride and in-
dependence ... especially the independ-
ence of spiritual creativity that created
the Jewish people and allowed them to
live till today” [14, p. 36]. In fact, in his
speeches, he, as a leader of the coun-
try and recognized national authority,
formed the self-respect and national

60

dignity of the citizens of Israel. This is
a worthy lesson-example for our leaders
of the country in the matters of forma-
tion of self-identity and self-esteem of
the Ukrainian nation, especially in the
current period of external Russian ag-
gression. The experience of the educa-
tional work and the army in Israel as
“a workshop on creating people” must
be also used. “For the life in your coun-
try, for yourself, for freedom, for Jew-
ish unity, for mutual aid, for collective
responsibility ... We have to turn the
whole country, the whole nation, the
whole image of our life” — David Ben-
Gurion said [17, p. 30-32]. The first
Prime Minister of the country was a
supporter of a single system of public
education in the country and he con-
sidered the preservation of different
directions to be a danger for the unity
of the Jewish people, because they ce-
mented its differences. He recorded his
children only in the school of “general”
direction and not “working” which the
Labor Party supported to which he be-
longed.

There were also sharp debates re-
garding the role and place of the teach-
er in the society in the country. “The
state needs a teacher-activist, not a
teacher with an academic degree”. The
heads of educational directions in the
education system that existed in the
first decade of the historystood for the
preservation of the ideological values of
the educational process. For example,
J. R. Etsion, the chief Inspector of the
network of religious Zionist education
said: “The institutions ontrainingteach-
ers should not only provide professional
training in the field of knowledge of the
subject and teaching methods, but also
the ideological training for the educa-




tion thatthe teacher dedicateshis lives
for” [14]. The state applied maximum
efforts forfacilitatingof the basic differ-
ences on the development of the soci-
ety: ethnic, religious and international.
The main tools in this case became the
policy and ideology and the technology
was an educational impact.
Conclusions. Israel does not define
itself either secular or theocratic state.
Its main feature is in the profound con-
tradiction between the democratic and
political system and ethno religious na-
ture of the state which identifies itself
as Israeli. The decision to keep, even
after the establishment of the state, the
existence of diversity in education sys-
tem should be seen as the archetypal
strategy for overcoming ideological
conflict as there was a spirit of the at-
mosphere of almost fanatical devotion
to a particular ideology among the resi-
dents of the young state that prevailed
at that time in Israel. The government
of the state decided that the existence
of certain directions in the education
system would not prevent the shocks
and unnecessary debates in the soci-
ety and would allow do other impor-
tant nationwide things—first of all, the
problems of security of the country and
economic development. Yet,there were
attempts to hold a unification of gene-
ral educational programs to level the
major existing differences in the qual-
ity of knowledge of schools of differ-
ent educational directions of the state.
These differences reflected the social
problems of the country in the first dec-
ade of existence in the modern times.
Through the differentiated approach
in the education system of the country,
it was possible to solve the problem of
ethnic conflicts, and social and cultural

gap between different communities was
greatly reduced.
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